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"It is as though I have been surrounded by 
mirrors of hard, distorting glass. When they 

approach me they see only my surroundings, 
ƊėäĴŷäīƲäŷƈńŲƈÿČĴäĸƊŷƈńûƈƊėäěŲƈěĴ°Čěĸ°Ɗěńĸ×ƈ
indeed, everything and anything except me." 

- Ralph Ellison



8S�EPP�SJ�XLI�FSHMIW�XLEX�LEZI�FIIR�GSRXMRYSYWP]�QEVKMREPM^IH��SFNIGXMǰIH��
ignored, abused and/or discarded—

whether you reside in a body that is

black,
brown,

indigenous,
muslim, 

seeking refuge,
queer,
trans,

gender non-conforming,
femme,

disabled, 
mad,
sick, 

neurodivergent,
fat—

this is for you.



7

Acknowledgements
Completing a design graduation project 
and writing an accompanying thesis is  
never an easy feat, even under the best of 
circumstances, but it has been especially 
HMǲGYPX� MR� XLI� QMHWX� SJ� E� KPSFEP� TERHIQMG�� .�
have a lot of people to thank for their support 
in helping me push through. 

First to my supervisors, Mieke and Roy, thank 
]SY� JSV� ]SYV� WYTTSVX�� [E]ǰRHMRK�� GVMXMGEP�
thoughts and, most importantly, humouring 
QI�[LIRIZIV� .� EWOIH� JSV� TSWMXMZI� EǲVQEXMSR��
I appreciated working with you both: Mieke 
for your ability to centre humanity and the 
importance of relationships in design work, 
and Roy for never shying away from honesty 
and always making time for your students. 

To Wieteke, I couldn’t have done this without 
you. Thank you so much for inviting me into 
your work, checking in to make sure I knew 
what was going on—especially when it was 
LETTIRMRK� MR� E� HMǯIVIRX� PERKYEKIƮERH�
acting as an inbetween and constant pillar 
of emotional support for me throughout this 
project. I'm glad that I had this opportunity to 
get to know you a little bit better.  

To the entire Kennisland team, thank you for 
taking a chance and collaborating with me 
on this project and making it work despite the 
language barrier. It takes a lot of transparency 
and humility to invite an outsider in, and let 
them poke and prod around in your projects 
and processes. A big thank you to Judith, 
Sarai, Hanke and Martje for taking a leap of 
faith and participating in a workshop you didn’t 
know much about ahead of time. Thank you to 
Wieteke, Iselien, Suzanne, Willemijn, Tamara, 
Fien, Dave, Martje, Judith, Stephanie, Marcel, 
Dennis and Nora for letting me interview you, 
TVSZMHMRK�JIIHFEGO�SR�XLI�ǰREP�HIWMKR�ERH�SV�
LIPTMRK�QI�XIWX�ERH�IZEPYEXI�XLI�ǰIPH�KYMHI��
A big thank you to Sarah, Heather, Gordon, 
Matthijs and Bjørn for sharing your stories, 
experiences and thoughts with me, and an extra 

thanks to Gordon for providing me with your    
SDGC 19 speaking notes and presentation. 
Thank you to Jessica for helping me test and 
iterate my design, and for suggesting so many 
amazing resources related to power.  

To my peers and friends at TU Delft, your 
emotional and technical support, even if it 
couldn’t be in person, has been invaluable. 
Thank you Fabi for the moral support, sense 
of kinship and for helping me evaluate the 
ǰIPH�KYMHI��5EPSQE��XLERO�]SY�JSV�]SYV�KVETLMG�
design expertise and being a continuous 
person that I could check-in with. Thank you to 
Cais for your encouragement, as well as your 
javascript expertise creating an interactive 
ǰIPH� KYMHI� JSV� XLI� [IFWMXI
���� &RH� XLERO� ]SY�
to Vino, it was so nice to have someone in a 
similar boat to share advice and doubts with. 
To Ileana, thank you for always being quick to 
respond with advice or reassurance and being 
there to vent to during times of frustration.

To Daphne and Toby, thank you for putting up 
with my personal brand of weird, for making 
sure I got outside, remembered to eat and 
took part in social interaction daily, for letting 
me cut your hair, for making gluten free treats 
and, especially, for the late night dance parties. 

Thank you to both Krystal and Elena for your 
continued and never ending encouragement 
and validation. 

Finally thank you to my family for your on-
going support. Thank you to my Mom, Sarah, 
Ian, grandma Claire, Caitlin and Anne for 
always being impressed and believing in me. 
Thank you to Charlotte for your illustrations, 
emotional support and brainstorming help. 
Thank you to my Dad and Emma for being 
two of my biggest supporters and agreeing to 
TVSSJVIEH�Q]�XLIWMW�MR�MXW�IRXMVIX]�XS�TVSZI�MX��

I appreciate and value you all. 



Table of Contents
Executive Summary . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 10

Chapter 1: Project Set-up . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 12
1.1 Introduction  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 13
1.2 Project scope . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 15
1.3 Goals and research questions . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 18
1.4 Process and approach . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 18

Chapter 2: Understanding Power . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 21
2.1 Introduction . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .22
2.2 Power . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .23
2.3 Privilege . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .27
2.4 Network Theory . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .33
2.5 Conclusion . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .36

Chapter 3: Power in Design . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 37
3.1 Introduction . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .38
3.2 Perceptions of power in design: interviews  . . . . . . . . . . . . . . . . . . . . . . . . . .38
3.3 Power in the design process . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .47
3.5 Conclusion . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .49

Chapter 4: A Framework for Power Literacy  . . . . . . . . . . . . . . . . . . . . 50
4.1 A vision for social justice in design  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 51
4.2 Power literacy . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .54
4.3  Four skills for power literacy . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .55
4.4 Five forms of power in the design process . . . . . . . . . . . . . . . . . . . . . . . . . . .57
4.5 Conclusion . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .63



Chapter 5: From Framework to Field Guide . . . . . . . . . . . . . . . . . . . . . 64
5.1 Design direction . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .65
5.2 Exploring the design space . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 69
āŢƏ��ėä�ÿäīÙ�ČƙěÙä . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 71
5.4 Conclusion . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .75

Chapter 6: Evaluating the Field Guide . . . . . . . . . . . . . . . . . . . . . . . . . . 76
6.1 Evaluation plan . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .77
6.2 Evaluation with a social design student . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .78
6.3 Evaluation with Kennisland . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 80
6.4 Conclusions . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .83

Chapter 7: Final thoughts . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 84
ſŢō�%ěŷÎƙŷŷěńĸ�°ĸÙ�ŲäĀäÎƊěńĸ . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .85

References . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 88

APPENDICES  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 93

Appendix A: The Field Guide . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 96

Appendix B: Project Brief . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .151

Appendix C: Ideating and Testing  . . . . . . . . . . . . . . . . . . . . . . . . . . . . 159
C.1 Exploring the design space  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 160
C.2 Field guide test with a social designer . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .164
C.3 Field guide test with Kennisland  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .164

Appendix D: Evaluation Questions  . . . . . . . . . . . . . . . . . . . . . . . . . . . 166
D.1 Evaluation questions: TU Delft design student  . . . . . . . . . . . . . . . . . . . . .167
D.2 Evaluation questions: Kennisland  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 168

Appendix E: Privilege Worksheet Netherlands Context . . . . . . . . . . 169



10

Executive Summary

This report outlines the design process, 
research activities and results of a graduation 
thesis on power and privilege in multi-
stakeholder public and social sector design 
processes. Due to a perceived gap in the 
HIWMKR� ǰIPH�� FSXL� MR� IHYGEXMSR� ERH� TVEGXMGI��
the aim of this project is to support designers 
in becoming more aware of power dynamics 
in their work in order to motivate them to 
challenge, rather than reproduce, existing 
inequities. 

As the result of a number of research activities, 
a framework for power literacy was developed 
to meet this aim. In the context of design, 
power literacy is the ability to be self-aware 
of, sensitive to and understand the impact of 
power in the design process, and to then act 
in a way that aligns outcomes with intentions. 
The framework focuses on the development 
of power literacy through the practice of 
VIǱI\MZMX]ƮXLI�GETEGMX]�XS�MHIRXMJ]�YRHIVP]MRK�
social structures internalized by yourself and 
others around you, and to then recognize 
their impact on power dynamics and equity. 
By building these skills and making these 
underlying dynamics more visible, designers 
will be better equipped to create design 
processes that are socially just, decolonial 
and democratic. The framework includes 
JSYV� TS[IV� PMXIVEG]� WOMPPW� 
VIGSKRM^I�� REQI��
YRHIVWXERH�ERH�EGX��ERH�ǰZI�JSVQW�SJ�TS[IV�MR�
XLI� HIWMKR� TVSGIWW� 
TVMZMPIKI�� EGGIWW� TS[IV��
KSEP�TS[IV��VSPI�TS[IV�ERH�VYPI�TS[IV��

Based on the research and the resulting 
framework, a design goal, target user group 
and a number of design requirements were 
set at the start of an iterative design cycle of 
ideating, designing and testing. Subsequently, 
E�ǰIPH�KYMHI�JSV�TS[IV�PMXIVEG]�[EW�HIWMKRIH�
EW�XLI�ǰREP�HIPMZIVEFPI��8LI�ǰIPH�KYMHI�LIPTW�
designers navigate through the power literacy 
framework in an educational, interactive 
and impactful way, supporting them in the 
HIZIPSTQIRX�SJ�E�RYQFIV�SJ�VIǱI\MZMX]�WOMPPW��
+VSQ� MRMXMEP� IZEPYEXMSRW� SJ� XLI� ǰIPH� KYMHI�
detailed in this report, the design has been 
EFPI� XS� TVSZSOI� E� HIITIV� 
ERH� EX� XMQIW�
YRGSQJSVXEFPI�� E[EVIRIWW� SJ� TS[IV� ERH�
privilege for designers working on social 
and public sector projects. Moreover, it has 
brought about a number of ‘aha’ moments for 
designers, sparking a greater motivation to 
challenge inequities within their own design 
practice. 

(LETXIV� ��� Ʋ5VSNIGX� �IX�YT�Ƴ� MRXVSHYGIW� XLI�
project, including its context, motivation and 
WYTTSVX� TVSZMHIH� F]� 0IRRMWPERH�� E� RSR�TVSǰX�
social innovation and action research agency. 
This chapter also outlines the scope, goals and 
approach selected. As well, the focus of the 
project—design that is in the social and public 
sector, process-centric and participatory—is 
laid out. The main research question, "how 
can social designers become more aware of 
power and its impact in the design process?" 
is also discussed. 
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.R� (LETXIV� ��� Ʋ9RHIVWXERHMRK� 5S[IV�Ƴ� X[S�
research activities, a theme workshop and 
an extensive literature review, are outlined in 
order to answer the sub research questions: 
"what is power and privilege?" and "how does 
power and privilege show up in the design 
process?" Theory from the social sciences, 
gender studies, communication and black 
feminist thought are used in tandem with 
insights from design theory and practice in 
order to draw a number of conclusions that 
will be used to develop the power literacy 
framework. 

(LETXIV� ��� Ʋ5S[IV� MR� )IWMKR�Ƴ� HIXEMPW� X[S�
empirical research activities that were 
undertaken to answer the research question, 
"how does power and privilege show up in the 
design process?" First the set-up and results 
of seven interviews conducted with practicing 
HIWMKRIVW� EVI� HIWGVMFIH� MR� HIXEMP�� ERH� ǰREPP]�
an exercise that maps power across a generic 
design process is laid out. The resulting 
insights will be used to inform the framework 
ERH�ǰIPH�KYMHI��

Next, the power literacy framework is laid 
SYX� MR� (LETXIV� ��� 8LMW� GLETXIV� ǰVWX� HIXEMPW� E�
vision for a more socially just form of social 
design, outlining why design is never neutral 
ERH� TYPPMRK� JVSQ� GSRGITXW� SJ� VIǱI\MZMX]� ERH�
positionality found in social, design and 
systems theory. Next, the idea of literacy 
is introduced and applied to the context of 
power in design. Finally, the framework is laid 
out, including four skills for power literacy and 
ǰZI�JSVQW�SJ�TS[IV�MR�XLI�HIWMKR�TVSGIWW��

In Chapter 5, “From Framework to Field 
,YMHI�Ƴ� XLI� HIWMKR� EGXMZMXMIW� YRHIVXEOIR�� XLI�
QSXMZEXMSR� JSV� ERH� E� HIWGVMTXMSR� SJ� XLI� ǰREP�
HIWMKR� HIPMZIVEFPI�� E� ǰIPH� KYMHI� JSV� TS[IV�
PMXIVEG]��EVI�SYXPMRIH��8LI�ǰIPH�KYMHI�WYTTSVXW�
designers in building up their power literacy 
WOMPPW�F]�MRXVSHYGMRK�XLIQ�XS�XLI�ǰZI�JSVQW�SJ�
TS[IV��ERH�TVSQTXMRK�VIǱI\MZMX]�ƲMR�XLI�ǰIPH�Ƴ��
Included in this chapter is a clear design goal, 
a list of design requirements and a detailed 
HIWGVMTXMSR�SJ�XLI�XEVKIX�YWIV�KVSYT��8LI�ǰIPH�
guide, an educational booklet which includes 
a number of worksheet activities to be done 
individually and in groups, is laid out in detail.  

Afterwards, in Chapter 6, two tests undertaken 
XS� IZEPYEXI� XLI� ǰIPH� KYMHI� EVI� HMWGYWWIH��
including their set-up, limitations and results. 
+MREPP]�� XLI� VITSVX� GPSWIW� [MXL� E� VIǱIGXMSR�
on the project, including its achievements, 
limitations and recommendations for next 
steps to take this work further. 
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Chapter 1: 
Project Set-up
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1.1 Introduction

In this chapter the set-up of this graduation project, 
including some background information, motivation, 
context and scope will be discussed. As well, the goals 
of this project, guiding research questions and the 
approach taken will be outlined. 

1.1.1 Background: design, 
problem solving and social issues

As a problem solving discipline, design has 
E�PSX�XS�SǯIV�XS�XLI�TYFPMG�ERH�WSGMEP�WIGXSVW��
8LMW� MRGPYHIW� HMǯIVIRX� [E]W� SJ� [SVOMRK��
including a human-centred approach, the 
inclusion of empathy, prototyping, iteration 
and participation. However, design education 
and practice has a huge blind spot: power 
and privilege. As design continues to move 
into the social and public sectors, researchers 
EVI�LMKLPMKLXMRK�XLI�WMKRMǰGERX�KET�VIPEXIH�XS�
power and politics that needs to be addressed 

WII�-SPQIW�2MPPIV������ �:MRO��7SHVMKYIW�ERH�
;IXXIV�*HQER���������

When it comes to applying design in the 
social and public sector, a well-intentioned 
designer is simply not enough. Without 
a deeper understanding of systemic and 
WSGMEP� WXVYGXYVIW� 
WYGL� EW� RSVQW�� VSPIW��
VYPIW�� EWWYQTXMSRW� ERH� FIPMIJW�� XLEX� YTLSPH�
structural inequality and injustices, designers 
are likely to reproduce existing inequalities by 
keeping power concentrated in the hands of 
those that are already privileged. 

What is notably missing from design education 
and practice is a nuanced understanding of 
social and systemic inequities, injustices and 

a designer’s accountability to ensure that 
good intentions are translated into impact 
and outcomes. As such, if designers hoping to 
ƯHS� KSSHư� HS� RSX� LEZI� XLI� VIǱI\MZMX]� WOMPPW� SV�
training to address the underlying structures 
for systemic change, they are more likely to 
end up reproducing existing inequities. 

1.1.2 Project motivation

Grounded in values of social justice, 
decolonization and democracy, I set out to 
explore the multifaceted, often invisible and 
GSQTPI\� TLIRSQIRSR� SJ� TS[IV�� WTIGMǰGEPP]�
in the context of social and public sector 
participatory design projects. As design 
becomes more ambitious and popular, and 
public and social sector organizations are now 
continuously turning to designers and design 
thinking to tackle a number of complex social 
issues, it is becoming critical for designers 
to understand how power shows up in their 
work, and the resulting impact this has on the 
communities they aim to serve. Seeing a gap 
in both design education and practice, the 
aim of this project is to build on research and 
best practices relating to power, privilege and 
positionality from the social sciences, in order 
XS�ETTP]�XLMW�XS�XLI�ǰIPH�SJ�WSGMEP�HIWMKR��
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How might we make design processes in 
the social and public sector  more socially 
just, democratic and decolonial1? 

8LMW� [EW� XLI� UYIWXMSR� XLEX� ǰVWX� QSXMZEXIH�
this project. However, to begin to explore this 
question in the format of a 20 week graduation 
project at TU Delft, the themes of power and 
privilege were selected as the focus of the 
research and design activities. These research 
and design activities resulted in the creation 
and application of a framework for building 
up awareness of power dynamics and their 
MQTEGX�MR�XLI�GSRXI\X�SJ�WSGMEP�HIWMKR��5S[IV�
ERH� TVMZMPIKI� [MPP� ǰVWX� FI� I\TPSVIH� XLVSYKL�
E� WSGMSPSKMGEP� PIRW� 
WTIGMǰGEPP]� XLVSYKL�
MRXIVWIGXMSREP� JIQMRMWQ� ERH� RIX[SVO� XLISV]���
as well as through the lived experience of four 
[SVOWLST�TEVXMGMTERXW��ERH�ǰREPP]�XLVSYKL�XLI�
experience of designers working on social 
and public sector projects. 

Borrowing from Josina Vink’s work on service 
ecosystem design, and viewing the distribution 
SJ�TS[IV�EW�FSXL�E�GEYWI�ERH�IǯIGX�SJ�I\MWXMRK�
social structures2 and our systemic self,3 the 
research and design activities reported in this 

1    In this context, decolonizing design refers 
to acknowledging how the current system of 
privilege and oppression, positioning of western 
norms as superior, and appropriation of non-
western cultures (rooted in the history of Dutch 

ERH�KPSFEP��GSPSRMEPMWQ��EǯIGX�HIWMKR�ERH�
research practices in the public sector, and then 
bringing in alternative forms of knowledge and 
learning in order to adjust mindsets, assumptions 
and norms (Khandwala, 2019).

2    Here, social structures refers to shared 
and enduring norms, rules, roles, beliefs and 
assumptions (Vink, 2019) 

�����:MRO�HIǰRIW�XLI�W]WXIQMG�WIPJ�EW��SYV�XLSYKLXW�
ERH�EGXMSRW�XLEX�EVI�MRǱYIRGIH�F]�ERH�MRǱYIRGI�
the social structures we are part of. It is our 
systemic selves that hold the current structures 
in place and make systemic transitions so 
GLEPPIRKMRK��
:MRO������ �����

XLIWMW� JSGYW� SR� VIǱI\MZMX]4 as an important 
ǰVWX�WXIT�XS[EVHW�E�QSVI�WSGMEPP]�NYWX�HIWMKR�
ǰIPH�
:MRO���������

:MRO�
������HIWGVMFIW�E�ZMWMSR�JSV�HIWMKR��[LMGL�
she calls service ecosystem design, as a cycle 
SJ�VIǱI\MZMX]��JSPPS[IH�F]�VIJSVQEXMSR��&W�WYGL��
although both awareness of power structures 

VIǱI\MZMX]���EW�[IPP�EW�EGXMSR�XS�VIWLETI�XLSWI�
TS[IV� WXVYGXYVIW� 
VIJSVQEXMSR�� MW� VIUYMVIH� XS�
create a more social just design practice, this 
TVSNIGX�JSGYWIW�SR�VIǱI\MZMX]��8LMW�MW�FIGEYWI��
FIJSVI� HIWMKRIVW� GER� IǯIGXMZIP]� TVEGXMGI�
reformation of power and the underlying 
WSGMEP� WXVYGXYVIW� 
IK�� RSVQW�� VSPIW�� VYPIW� ERH�
FIPMIJW�� XLEX�GVIEXI� MRIUYEPMXMIW� MR�XLI�HIWMKR�
TVSGIWW�� XLI]� QYWX� ǰVWX� HIZIPST� VIǱI\MZMX]�
skills.

As such, this graduation project focuses on 
supporting social designers to become more 

WIPJ��E[EVI� SJ� TS[IV� ERH� TVMZMPIKI� ERH� XLI�
subtle ways that these show up and impact 
the design process. 

1.1.3 Kennisland

This graduation project has been carried out 
MR� GSPPEFSVEXMSR� [MXL� 0IRRMWPERH� 
01��� E� RSX�
JSV�TVSǰX�WSGMEP�MRRSZEXMSR�ERH�EGXMSR�VIWIEVGL�
agency based in Amsterdam, the Netherlands 
that researches and designs social progress. 
Action research can be described as  "a global 
family of approaches that integrate theory and 
action with the goal of addressing important 
organisational, community and social issues 
together with those who are experiencing 
XLIQ�� 
�LEVT�� ������� .X� GER� FI� XLSYKLX� SJ�
as a "shared values stance, founded on 
a commitment to generating knowledge 
through democratic practice in the pursuit of 
TSWMXMZI�WSGMEP�GLERKI��
�LEVT���������&W�WYGL��
action research has a lot of commonality with 
participatory design and social design. 

�����0IITMRK�[MXL�:MROưW�[SVO��LIVI�VIǱI\MZMX]�
is taken to mean “an actor’s awareness of a 
multiplicity of social structures,” of which power 
MW�E�GEYWI�ERH�IǯIGX��ƲMRXIVREPM^IH�F]�XLIQWIPZIW�
ERH�SXLIVW�EVSYRH�XLIQ��
:MRO������ ������
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As a result, even though most Kennislanders do 
not have a design background, they combine 
their social science expertise with various 
action research and innovation practices 
that might be considered synonymous with 
design practices. For example, they often 
employ a double diamond design approach, 
apply empathy and human-centred design 
practices, as well as use qualitative and 
generative research to reframe problems and 
to then ideate, design and prototype solutions. 
Moreover, much of their work is participatory in 
REXYVI��[MXL� QYPXMTPI� WXEOILSPHIVW� 
MRGPYHMRK�
users, or those with lived experience of 
XLI� WSGMEP� MWWYI� EX� LERH��� FIMRK� MRZSPZIH�
throughout the activities described. 

Figure 1.1 the Kennisland logo.

&W� E� JSYRHEXMSR� 
stichting� MR� )YXGL��� XLI�
organization only works in the public and social 
sector, addressing social issues related to three 
thematic domains: education, healthcare and 
YVFER� MRGPYWMZMX]� 
IK�� HIQSGVEG]�� LSYWMRK��
TYFPMG� WTEGI��� 'EWIH� SR� XLI� SVKERM^EXMSRưW�
values of transparency, inclusivity, equity and 
critical optimism, as well as their commitment 
to amplify marginalized voices in many of their 
projects, the impact of power and privilege on 

their work is an area that they are interested 
in and want to pay more attention to going 
forward. As such, Kennisland was keen to 
support this graduation project and provided 
a ‘playground’ to experiment within. 

0IRRMWPERH�GSPPEFSVEXIH�F]�SǯIVMRK�MXWIPJ�EW�E�
case study in a number of research and design 
activities throughout this project: through 
SFWIVZEXMSR�SJ�XLIMV�SR�KSMRK�TVSNIGXW ��XLVSYKL�
interviews with team members about the KL 
HIWMKR�ERH�VIWIEVGL�TVSGIWW �TEWX�WYGGIWWIW�
ERH� GLEPPIRKIW � ERH� EW� TVEGXMXMSRIVW� XS� XIWX�
ERH�ZEPMHEXI�XLI�ǰREP�HIWMKR�HIPMZIVEFPI�[MXL��
&PXLSYKL� XLI� ǰIPH� KYMHI� 
XLI� ǰREP� HIWMKR�
HIPMZIVEFPI�� [EW� RSX� HIWMKRIH� I\GPYWMZIP]�
for Kennisland, it is something that can be 
used in their practice going forward and/or 
leveraged as a new knowledge product and 
IHYGEXMSREP� XSSP� XLEX� XLI]� GER� SǯIV� XS� SXLIV�
design and research practitioners under the 
Kennisland brand in the future. 

Figure 1.2 Kennisland’s former HQ at Springhouse in 
Amsterdam, NL.

1.2 Project scope
This project focuses on power and privilege, 
two concepts related to social justice, within 
social and public sector design processes. 
This scope has been selected with the 
purpose of supporting designers to challenge 
WXVYGXYVEP� MRIUYMX]� 
MRWXIEH� SJ� VITVSHYGMRK� MX�
in the multi-stakeholder processes that they 

HIWMKR� ERH� JEGMPMXEXI�� 8LIVI� EVI� JSYV� WTIGMǰG�
areas of focus for this project:

1. social and public sector design
2. participatory design
3. process-centric change
4. conciousness raising
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1.2.1 Social and public sector 
design

For the purposes of this thesis, design is being 
HIǰRIH� EW� XLI� MRXIRXMSR� ERH� YRMRXIRXMSREP�
MQTEGX� FILMRH� ER� SYXGSQI� 
(VIEXMZI�
7IEGXMSR� 1EF�� ������� 2SVISZIV�� E� HIWMKRIV�
is understood as “anyone who has agency 
to make a decision, however small, that will 
MQTEGX�E�KVSYT�SJ�TISTPI�SV�XLI�IRZMVSRQIRXƳ�

(VIEXMZI� 7IEGXMSR� 1EF�� ���� � ���� ,MZIR� XLMW�
understanding, everyone is a designer in 
their day-to-day lives. However, this project 
focuses particularly on design practitioners 
or ‘experts’—people who are paid to design. 
Thus, the term designer will be used to refer 
to a professional who is involved in framing a 
problem, exploring a problem space through 
research and/or in proposing solutions to 
the problem through an interactive and 
collaborative process. As has been described 
in section 1.1.3 with the example of Kennisland, 
this includes practitioners who may not 
have a formal design education as well as 
those who may use language such as action 
researcher, design researcher, facilitator or 
social innovator to refer to their role.  

As such, the scope of this project is on design 
MR�TYFPMG�ERH�WSGMEP�WIGXSV�TVSNIGXW��WTIGMǰGEPP]�
projects that aim to solve or at least mitigate 
social issues by applying design thinking and/
or other design methodologies, referred to 
interchangeably as social design for the rest 
of this report. 

Although applying principles of social justice 
are important in all applications of design 

WII� (SWXER^E�(LSGO�� ���� � :MRO�� ;IXXIV�
*HQER���7SHVMKYIW���������WSGMEP�HIWMKR�LEW�
FIIR� WIPIGXIH� EW� XLI� WTIGMǰG� JSGYW� SJ� XLMW�
project for a number of reasons. First, social 
design projects tend to have an explicit 
intent to address social issues and inequity. 
Second, projects under the banner of ‘social 
design’ usually imply inherent values related 
to inclusivity, democracy, equity and fairness 

EPXLSYKL� XLIWI� WXMPP� QE]� FI� MRXIVTVIXIH�

HMǯIVIRXP]����+MREPP]��WSGMEP�HIWMKR�TVSNIGXW�LEZI�
high social stakes since ‘end-users’ usually 
don’t have the luxury of choosing an alternative 
or deciding not to consume a design output, 
as might be the case with more traditional 
product design. As such, awareness of power 
dynamics, the social structures that support 
them and their impact is more essential than 
IZIV� MR� XLI� ǰIPH� SJ� WSGMEP� HIWMKR�� 2SVISZIV��
social designers may be more receptive and 
interested in understanding power dynamics 
as this aligns with the values and motivations 
described above. 

1.2.2 Participatory design

As well as a focus on social design, there is 
a particular focus on social and public sector 
design processes that involve multiple 
stakeholders through participatory elements 
during the design process. This is because, 
“as design shifts from a focus on objects to 
cultivating societal transformation, the role 
of non-designers in the co-design process 
FIGSQIW� QSVI� TVSQMRIRXƳ� 
:MRO�� ;IXXIV�
*HQER� ERH� 7SHVMKYIW�� ���� � ���� &W� WYGL��
it is important to consider, “how issues of 
politics can be thoughtfully addressed within 
complex, participatory design processes 
[SVOMRK�XS�VIEPM^I�WSGMEP�KSSH�Ƴ�MR�EHHMXMSR�XS�
XLI�MRǱYIRXMEP�VSPI�SJ�HIWMKRIVW�
MFMH �����

Even though participatory processes are often 
seen to be democratic and socially just in 
nature, power dynamics and privilege are still 
present, especially when stakeholder groups 
are not treated or perceived as equal in the 
HIWMKR� TVSGIWW� 
WII� 'VEXXIXIMK� ERH� ;EKRIV��
�������)YI�XS�TEVXMGMTEXSV]�HIWMKRưW�TIVGIMZIH�
commitment to inclusion and equality, the 
assumption is that awareness and sensitivity 
to these dynamics are often overlooked, even 
though they are increasingly important within 
this context. As such, the focus of this project 
includes design projects that are participatory. 
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1.2.3 Process-centric change

Next, this project focuses on the design process 
itself, as opposed to the design outputs. 
Although outputs of social design matter, 
there is less attention being paid to the impact 
that the design process itself has on various 
stakeholders, outputs and other outcomes. In 
this context, there is a growing body of work 
from designers applying systems thinking, 
social justice and /or equity to their practice 
that emphasizes the ways in which the impact 
of the design process is just as important as 
design outputs when it comes to social design 

WII� (SWXER^E�(LSGO�� ���� � 0IWLEZEV^�� ���� �
:MRO�� ���� � -MPP�� 2SPMXSV� ERH� 4VMX^�� ���� �:MRO��
;IXXIV�*HQER�� 7SHVMKYIW�� ���� ��� Ʋ)IWMKR�
must not be analyzed on its intentions to 
serve, but rather on what it does and does 
not do to people and the environment[...] 
we must not only focus our political analysis 
on the results of a design process, but we 
must also consider the process itself, as this 
EPVIEH]� QERMTYPEXIW� XLI� IRZMVSRQIRXƳ� 
:MRO��
;IXXIV�*HQER�� 7SHVMKYIW�� ���� � ��� VIJIVVMRK�
XS�0IWLEZEV^���������

Moreover, when design is being applied for 
the purpose of social change, designers are 
aiming to shift complex social issues that have 
deep, embedded and often invisible structural 
roots. As such, the way that designers work 
XSKIXLIV� 
IK�� XLI� HIWMKR� TVSGIWW� ERH� MXW�
EWWSGMEXIH�WSGMEP�WXVYGXYVIW��QYWX�VIǱIGX�XLI�
change that is desired in the design outputs. 
That is to say, an adjustment in the way that we 
work together is required to create systemic 
change, which is the aspect of change that 
will be focused on. Thus, the idea that change 
emerges “from an accountable, accessible 
and collaborative process, rather than as a 
TSMRX�EX�XLI�IRH�SJ�XLI�TVSGIWW�Ƴ� MW�GIRXVEP�XS�
XLMW� TVSNIGX� 
)IWMKR� /YWXMGI� 3IX[SVO�� �������
Accordingly, the focus of this project is on 
the design process, as it is assumed that the 
process informs the extent to which systemic 
change can take place, especially in relation to 
social justice, decolonization and democracy. 

1.2.4 Consciousness raising 

Finally, the focus of this project at its outset 
was on equipping designers with the mindset, 
approaches and tools to share power within 
participatory social and public sector design 
processes. The aim was to support designers 
in becoming more cognizant of the underlying 
relationships and structures that cause 
imbalances of power, and to subsequently 
help them challenge the status quo by shifting 
these dynamics. As a result of research and 
design insights gained throughout the process 
SJ�XLMW�TVSNIGX�
EW�[MPP�FI�I\TPEMRIH�MR�GLETXIV�
���� XLMW� JSGYW� [EW� PEXIV� REVVS[IH� WTIGMǰGEPP]�
to supporting designers to develop a greater 
awareness of and sensitivity to power and its 
impact. The narrowing of the project scope 
towards raising awareness was made midway 
through the project. Research activities 
revealed that it is necessary for an actor to 
ǰVWX� VIGSKRM^I� ER� MWWYI� 
QEVKMREPM^EXMSR� ERH�
reproduction of inequity through existing 
social structures found in social design 
TVSGIWWIW���FIJSVI�XLI]�GER�IREGX�QIERMRKJYP�
GLERKI� 
XLI� VIHMWXVMFYXMSR� SJ� TS[IV� MR� XLI�
design process in order to challenge existing 
W]WXIQMG� ERH� WXVYGXYVEP� MRIUYMXMIW��� &W� [IPP��
due to the mandated 20 week timeline for 
graduation projects in the Industrial Design 
and Engineering faculty at TU Delft, a focus 
on ‘concsiousness raising’ was deemed to 
be a more realistic goal. As such, although 
the ability to share power is believed to be 
an important and worthy skill that designers 
should develop, this ended up being outside 
SJ�XLI�WGSTI�SJ�XLI�ǰREP�HIWMKR�HIPMZIVEFPI�
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1.4 Process and approach
To carry out this project I took an intuitive 
approach, that was divided into two halves: 
VIWIEVGL�ERH�HIWMKR��8LI�ǰVWX�LEPJ�SJ�XLI�TVSNIGX�
consisted of an iterative research cycle, which 
took place within a greater process of diverging 
ERH� GSRZIVKMRK�� EW� WIIR� MR� ǰKYVI� ����� 8LMW�
allowed for an exploratory design research 
phase in which the three research questions 
[IVI� MRZIWXMKEXIH�� 5S[IV� ERH� TVMZMPIKI�[IVI�
explored outside of as well as within the 
design context, while skills and approaches 

VIPEXIH� XS� VIǱI\MZMX]� ERH� TSWMXMSREPMX]� [IVI�
simultaneously investigated. Through this 
iterative cycle, as research insights were 
uncovered, a framework for power literacy 
was created. Along with this framework, a 
HIWMKR� KSEP� ERH� VIUYMVIQIRXW� JSV� XLI� ǰREP�
HIWMKR� [IVI� WTIGMǰIH� EW� E� VIWYPX� SJ� XLI�
research phase. 

In the second phase of the project, design, 
an iterative process consisting of ideating, 

At the outset of the project, the goal was 
to design guidelines or tools to support 
designers in becoming more aware of power 
and privilege, and to then share their power to 
ensure a more inclusive and equitable design 
process. Throughout the course of the project, 
this goal evolved and became more focused. 

As will be described in greater detail in 
chapters 4 and 5, this shift resulted in a goal of 
bringing a shared understanding of power into 
the repertoire of the social designer, especially 
a greater cognizance of their own position of 
power and privilege. In doing so, the aim is to 
support designers in developing skills that 
foster a self-awareness of, sensitivity to and 
ability to understand the impact of power in 
the design process in order to act in a way 
that aligns outcomes with intentions. 

The assumption is that by building up these 
skills, social designers will be better equipped 
to address the underlying structural issues that 
are often social and political in nature, instead 
of the more surface level, technical problems 
that we are already trained to see. In making 

these hard to see structural characteristics 
more visible, designers can more intentionally 
set up participatory processes that are socially 
just, democratic and decolonial.  

With this goal in mind, the main research 
question that guided this project was:  

How can social designers become more 
aware of power and its impact in the 
design process?

To explore the research and design space, 
this main research question was divided into 
three subsequent research questions:

RQ1: What is power and privilege?

RQ2: How does power and privilege show 
up in the design process?

RQ3: What kind of skills and guidance 
can help designers become more aware 
of power and its impact in the design 
process?

1.3 Goals and research 
questions
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Figure 1.3 an overview of the design process applied in this project.

designing and testing was applied.  After 
MRMXMEPP]� I\TPSVMRK� XLI� HIWMKR� WTEGI�� E� ǰREP�
concept was selected based on the design 
KSEP� ERH� VIUYMVIQIRXW� 
EW� [MPP� FI� I\TPEMRIH�
MR� GLETXIV� ���� 8LMW� GSRGITX� JYVXLIV� IZSPZIH�
through initial prototyping and testing with 
HIWMKRIVW�� +MREPP]�� XLI� ǰREP� HIWMKR� [EW�
evaluated in its context of use with the 
Kennisland team, as well as with a TU Delft 
design student. 

A number of research methods were selected, 
including literature review, interviews, 
SFWIVZEXMSRW�ERH�ǰIPH�RSXIW��EW�[IPP�EW�E�XLIQI�
workshop. The interviews were done with 7 
design practitioners who have experience in 
social and public sector design projects in the 
3IXLIVPERHW� ERH� (EREHE�� 4FWIVZEXMSR�� ǰIPH�
notes, interviews and secondary research 
were used in the context of Kennisland as 
a case study. Table 1.1 gives an overview of 
IEGL� VIWIEVGL� QIXLSH�� MXW� KSEP
W��� VIWIEVGL�
question and the chapter where it can be 
found.
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Method
Research 

Question(s)
Goal(s) Chapter

Literature review 
of power & 

privilege outside 
and within the 

context of design

RQ 1: What is power and 
privilege?

RQ 3: What skills and 
guidance can help 

designers become more 
aware of power and its 

impact in the design 
process?

1. Gain an understanding of
power and privilege through

theory 
2. Translate this understanding

back to the design context

Chapter 2

Theme workshop
RQ 1: What is power and 

privilege?
1. Gain an understanding of

power through lived experience
Chapter 2

Interviews
RQ2: How does power 

and privilege show up in 
the design process?

1. Understand how designers
experience power in the design 

process, including sources of 
power

2. Determine current gaps in
addressing power dynamics in 

the design process 
3. Explore best practices and
lessons learned for aligning

the design process with social 
justice values

Chapter 3

2ETTMRK�
01�EW�
GEWI�WXYH]�

RQ2: How does power 
and privilege show up in 

the design process?

1. Identify and visualize where,
when and how power shows up

in the design process
Chapter 3

Literature review 
SJ�VIǱI\MZMX]

RQ 3: What skills and 
guidance can help 

designers become more 
aware of power and its 

impact in the design 
process?

���*\TPSVI�VIǱI\MZMX]�EW�E�WOMPP�
that designers can develop to 

become aware of power and its 
impact

Chapter 4

Table 1.1 an overview of the research methods selected for this project. 
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Chapter 2: 
Understanding 
Power
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This chapter details a number of research activities 
that were undertaken in order to gain a better 
understanding of power. First, a general understanding 
of power is explored through a literature review and 
a theme workshop. Next, the concept of privilege is 
explored through social theory, and then translated 
back into the design context through a review of design 
literature and practice. Finally, the power in the context 
of network theory is further examined and then applied 
Ɗń�Ɗėä�ÙäŷěČĸ�ÿäīÙŢ��ėä�Ųäŷä°ŲÎė�ŦƙäŷƊěńĸŷ×�ĴäƊėńÙŷ�
ńû�Ɗėäŷä�°ÎƊěƲěƊěäŷ�°ĸÙ�Ĩäƺ�ÿĸÙěĸČŷ�°Ųä�ÙäŷÎŲěÅäÙ�ěĸ�Ɗėä�
following pages.

2.1 Introduction
.R�SVHIV�XS�I\TPSVI�XLI�ǰVWX�VIWIEVGL�UYIWXMSR��
what is power and privilege, a number of 
research activities were undertaken. The 
ǰVWX� EGXMZMX]� [EW� JSGYWIH� SR� YRHIVWXERHMRK�
various lived experiences of power outside 
of the design context. A theme workshop, 
TEVX� SJ� XLI� JVEQI� MRRSZEXMSR� QIXLSH� 
WII�
)SVWX������ �:ER�1IIY[IR��7MNOIR��'PSSXLSSJH�
�� (SFYWWIR�� ������� [EW� SVKERM^IH� MR� SVHIV�
to gain insight into power in this context. 
The second research activity undertaken to 
answer the research question was a literature 
review. First, general meanings of power in 

social and political theory were researched 
to build on the insights discovered through 
the theme workshop. Next, understandings 
of privilege were explored through gender 
ERH� VEGI� XLISV]� 
MRGPYHMRK� MRXIVWIGXMSREPMX]�
ERH� FPEGO� JIQMRMWX� XLSYKLX��� ERH� [IVI� XLIR�
related back to the design context. After this, 
understandings of power in network theory 
were examined. Network power was then 
translated into the context of service design 
ERH� ǰREPP]� VIPEXIH� FEGO� XS� QYPXM�WXEOILSPHIV�
participatory design projects in the social and 
public sector. 
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Two initial research activities were undertaken 
to explore general meanings of power. The 
ǰVWX�[EW� E� XLIQI�[SVOWLST� ERH� XLI� WIGSRH�
was a literature review of power from social 
and political theory.

2.2.1 Lived Experiences of Power: 
Theme Workshop

Research Question
For this research activity, the underlying 
research question was, how is power 
experienced personally? I wanted to explore 
this research question in a ‘designerly’ way in 
order to get a deeper understanding of what 
power means and how it is experienced by 
Kennislanders in their daily lives by hearing 
their stories.

Method and Set-up 
In order to explore the research question, 
a theme workshop was facilitated with four 
0IRRMWPERH� MRXIVRW� 
ERH� WSGMSPSK]� WXYHIRXW��
as participants. Convenience sampling was 
used, based on the researcher’s access to 
0IRRMWPERH�� ERH� XLI� ǱI\MFPI� WGLIHYPI� SJ� XLI�
interns. Moreover, because Kennisland will be 
E�OI]�ƯIRH�YWIVư�SJ�XLI�ǰREP�HIWMKR�HIPMZIVEFPI��
involving them as participants was a way 
to explore their experience of power while 
gaining valuable insights to translate into the 
ǰREP�HIWMKR�HIPMZIVEFPI��

The idea of a theme workshop is derived 
from hermeneutic phenomenology and is 
based on the frame innovation method from 
0IIW� )SVWX� 
)SVWX�� ������� &� XLIQI� GER� FI�
explored outside of the context of the design 
TVSFPIQ� 
MR� XLMW� GEWI�� XLI� VITVSHYGXMSR� SJ�
inequities in the design process due to a lack 
SJ� E[EVIRIWW� ERH� YRHIVWXERHMRK� SJ� TS[IV���
and can be researched in a number of ways, 

MRGPYHMRK� XLVSYKL� TIVWSREP� I\TIVMIRGI� 
ZER�
HIV� 'MNP� 'VSY[IV� �� )SVWX�� �������&X� MXW� GSVI�� E�
theme can be understood as a “psychological 
or social construct that can play a crucial role 
MR� QSXMZEXMRK� WSQISRI� XS� EGX� MR� E� WMXYEXMSRƳ�

7MNOIR���������

In line with this approach, the main theme 
of power and three related values of control, 
respect and equity were explored outside 
SJ� XLI� WTIGMǰG� GSRXI\X� SJ� XLI� TEVXMGMTEXSV]�
design process. These four themes were 
selected based on my preliminary literature 
research and initial interviews with designers. 
A facilitation guide was created to focus 
the discussion on participants’ own lived 
experiences of power, whether that was in a 
personal or professional context. Although 
originally planned as an in person workshop, 
HYI�XS�I\XIVREP�GMVGYQWXERGIW�
XLI�(4:.)����
TERHIQMG���XLI�[SVOWLST�[EW�VIGSRǰKYVIH�XS�
be held online in the format of a group video 
call. Due to technical issues, the number of 
TEVXMGMTERXW�ZEVMIH�FIX[IIR�������EX�HMǯIVIRX�
points during the session. At the beginning 
of the session, participants were given 10 
minutes to create a mind map in relation to 
the theme of power in order to warm up their 
brains and get them ready to dive deeper 
MRXS� E� HMWGYWWMSR�� 5EVXMGMTERXW� WLEVIH� WSQI�
interesting insights, commonalities and 
HMǯIVIRGIW� XLEX� GEQI� YT� JVSQ� XLIMV� QMRH�
map activities, and were then facilitated in a 
discussion about their past experiences of 
TS[IV��5EVXMGMTERXW�EPWS�WLEVIH�WXSVMIW�SJ�XMQIW�
when they felt like power dynamics shifted 
FIX[IIR�XLIQ�ERH�ERSXLIV�TIVWSR�
IK��[LIR�
power became more or less asymmetrical in 
E�VIPEXMSRWLMT���+MREPP]��TEVXMGMTERXW�HMWGYWWIH�
their experiences of control, respect and 
equity, and how these themes connect to the 
theme of power for them. 

2.2 Power
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Limitations
Although exploratory in nature, it should 
be noted that all 4 participants had similar 
FEGOKVSYRHW�ERH�HIQSKVETLMG�TVSǰPIW��[LMGL�
KVIEXP]�EǯIGXIH�XLI�HMWGYWWMSR��&PP�TEVXMGMTERXW�
were white, female, Dutch citizens and in their 
20s. All four participants, at the time of the 
workshop, were sociology students interning 
at Kennisland as a part of their Masters 
studies. As such, their lived experiences only 
VIǱIGX� SRI� TEVXMGYPEV� ZMI[TSMRX�� ERH� E� QSVI�
nuanced interpretation of power from other 
situated perspectives is missing.

Results
By unpacking the theme of power, a common 
idea that came up was that of having control 
EW� [IPP� EW� QEOMRK� HIGMWMSRW�� 5EVXMGMTERXW�
discussed how decision making and 
governance factors change the type of power 
someone has. These factors included how 
democratically the decision making process 
is, whether short term or long term impact 
is considered, and the pace of decisions. 
Multiple participants mentioned Trump and 
5YXMR�EW�I\EQTPIW�SJ��WGEV]��JSVQW�SJ�TS[IV��
because they did not consider long term 
impact, and thus were not truly democratic in 
their opinions. 

The idea of fear and feeling safe came up 
in relation to the way that power is used as 
[IPP�� 5EVXMGMTERXW� HMWGYWWIH� LS[� TS[IV� GER�
make one person feel safe, while causing 
fear in others. They saw this form of power 
as something that was more hierarchical, 
addictive and ego- centred. They also 
MHIRXMǰIH�MX�EW�FIMRK�KIRHIVIH��ERH�EWWSGMEXIH�
with masculinity. This power was seen to be 
related to status or title, money, privilege, 
belongings or access to resources, as well 
as the identity that someone is born into. 
This ultimately was perceived as wanting to 
have or maintain control over others and/or a 
situation. 

On the other hand, they also told stories 
about feeling less safe, but trying to take 

back power or become empowered by acts 
of personal protest where one might stand 
up for themselves. This was described as the 
act of taking up physical, mental or emotional 
space that is not usually reserved for the 
EGXSV� FEWIH� SR� XLIMV� MHIRXMX]� 
IK�� KIRHIV��
EKI� SV� VEGI��� TSWMXMSR�� SV� WXEXYW��8LMW� JSVQ� SJ�
TS[IV� 
SV� IQTS[IVQIRX�� [EW� WIIR� XS� EVMWI�
from the actors ability to claim space, make 
decisions on their own terms and say no in a 
situation where they usually would be unable 
to do so. For example, one participant told a 
story where she was roller-skating and felt 
threatened by a man in a car who was yelling 
at her. She perceived that he had more power 
due to his gender, size and the fact that he was 
in a motorized vehicle, whereas she wasn’t. 
However, she felt that him threatening and 
intimidating her was not right, so even though 
she felt scared she refused to let him take up 
XLEX�WTEGI �WLI�HIWGVMFIH�XLEX�XLMW�QEHI�LIV�
feel powerful in a way, but that she was also 
faking it and actually scared. 

5EVXMGMTERXW� EPWS� MHIRXMǰIH� XLEX� TS[IV�
comes with a lot of responsibility, and that 
their more negative associations with power 

HIWGVMFIH� JSVQIVP]��� [IVI� VIPEXIH� XS� E� PEGO�
of responsibility being taken by the person 
with power. They saw that thinking ahead, 
empathy, prioritizing others, ensuring safety 
and ultimately a balance in one’s own power 
were what brought respect into the power 
equation. 

Finally participants saw equity as the opposite 
of concentrated power, and that mutual 
respect was important in order for power 
to be used positively. They emphasized 
the need to build common ground, and the 
importance of those with power to listen, 
and for those with less power to be heard. 
Factors such as trust, openness, vulnerability, 
discussion and time and space were also 
important in building common ground and 
fairness in decision making. One participant 
told a story of being on a diverse student on 
a trip as an example when she felt that there 
was the most respect and equity, or shared 
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power. She described how everyone shared 
something vulnerable about themselves, 
which humanized everyone, even though they 
[IVI�HMǯIVIRX��ERH�VIUYMVIH�E�WLEVIH�VIWTIGX�
and commitment to listen between the group 
in order for everyone to feel safe. 

Key Takeaways
Exploring power as a theme through lived 
experience resulted in the discovery of 
important insights, with both similarities and 
HMǯIVIRGIW� XS� YRHIVWXERHMRKW� SJ� TS[IV� XLEX�
will follow through a literature review in the 
RI\X�WIGXMSR��5EVXMGMTERXW�WTSOI�EFSYX�TS[IV�
as multi-faceted and both something that 
can be used to control or dominate others, 
but also as one’s ability to be able to act or 
LEZI� MRǱYIRGI�� 5EVXMGMTERXW� EPWS� FVSYKLX�
up the idea of privilege in relation to power, 
especially in terms of how their personal 
lived experience as women sometimes made 
them feel unsafe or like they had less power. 
Race was brought up as well, but due to their 
whiteness, it was not as easy and automatic 
for them to talk about their lived experience of 
privilege as it was of oppression, even though 
they mentioned it was something they had. 
As such, a connection between power and 
feelings of safety or, on the other hand, fear was 
an interesting take-away from the workshop. 
In addition, the idea of feeling ‘powerful’ was 
related to the concept of ‘empowerment.’ 
Moreover, a strong association between 
power and democracy, governance and 
acts of protest for those with less power was 
an interesting discovery. Finally, the insight 
that equity was perceived as the opposite of 

GSRGIRXVEXIH�� TS[IV�� ERH� SRI� TEVXMGMTERXưW�
experience of vulnerability, reciprocity and 
STIRRIWW�EW�ER�IǯIGXMZI�QIERW�JSV�VIWTIGXJYP�
or ‘shared’ power dynamics were valuable 
insights. 

Next, to expand on understandings of power 
derived through the theme workshop, a 
literature review was undertaken. The results 
are explained in the following section, 2.2.2. 

2.2.2 Power in Social and 
Political Theory

5S[IV�LEW�FIIR�E�WSQI[LEX�HMWTYXIH�ERH��EX�
XMQIW��IZEWMZI�GSRGITX��[MXL�QER]�HIǰRMXMSRW��
&ZIPMRS�[VMXIW�XLEX��Ʋ5S[IV�MW�SRI�SJ�XLI�QSWX�
contested concepts in social and political 
XLISV]Ƴ� 
&ZIPMRS�� ���� � ����� *ZIR� WS�� QSWX�
understandings of power can be grouped 
MRXS� SRI� SJ� X[S� HMWXMRGXMSRW � power to and 
power over. For the purpose of this project, 
FSXL� YRHIVWXERHMRKW� SJ� TS[IV� EVI� VIPIZERX �
moreover, they are seen to be interrelated. 

5S[IV�XS�MW�EFSYX�ER�EGXSVWư�EFMPMX]�SV�GETEGMX]�
to make something happen. Dowding labels 
TS[IV�XS�EW��SYXGSQI�TS[IV���HIǰRMRK�MX�EW�ƲXLI�
capacity to bring about or help bring about 
ER�SYXGSQIƳ�
)S[HMRK������ ������ .R� PMRI�[MXL�
XLMW��5MXOMR�[VMXIW�XLEX�ƲTS[IV�MW�E�WSQIXLMRKƮ
anything—which makes or renders somebody 
EFPI�XS�HS��GETEFPI�SJ�HSMRK�WSQIXLMRK��5S[IV�
MW� GETEGMX]�� TSXIRXMEP�� EFMPMX]�� SV� [LIVI[MXLEPƳ�

5MXOMR������ �������

5S[IV� EW� TS[IV� SZIV� GER� FI� YRHIVWXSSH�
simply as “getting someone to do what you 
[ERX�XLIQ�XS�HSƳ�ERH�MW�VIPEXIH�XS�XLI�MHIE�SJ�
HSQMREXMSR� 
&PPIR�� ������� 8LMW� YRHIVWXERHMRK�
of power as power over or domination, is 
WIIR�MR�;IFIVưW� 
���� ����HIǰRMXMSR�SJ�TS[IV�
as “the probability that one actor within a 
social relationship will be in a position to 
GEVV]� SYX� LMW� S[R�[MPP� HIWTMXI� VIWMWXERGI�Ƴ�&W�
such, power over is also inherently relational. 
Further, Dowding labels power over as ‘social 
TS[IV�ư�ERH�HIǰRIW�MX�EW��ƲXLI�EFMPMX]�SJ�ER�EGXSV�
deliberately to change the incentive structures 
of another actor or actors to bring about 
SYXGSQIWƳ� 
)S[HMRK�� ���� � ����� .R� PMRI� [MXL�
this, Castells, who we will return to in section 
������ SJ� XLMW� GLETXIV�� HIǰRIW� TS[IV� EW� ƲXLI�
relational capacity that enables a social actor 
XS� MRǱYIRGI� EW]QQIXVMGEPP]� XLI� HIGMWMSRW� SJ�
SXLIV�SXLIV�WSGMEP�EGXSV
W�Ƴ�
(EWXIPPW������ ������
Others write about power over as a kind of 
capacity, “the capacity to impose one’s will on 
SXLIVW �SR�XLMW�ZMI[��TS[IV�SZIV�MW�E�HIVMZEXMZI�
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JSVQ� SJ� TS[IV�XSƳ� 
&PPIR�� ����� VIJIVVMRK� XS�
&PPIR�������1YOIW�������

As such, in line with Avelino, “power ‘over’ 
ERH� TS[IV� ƯXSư� EVI� RSX� QYXYEPP]� I\GPYWMZI � MX�
can be argued that both can be ‘possessed’ 
and ‘exercised’, and both are ‘relationally’ 
GSRWXMXYXIH�MR�WSQI�[E]�SV�ERSXLIVƳ�
���� ������
Moreover, and importantly, Lukes indicates 
that, 

how we think about power may serve to 
reproduce and reinforce power structures 
and relations, or alternatively it may challenge 
and subvert them. It may contribute to their 
continued functioning, or it may unmask their 
TVMRGMTPIW�SJ�STIVEXMSR��[LSWI�IǯIGXMZIRIWW�
is increased by their being hidden from view 

1YOIW����� �����

.R� SXLIV� [SVHW�� LEZMRK� XLI� EFMPMX]� XS� HIǰRI�
the conversation around what power is and 
MWRưX� MR� E� KMZIR� GSRXI\X� MR� MXWIPJ�[MPP� MRǱYIRGI�
outcomes, including the way that actors 
interact with each other and the prevailing 
social structures that are embedded in and 
MRǱYIRGI�IZIV]HE]�PMJI��

Based on the literature reviewed, an 
understanding of power that acknowledges 
both interpretations and their interrelatedness 
[MPP�FI�YWIH�MR�XLMW�TVSNIGX��5S[IV�MW�WIIR�EW�E�
WSGMEP�EGXSVưW�EFMPMX]�XS�MRǱYIRGI�ER�SYXGSQI�

TS[IV�XS���[LMGL�MW�EǯIGXIH�F]�XLI�EW]QQIXV]�
of an social actor’s relationship to other social 
EGXSV
W�� 
TS[IV� SZIV��� &W� WYGL� TS[IV� XS� ERH�
power over are understood to be inherently 
XMIH� XSKIXLIV � ER� EGXSVưW� EFMPMX]� XS� EGX� EP[E]W�
happens within the context of social structures, 
relations and their own social position. Figure 
2.1 demonstrates this relationship. 

-IVI�� EW]QQIXV]� VIJIVW� XS� XLI� HMǯIVIRGI� SV�
unevenness between two or more actors’ 
EFMPMX]� XS� MRǱYIRGI�� [LMGL� GER� EVMWI� JVSQ� E�
number of sources. One source of asymmetry 
that is of particular relevance for this project 
is privilege and oppression. This will be 
discussed in greater detail in 2.3.

ability to 
act

degree of 
asymmetry

Figure 2.1 illustrates the positive feedback loop 
between an actor’s ability to act and the social 

relations1

2.2.3 Key Takeaways

Based on the theme workshop and literature 
review, a number of characteristics of power 
LEZI�FIIR�MHIRXMǰIH�EW�OI]�XEOIE[E]W�

1. Power is embedded within social
structures
5S[IV� MW� YRHIVWXSSH� XS� FI� IZIV]HE]��
WSGMEPM^IH� ERH� IQFIHHIH� 
+SYGEYPX�� �������
Here it is important to understand how power 
both determines and is determined by the 
TVIZEMPMRK�WSGMEP�WXVYGXYVIW�
XLI�RSVQW��VSPIW��
rules and beliefs that guide behaviour and 
WSGMEP�MRXIVEGXMSRW���MR�E�KMZIR�GSRXI\X�

2. Power is relational
4RIưW�EFMPMX]�XS�MRǱYIRGI�ER�SYXGSQI�MW�EP[E]W�
determined within a greater social context 
of that person’s relationship to other social 
actors.

3. Power is dynamic and temporal
Even if someone is able to exercise or 
TSWWIWW�TS[IV�EX�SRI�TSMRX��XLMW�MW�RSX�WXEXMG �
power dynamics can and will change, and 

1    Icons from the Noun Project: muscle by Zalhan 
and asymmetry by Nithinan Tatah. 
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are dependent on the context, including the 
other social actors, the point in time and other 
environmental factors

4. Power is perceived
An actor’s perceived sense of power can be 
internalized. Thus, if an actor feels powerless, 
XLMW� [MPP� SJXIR� JYRGXMSR� EW� E� WIPJ�JYPǰPPMRK�
prophecy. Likewise, if someone else is 
perceived as powerful, that may also support 
XLIMV�GETEGMX]�XS�MRǱYIRGI�ER�SYXGSQI��

5. Power is multi-leveled
5S[IV�H]REQMGW�EVI�TVIZEPIRX�MR�EPP�PIZIPW�SJ�
WSGMIX]�� EW� WIIR� MR� ǰKYVI� ����� 8LI]� MRǱYIRGI�
ERH�EVI�MRǱYIRGIH�F]���

Individual:  an actor’s individual feelings, 
values and beliefs.

Interpersonal: the actions, behaviour 
and language used in interpersonal 
interactions.

Cultural: media images, as well as ideas of 
what is ‘right’ or ‘normal’ within a particular 
context. 

Institutional: policies, laws, rules and 
KSZIVRERGI� 
MR� KSZIVRQIRX� ERH� SXLIV�
MRWXMXMSRW��ERH�XLI�[E]�XLEX�VIWSYVGIW�EVI�
distributed as a result. 

Individual

Intrapersonal

Cultural

Institutional

Figure 2.2 the multiple and interrelated levels 
of society that power dynamics play out within 

and between. 

“In order to understand the way privilege 
works, you have to be able to see patterns 
and systems in social life, but you also have 
to care about individual experiences. I think 
one’s own individual experience is sacred. 
Testifying to it is very important—but so 
is seeing that it is set within a framework 
outside of one’s personal experience that is 
much bigger, and has repetitive statistical 
patterns in it.”

- Peggy McIntosh

The concept of privilege gained prominence 

in the late 1980s when gender studies scholar 
5IKK]� 2G.RXSWL� FIKER� XS� [VMXI� EFSYX� MX�
MR� LIV� TETIV�� Ʋ;LMXI� 5VMZMPIKI� ERH� 2EPI�
5VMZMPIKI�� &� 5IVWSREP� &GGSYRX� SJ� (SQMRK�
to See Correspondences Through Work in 
;SQIRưW� �XYHMIW�Ƴ� 
7SXLQER�� ������� .R� XLI�
paper, she wrote a list of 50 ways that she had 
an advantage based on the colour of her skin. 
Her list included examples such as:

I do not have to educate my children to 
be aware of systemic racism for their 
own daily physical protection.

2.3 Privilege
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I am never asked to speak for all the 
people of my racial group.

I can criticize our government and 
talk about how much I fear its policies 
and behavior without being seen as a 
cultural outsider.

When I am told about our national 
heritage or about “civilization,” I am 
shown that people of my color made 
it what it is

I can turn on the television or open to 
the front page of the paper and see 
people of my race widely represented.


2G.RXSWL�������

2.3.1 What is Privilege?

5VMZMPIKI�MW�E�WSGMEP�VIPEXMSR�[LIVI�QIQFIVW�SJ�
SRI�WSGMEP�KVSYT�KEMR�FIRIǰXW�EX�XLI�I\TIRWI�
SJ�ERSXLIV�WSGMEP�KVSYT��
/SLRWSR���������8LMW�
GSRGITX��YWIH�MR�E�ZEVMIX]�SJ�ǰIPHWƮIWTIGMEPP]�
in social theory and social justice practice—is 
linked to social and cultural forms of power, 
and the way that social structures reinforce 
existing concentrations of power and 
EHZERXEKI� JSV� GIVXEMR� WSGMEP� KVSYTW� 
8[MRI��
�������8LYW��TVMZMPIKI�MW�YWIH�XS�VIJIV�ƲXS�GIVXEMR�
WSGMEP� EHZERXEKIW�� FIRIǰXW�� SV� HIKVIIW� SJ�
prestige and respect that an individual has by 
virtue of belonging to certain social identity 
KVSYTWƳ�
,EVGME���������

As such, privilege is an unearned advantage 
given on the basis of the social identity 
KVSYTW� XLEX� WSQISRI� FIPSRKW� XS� 
/SLRWSR��
���� � 2G.RXSWL�� ������� 5VMZMPIKIH� WSGMEP�
identities are those that have historically 
LIPH� TSWMXMSRW� SJ� HSQMRERGI� SZIV� SXLIVW � JSV�
example white people, men and cisgendered 
people. Along with the aforementioned social 
identity groups of race, sex and gender, other 
categories include mental and physical ability, 

ethnicity, legal status, class, sexuality, religion 
and education. For those who have privilege, 
it is often invisible to them.

2.3.2 Oppression: Impact over 
Intent

Oppression is sometimes described as the 
opposite of privilege as, according to Johnson 

������

for every social category that is privileged, 
one or more other categories are oppressed 
in relation to it. The concept of oppression 
points to social forces that tend to press 
upon people and hold them down, to hem 
them in and block their pursuits of a good 
life. Just as privilege tends to open doors of 
opportunity, oppression tends to slam them 
shut.

In this way, the idea that impact matters 
more than intent is an important one when 
YRHIVWXERHMRK�TVMZMPIKI��.R�XLI�ZIV]�HIǰRMXMSR�
of privilege, one group is advantageous at 
the expense of another. Thus, even if those 
with privilege are unaware of their unearned 
advantage and/or do not intend for those of 
other social groups to be disadvantaged, the 
impact is still the same. Thus, if those with 
privilege want to reduce social inequalities, 
their good intentions need to actually translate 
MRXS�MQTEGX �XLI]�GER�YWI�XLIMV�TVMZMPIKI�XS�GEPP�
out forms of oppression and actively change 
their behaviour in order to level the playing 
ǰIPH�

2.3.3 Unearned Entitlments and 
Conferred Dominance

According to McIntosh, there are two 
categories of privilege, or unearned advantage. 
8LI� ǰVWX� GEXIKSV]� MW� unearned entitlementW �
this is something that all people should 
have, but it currently gives a competitive 
IHKI� 
IK�� YRIEVRIH� EHZERXEKI�� XS� XLSWI�
[MXL� TVMZMPIKI� 
2G.RXSWL�� ������� 8LMW� X]TI� SJ�
advantage could be spread or shared evenly, 
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VIKEVHPIWW�SJ�WSGMEP�KVSYT��JSV�E�TSWMXMZI�
ERH�
WSGMEPP]� NYWX�� VIWYPX�� *\EQTPIW� SJ� YRIEVRIH�
entitlements include feeling safe in public 
space, being able to access all public transit 
stations and being able to wear your hair in 
its natural style without being accused of 
being ‘unprofessional.’ The second category, 
conferred dominance, gives one group power 
over the other, and “distorts the humanity of 
XLI� LSPHIVW� EW� [IPP� EW� XLI� MKRSVIH� KVSYTWƳ�

2G.RXSWL�� ������� 8LMW� MRGPYHIW� XLI� YRIUYEP�
distribution of resources and rewards, and 
as such, is something that social justice 
EHZSGEXIW�EMQ�XS�WLVMRO�
/SLRWSR���������.R�LMW�
book,ƈzńƳäŲ×ƈzŲěƲěīäČäƈ°ĸÙƈ%ěüäŲäĸÎä, Johnson 

���� �����KMZIW�XLI�JSPPS[MRK�I\EQTPI���

The common pattern of men controlling 
conversations with women, for example, 
is grounded in a cultural assumption that 
men are supposed to dominate women. 
An adolescent boy who appears too willing 
to defer to his mother risks being called a 
‘mama’s boy,’ in the same way that a husband 
who appears in any way subordinate to his 
[MJI�MW�SJXIR�PEFIPIH�ƯLIRTIGOIHư�
SV�[SVWI��
The counterpart for girls carries no such 
stigma. ‘Daddy’s girl’ isn’t considered an insult 
in this culture, and the language contains no 
WTIGMǰG�MRWYPXMRK�XIVQW�JSV�E�[SQER�[LS�MW�
under the control of her husband. 

Because these norms, beliefs and behaviours 
are so deeply and subconsciously ingrained 
into individuals, it’s easy for those who have 
privilege “to amplify patterns of oppression 
[MXLSYX� QIERMRK� XS�� SV� IZIR� VIEPM^MRK� MXƳ�

�LIPP]���������

2.3.4 Systems of Privilege and 
Oppression

Moreover, although individuals experience 
privilege and/or oppression, it is not an 
individual phenomenon, and thus cannot be 
separated from the larger social and systemic 
GSRXI\X�XLEX�WYTTSVXW�MX ��TVMZMPIKI��TS[IV��ERH�
oppression exist only through social systems 
and how individuals participate in them" 


/SLRWSR�� ���� � ����� &W� /SLRWSR� 
���� � ����
goes on to write, 

Systems organized around privilege 
have three main characteristics. They are 
HSQMREXIH� F]� TVMZMPIKIH� KVSYTW�� MHIRXMǰIH�
with privileged groups, and centered on 
privileged groups. All three characteristics 
support the idea that members of privileged 
groups are superior to those below them 
and, therefore, deserve their privilege. A 
patriarchy, for example, is male-dominated, 
QEPI�MHIRXMǰIH��ERH�QEPI�GIRXIVIH��7EGMWQ�
happens through systems that are white-
HSQMREXIH�� [LMXI�MHIRXMǰIH� ERH� [LMXI�
centered, and heterosexism works through 
W]WXIQW� XLEX� EVI� HSQMREXIH�� MHIRXMǰIH�
with and centered on heterosexuality and 
heterosexuals.

5VMZMPIKI�HSQMREXIH� VIJIVW� XS� XLI� TVMZMPIKIH�
social group having positions of power and/
or being associated with being powerful. 
5VMZMPIKI�MHIRXMǰIH� QIERW� XLEX� [LEX� MW�
considered ‘normal,’ or within the accepted 
norms of a social system, is based on the 
TVMZMPIKIH�KVSYT �XLI�TVMZMPIKIH�KVSYT�MW�XEOIR�
as the standard for what is ideal. For example, 
this might include accepted ways of speaking, 
dressing or behaving. Finally, privilege-
centered means that the majority of stories 
and images in the social system center those 
[LS� LEZI� TVMZMPIKI�� 8LMW� QMKLX� FI� VIǱIGXIH��
for example, in stories that the news media 
chooses to focus on, or in the stories, novels 
and textbooks that are provided for school-
aged children. That is to say, the experiences 
and stories that are focused on are about 
those who are members of the privileged 
group. 

2.3.5 Intersectionality and the 
Matrix of Domination

Another important area of academic literature 
that helps to unpack power, privilege and 
oppression is black feminist thought and the 
concept of  intersectionality. An understanding 
of intersectionality is important to avoid 
VITVSHYGMRK�MRIUYMXMIW�MR�ER]�ǰIPH��IWTIGMEPP]�
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in social design processes, as it provides a 
systemic and interrelated perspective on 
power. 

Black feminist scholars have a long history 
of studying the interconnectedness of race 
ERH�WI\��SV�QSVI�WTIGMǰGEPP]�XLI�MRXIVVIPEXIH�
experience of both racism and sexism for 
FPEGO� [SQIR� 
WII� &PPIR�� ����� VIJIVVMRK� XS�
,MRIW�� ������� 8LI� XIVQ� MRXIVWIGXMSREPMX]� 
EX�
PIEWX�MR�MXW�GSRXIQTSVEV]�YWI���[EW�TVSTSWIH�
by Kimberlé Crenshaw as part of a legal 
framework to demonstrate how, what she 
termed a single axis framework, “repeatedly 
JEMPIH� XS� TVSXIGX� 'PEGO� [SQIR� [SVOIVWƳ�

(VIRWLE[�� ����E� GMXIH� MR� (SWXER^E�(LSGO��
���� ����&W�WYGL��(VIRWLE[�YWIH�XLI�GSRGITX�
of intersectionality to demonstrate that 
oppression experienced on the basis of race 
and gender are not independent constructs, 
FYX�MRXIVVIPEXIH�
(VIRWLE[������F���

Intersectionality can then be understood as the 
idea that systems of privilege and oppression 
are “interconnected and mutually construct 
SRI�ERSXLIV Ƴ�ERH�XLEX�ƲGSRǰKYVEXMSRW�SJ�WSGMEP�
inequalities take form within intersecting 
STTVIWWMSRWƳ�
(SPPMRW������ ������2SVISZIV��XLI�
way a social actor perceives a social problem, 
ƲVIǱIGXW�LS[�XLI�WSGMEP�EGXSV�MW�WMXYEXIH�[MXLMR�
the power relations of particular historical 
ERH� WSGMEP� GSRXI\XW�Ƴ� ERH� HYI� XS� XLI� HMWXMRGX�
location of individuals within intersecting 
oppressions, they will also have distinctive 
TIVWTIGXMZIW� SR� WSGMEP� TLIRSQIRE� 
(SPPMRW��
���� ������

The matrix of domination, introduced 
F]� 5EXVMGME� -MPP� (SPPMRW� MR� LIV� FSSO�� Black 
Feminist Thought: Knowledge, Consciousness, 
and the Politics of Empowerment, is a way 
to conceptualize intersectionality. Collins 

������ [VMXIW� EFSYX� �MRXIVPSGOMRK� W]WXIQW� SJ�
oppression" as a way to view intersectionality 
from a systemic or macro view. She does this 
by introducing the matrix of domination, which 
Costanza-Chock describes as, “a conceptual 
model that helps us think about how power, 
oppression, resistance, privilege, penalties, 

FIRIǰXW� ERH� LEVQW� EVI� W]WXIQEXMGEPP]�
HMWXVMFYXIH�Ƴ� 
(SWXER^E�(LSGO�� ������� (SPPMRW�

���� ������[VMXIW�

Replacing additive models of oppression 
with interlocking ones creates possibilities 
JSV� RI[� TEVEHMKQW�� 8LI� WMKRMǰGERGI� SJ�
seeing race, class, and gender as interlocking 
systems of oppression is that such an 
approach fosters a paradigmatic shift of 
thinking inclusively about other oppressions, 
such as age, sexual orientation, religion, and 
ethnicity. Race, class, and gender represent 
the three systems of oppression that most 
LIEZMP]�EǯIGX�&JVMGER�&QIVMGER�[SQIR��'YX�
these systems and the economic, political, 
and ideological conditions that support 
them may not be the most fundamental 
STTVIWWMSRW�� ERH� XLI]� GIVXEMRP]� EǯIGX�
many more groups than Black women. 
Other people of color, Jews, the poor white 
women, and gays and lesbians have all had 
WMQMPEV� MHISPSKMGEP� NYWXMǰGEXMSRW� SǯIVIH� JSV�
their subordination. All categories of humans 
labeled Others have been equated to one 
another, to animals, and to nature.

As such, the matrix of domination is a helpful 
tool to understand how systems of privilege 
ERH� STTVIWWMSR� EPSRK� HMǯIVIRX� E\IW� SJ�
MHIRXMX]�
IK��WI\��EFMPMX]��GPEWW��KIRHIV�MHIRXMX]��
VEGI��WI\YEPMX]��IXG���EVI�MRXIVGSRRIGXIH��.X�EPWS�
can help an individual to recognize how they 
are situated within these interlocking power 
relations, in order to recognize the privilege 
and oppression they may simultaneously 
experience along various points of their 
identity. This intersectional view aids the 
understanding that every social actor is 
simultaneously a member of multiple social 
KVSYTW�� [LMGL� EǯSVH� XLIQ� FSXL� YRIEVRIH�
advantages and disadvantages depending on 
XLIMV�PSGEXMSR��.R�ǰKYVI�����]SY�GER�WII�E�ZMWYEP�
representation of the matrix of domination.  
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Figure 2.3 a visual representation of the matrix of domination, adapted from Morgan, 1996. 

2.3.6 Intersectionality in Design

Not only are these understandings of privilege, 
oppression, intersectionality and the matrix 
of domination explored so far in section 2.3 
important for design to be equitable and 
MRGPYWMZI� 
IWTIGMEPP]� WSGMEP� ERH� TEVXMGMTEXSV]�
HIWMKR�TVSGIWWIW���FYX�XLI]�EVI�EPVIEH]�FIMRK�
applied by equity and social justice leaders 
MR� XLI� ǰIPH�� 3EQIP]�� XLMW� MRGPYHIW� XLI� [SVO�
of Sasha Costanza-Chock and the Design 
Justice Network, as well as the EquityxDesign 
process created by Caroline Hill, Michelle 

Molitor and Christine Oritz.

To begin with, design justice takes the ideas 
of privilege, oppression, intersectionality and 
the matrix of domination, and applies them to 
design in order to ensure a “more equitable 
HMWXVMFYXMSR�SJ�HIWMKRưW�FIRIǰXW�ERH�FYVHIRW �
fair and meaningful participation in design 
HIGMWMSRW � ERH� VIGSKRMXMSR� SJ� GSQQYRMX]�
based design traditions, knowledge, and 
TVEGXMGIWƳ� 
(SWXER^E�(LSGO�� ���� � ���� 'EWIH�
SR� 5EXVMGME� -MPP� (SPPMRWư� [SVO� HIQSRWXVEXMRK�
how interlocking systems of oppression 
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result in varying amounts of privilege and 
disadvantage for each individual,  “design 
justice urges us to consider how design 

EǯSVHERGIW�� SFNIGXW�� W]WXIQW�� TVSGIWWIW��
simultaneously distributes both penalty 
and privileges to individuals based on their 
location within the matrix of domination, and 
to attend to the ways that this operates at 
ZEVMSYW�WGEPIWƳ�
(SWXER^E�(LSGO������ �����

Similarly, the EquityxDesign process builds 
on intersectional feminist thought, in order to 
merge the traditional design thinking process 
with equity work. As such, the EquityxDesign 
JVEQI[SVO�TVSQSXIW�XLI�MHIE�SJ�VIǱI\MZMX]�MR�
terms of a designer’s implicit biases related to 
legacies of oppression and privilege in order 
to “[reimagine] all of us as designers, [adjust] 
for our implicit biases, and [minimize] the 
WGEPI� ERH� EQTPMǰGEXMSR� SJ� HSQMRERX� MHIRXMX]�
XLVSYKLSYXƳ� 
-MPP�� 2SPMXSV� ERH� 4VMX^�� ���� � ����
EquityxDesign explores the idea of ‘equity 
TEYWIWư� EW� E� QIERW� XS� ƲXS� VIǱIGX� SR� SYV�
language, ideas, and hunches in the context 
SJ� E� HMWGSYVWI� SJ� XVERWJSVQEXMSR�Ƴ� EX� IEGL�
stage of the design process, in order to ensure 
that the design team’s “ideas remain on the 
TEXL� SJ� EGLMIZMRK� IUYMX]Ƴ� 
-MPP�� 2SPMXSV� ERH�
4VMX^������ ������8LI�MHIE�FILMRH�XLMW�TVEGXMGI�
is to build in moments for the designer to 
pause so that they can explore their own 
biases, privileges and intersectional position 
between interlocking systems of identity, 
and how this might be impacting the design 
process and outcomes. This practice rooted 
in intersectional feminist thought, can also be 
understood as a form of ŲäĀäƹěƲěƊƺ. 

8LMW�MHIE�SJ�VIǱI\MZMX]�EW�E�WOMPP�XLEX�GER�WYTTSVX�
designers to become more self-aware and 
sensitive to power and privilege and its impact 
is a key insight that will be further explored in 
chapter 4. 

2.3.7 Key takeaways

By exploring the concept of privilege in social 
theory and then relating it back to the design 
process, a number of key takeaways were 

MHIRXMǰIH��

8LMW� WIGXMSR� MHIRXMǰIH� TVMZMPIKI� EW� E� WSGMEP�
relation where members of one social group 
KEMR� FIRIǰXW� EX� XLI� I\TIRWI� SJ� ERSXLIV�
social group. As a result, this other group 
experiences oppression. Although privilege 
may be experienced individually, it is a social 
phenomenon that operates systemically, 
along various social categories to create 
interlocking systems of oppression. The 
concept of intersectionality and the matrix 
of domination, both contributions from black 
feminist thought, are key to understanding 
LS[�W]WXIQW�SJ�TVMZMPIKI�
ERH�STTVIWWMSR��EVI�
not mutually exclusive, but operate in tandem 
with each other. As a result, social actors are 
simultaneously members of multiple social 
groups, and thus are situated along various 
axes in the matrix of domination based on 
their unique experience. As such, Individuals 
can experience both privilege and oppression 
FEWIH� SR� XLIWI� HMǯIVIRX� MHIRXMXMIW�� ERH� XLIMV�
perspective of social phenomena will be 
PEVKIP]� MRǱYIRGIH� F]� XLIMV� PSGEXMSR� MR� XLI�
matrix.  

5VMZMPIKI�� MRXIVWIGXMSREPMX]� ERH� XLI� QEXVM\� SJ�
oppression are all relevant to understanding 
and shifting power dynamics in participatory 
and social design processes. Each actor on 
the design team, as well as all of the other 
EGXSVW� MRZSPZIH� MR� XLI� HIWMKR� TVSGIWW� 
SV�
RSX�ƮMRGPYHMRK�XLSWI�WXEOILSPHIVW�[LS�LEZI�
lived experience of the social issue as well 
as the clients or funders of the project—are 
all located in a unique position in the matrix 
of domination. These situated identities 
ERH� TIVWTIGXMZIW� GEYWI� ERH� IǯIGX� XLI�
power dynamics that unfold throughout the 
design process. As such, an understanding 
of a designer’s own positionality, as well an 
understanding of the other intersectional 
perspectives being included or excluded 
MR� XLI� HIWMKR� TVSGIWW� MW� E� OI]� ǰVWX� WXIT� XS�
challenging status quo inequities in the 
design process. 
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Power is the most fundamental process 
ěĸƈŷńÎěäƊƺ×ƈŷěĸÎäƈŷńÎěäƊƺƈěŷƈÙäÿĸäÙƈ°ŲńƙĸÙƈ
values and institutions, and what is valued 
°ĸÙƈěĸŷƊěƊƙƊěńĸ°īěǂäÙƈěŷƈÙäÿĸäÙƈÅƺƈŝńƳäŲƈ
relationships

2ERYIP�(EWXIPPW�
���� ����

Finally, Manuel Castells’ research on power 
in network theory will be explored, including 
JSYV� HMǯIVIRX� JSVQW� SJ� TS[IV� JSYRH� [MXLMR� E�
network. Following this, an application of the 
JSYV� JSVQW� SJ� RIX[SVO� TS[IV� XS� XLI� ǰIPH� SJ�
design will follow, based on Gordon Ross’ talk 
at Service Design Global Conference 2019. 

2.4.1 Four Forms of Network 
Power

A network is a way to represent a system that 
is made up of a set of interconnected nodes 

(EWXIPPW�� ���� � ����� .R� E� WSGMEP� RIX[SVO�� XLI�
‘nodes’ are social actors, and the ties that 
connect them together are social relations. As 
such, participatory social design processes 
can be likened to social networks, in that 
XLI�TVSGIWW�MRGPYHIW�E�RYQFIV�SJ�EGXSVW�
IK��
HIWMKRIVW�� GPMIRXW�� TEVXMGMTERXW�� YWIVW��� [LS�
are interconnected based on their roles and 
relationships to each other in the context of 
the design project and the social issue being 
addressed within it. This idea of the design 
process as a social network will be returned 
to in section 2.4.2.

&W� [I� LEZI� WIIR�� (EWXIPPWư� HIǰRIW� TS[IV�
as “the relational capacity that enables a 
WSGMEP� EGXSV� XS� MRǱYIRGI� EW]QQIXVMGEPP]�
XLI� HIGMWMSRW� SJ� SXLIV� SXLIV� WSGMEP� EGXSV
W�Ƴ�

(EWXIPPW������ ������.R�XLI�GSRXI\X�SJ�E�RIX[SVO�
XLIR��LI�HMWGYWWIW���HMǯIVIRX�JSVQW�SJ�TS[IV �
��� RIX[SVOMRK� TS[IV�� ��� RIX[SVO� TS[IV�� ���
RIX[SVOIH� TS[IV� ERH� ��� RIX[SVO�QEOMRK�
power. 
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Figure 2.4 a visualization of a network, consisting 
of social actors (nodes) and the relations (ties) 

between them. 

1. Networking power: who is in and who
is out?
Networking power is, “the power of the actors 
and organizations included in the networks 
that constitute the core of the global network 
society over those human collectives or 
individuals not included in these global 
networks. This form of power operates by 
I\GPYWMSR�MRGPYWMSRƳ� 
(EWXIPPW�� ���� � ������ .R�
other words, this can be thought of as the 
EFMPMX]�XS�MRǱYIRGI�[LS�MW�MRGPYHIH�ERH�[LS�MW�
excluded from the network itself. The cost of 
being excluded from a network increases at 
E� KVIEXIV� VEXI� XLER� FIMRK� MRGPYHIH� 
(EWXIPPW��
�����VIJIVVMRK�XS�8SRKME�ERH�;MPWSR���������

2. Network power: what are the rules of
inclusion?
The second form of power, network power, 
can be understood as power that comes 
from the standards or rules of inclusion that 
are mandated in the network. As Castells 

���� � ����� [VMXIW�� ƲSRGI� GIVXEMR� WXERHEVHW�
are incorporated in the program of networks, 
power is exercised not by exclusion from the 

2.4 Network Theory
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networks but by the imposition of the rules 
SJ� MRGPYWMSR�Ƴ� ERH� XLEX� XLIWI� VYPIW� QE]� FI�
somewhat negotiable, “but once the rules are 
set, they become compelling for all nodes 
in the network, as respect for these rules is 
what makes the network’s existence as a 
GSQQYRMGEXMZI� WXVYGXYVI� TSWWMFPI�Ƴ� &W� WYGL��
RIX[SVO�TS[IV�[MPP�YPXMQEXIP]�JEZSV�XLI�WTIGMǰG�
social actors who were involved in network 
formation and setting of these standards, or 
ƯTVSXSGSPW�SJ�GSQQYRMGEXMSRư�
(EWXIPPW���������

3. Networked Power: who has power
over who?
Networked power can simply be understood 
as power that certain social actors have over 
other social actors who are included in the 
network. Although in a network, it may not 
be clear whether there is a single source of 
RIX[SVOIH� TS[IV� 
XVEHMXMSREPP]� YRHIVWXSSH�
LIVI�EW�ƳXLI�VIPEXMSREP�GETEGMX]�XS�MQTSWI�ER�
actor’s will over another actor’s will on the 
basis of the structural capacity of domination 
IQFIHHIH� MR� XLI� MRWXMXYXMSRW� SJ� WSGMIX]Ƴ���
XLIVI� EVI� HIǰRMXIP]� WXMPP� TS[IV� VIPEXMSRWLMTW�
at work, “albeit in new forms with new kinds 
SJ�EGXSVWƳ�
(EWXIPPW������ ������8LMW�TS[IV�SZIV�
others may be determined by an actor’s role 
and position within the network. 

4. Network-making power: what is the
goal and what does governance look
like?
8LI� ǰREP� JSVQ� SJ� TS[IV� XLEX� (EWXIPPW� [VMXIW�
about is network-making power, which he 
HIǰRIW� EW�� ƲXLI� TS[IV� XS� TVSKVEQ� WTIGMǰG�
networks according to the interests and values 
of the programmers, and the power to switch 
HMǯIVIRX� RIX[SVOW� JSPPS[MRK� XLI� WXVEXIKMG�
alliances between the dominant actors of 
ZEVMSYW�RIX[SVOW�Ƴ�
(EWXIPPW������ �������.R�SXLIV�
words, network-making power is seen as the 
ability to set the goals of the network itself as 
well as determining protocol for governing 
the way the network will work, including the 
values and interests it is organized around.

2.4.2 Network power and design 

In his talk at the Service Design Global 
(SRJIVIRGI� MR� ����� XMXPIH�� 5S[IV� ERH�
Service Design: making sense of service 
HIWMKRưW� TSPMXMGW� ERH� MRǱYIRGI�� ,SVHSR� 7SWW�
demonstrates how Castell’s four forms of 
network power apply to the design process. 
Here, a service design project is compared 
to a network. Like a network, which is made 
up of nodes that are interconnected through 
XMIW � E� HIWMKR� TVSGIWW� GSRWMWXW� SJ� E� RYQFIV�
SJ� WXEOILSPHIVW� SV� EGXSVW� 
RSHIW�� XLEX� EVI�
tied together through their relationships. A 
multi-stakeholder design project can thus be 
XLSYKLX�SJ�EW�E�RIX[SVO��EW�MPPYWXVEXIH�MR�ǰKYVI�
2.5.
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Figure 2.5 a design process represented as a 
network, consisting of multiple social actors that 

are tied together through various relationships and 
interactions within the design project.

In the talk, Ross explains how Castells' four 
JSVQW� SJ� TS[IV � RIX[SVOMRK� TS[IV�� RIX[SVO�
power, networked power and network-
making power, are all present in the context 
of a design network. 

In table 2.1, Ross’s adaptation of Castells’ 
four forms of power to the context of service 
design are outlined in the middle column. In 
the right column, a further adaptation to the 
context under study in this graduation project, 
social and participatory design processes, is 
outlined as a key takeaway. 
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Network power 
theory (Castells, 

2009)

Network power theory  
adapted to service 
design (Ross, 2019)

Network power theory 
adapted to the
design process

Networking power
)IGMWMSRW�ERH�MRǱYIRGI�EVSYRH�

who gets to use the service being 
designed, and who doesn’t.

)IGMWMSRW�ERH�MRǱYIRGI�SR�[LS�
is invited to the design process, 

and who is excluded. 

Network power
Emergence of service design 

standards or protocols.

8LI�
YR[VMXXIR��VYPIW�SJ�LS[�
to behave, communicate and 
make decisions while working 
together in the design process.

Networked power

Giving form and communicating 
concepts in order to create shared 
QIERMRK�ERH�MRǱYIRGI�YWIVW�SJ�E�

service being designed.

The prescribed roles given to 
those who are included in the 

design process.

Network-making 
power

Governance of service design 
projects, including which service 

design projects exist and who 
works on them.

The initiation, desired outcomes, 
problem framing and structure 

of the design process.

Table 2.1 key takeaways from Castells’ network power theory and Gordon Ross's application to service 
design adapted to the context of this project: the participatory social design process.
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Although power has been a popular topic 
MR� WSGMEP� WGMIRGI� VIWIEVGL�� STMRMSRW� HMǯIV�
about what it exactly means. Even so, this 
chapter explored a number of important 
understandings of power through the lived 
experience of Kennislanders, as well as 
through social and political theory in order to 
answer the research question, "what is power?" 
These understandings were then adapted to 
the design space based on the work of leading 
designers exploring power, equity and social 
justice. Along with traditional understandings 
of power, the important and related concept 
of privilege was explored, with particular 
attention paid to feminist theory and systems 
of privilege and oppression, intersectionality 
and the matrix of domination. The importance 
of these concepts to identify and understand 
power dynamics in social design processes 
was then highlighted. Moreover, network 
theory was applied to identify four forms of 
power that show up in social and participatory 
design processes. 

2.5 Conclusion
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Chapter 3: 
Power in Design
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This chapter summarizes the empirical research 
activities that were undertaken in order to understand 
how power and privilege shows up in the design 
process, as well as to explore the skills and support that 
can help designers to become more aware of it. First, 
the results of seven interviews with social design and 
research practitioners are explained. Next, a mapping 
exercise to visualise when, where and how power 
manifests in the design process is detailed.

3.1 Introduction
After gaining a deeper understanding of 
power through the theme workshop and 
review of social and political theory described 
in chapter 2, the next stage of this project aims 
to explore power in the context of social and 
participatory design, particularly through the 
experience of the designer. The second and 
XLMVH� WYF� VIWIEVGL� UYIWXMSRW� 
MR� KVIIR� MR� XLI�
STTSWMXI�GSPYQR��[IVI�I\TPSVIH�XLVSYKL�X[S�
VIWIEVGL�EGXMZMXMIW �WIQM�WXVYGXYVIH�MRXIVZMI[W�
with seven social designers, and a mapping 
exercise. In order to gain insight into this 
question, seven designers with experience 
working in the social and public sector were 

interviewed. Finally, an exercise to map power 
in the design process was undertaken in order 
XS� MHIRXMJ]� [LIVI�� [LIR� ERH� LS[� HMǯIVIRX�
forms of power are present in the design 
process.

RQ2: How does power and privilege show 
up in the design process? 

RQ3: What skills and guidance can help 
designers become more aware of power 
and its impact in the design process?

3.2 Perceptions of power in 
design: interviews
3.2.1 Method

Seven semi-structured interviews with design 
and research practitioners with experience 
in social and public sector design projects 

were set-up in order to explore the research 
questions through qualitative research. The 
interviews were conducted over video call, 
as meeting face-to-face was not an option 
HYI�XS�I\XIVREP�GMVGYQWXERGIW�
XLI�(4:.)����
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TERHIQMG���EW�[IPP�EW�KISKVETLMG�PSGEXMSR�JSV�
certain interviewees. 

The main goals of the interviews were to

1. Understand how, when and where
designers experience power in the
design process

2. Determine the current gaps in
addressing power dynamics in the
design process

3. Explore best practices and lessons
learned for aligning the design process
with social justice values

Participants
Interviewees were selected based on their 
experience working on design projects 
aiming to address social issues, and on their 
perceived awareness and commitment to 
being more intentional about power and 
equity in their design work. Out of the seven 
interviewees, four were Dutch, two were 
Canadian, and one was Dutch-Canadian. 
The degree to which each designer’s current 
and past practices were participatory varied. 
Moreover, two practitioners currently work on 
commercial design projects, as well as social 
and public sector ones. Three interviewees 
MHIRXMJ]� EW� QIR�� ERH� ǰZI� MHIRXMX]� EW�[SQIR��
All were white. Two practitioners currently 
work at Kennisland.

Interviewees were selected based on their 
social and/or participatory design focus, 
as well as based on the network that the 
researcher had access to.  A convenience 
sampling method was used. With the 
exception of one, all interviewees felt that, 
due to their position and privilege, they 
had a responsibility to challenge inequality 
by ‘sharing power’ to some degree with 
marginalized stakeholders in the design 
process. Even so, most interviewees found this 
to be a challenge that they were not always 
able to meet for a number of reasons.

3.2.2 Procedure

All interviews were semi-structured and 
explorative in nature, with a list of open-ended 
questions used to guide the conversation. 
Each interview’s duration was about one hour. 
The interviews were focused on the designer’s 
own experience and understanding of power 
in their practice, including sources and points 
in the design process of power for a designer, 
challenges of sharing their power with 
various stakeholders, and lessons learned. 
A number of questions were used to prompt 
the interviewees to tell stories about their 
I\TIVMIRGIW� SJ� TS[IV� H]REQMGW� 
TSWMXMZI�
ERH� RIKEXMZI�� MR� TEWX� HIWMKR� TVSGIWWIW� ERH�
projects. 

3.2.3 Analysis 

Each interview was audio recorded, and 
later transcribed. After reading through the 
transcripts they were then coded with relevant 
themes and patterns highlighted in each of the 
seven transcripts. Using an adaptation of the 
‘on the wall’ analysis approach from generative 
VIWIEVGL� QIXLSHSPSK]� 
WII� �ERHIVW� ERH�
�XETTIVW���������LMKLPMKLXIH�UYSXIW�ERH�XLIMV�
interpretations were transferred onto digital 
post-it notes and grouped into clusters on a 
HMKMXEP� [LMXIFSEVH� MR� SVHIV� XS� ǰRH� IQIVKMRK�
themes and patterns from the data. An image 
of the digital whiteboard during the clustering 
TVSGIWW�MW�WLS[R�MR�ǰKYVI������

Figure 3.1 ‘on the wall’ analysis 3.2.4 Results
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3.2.4 Results

“In putting things into the world, 
in principle, you have a power 

position1” 

From the interviews and their analysis, 
a number of insights that addressed the 
research questions were discovered. 

All seven interviewees felt that as a designer 
XLI]�LIPH�E�WMKRMǰGERX�EQSYRX�SJ�TS[IV��ERH�
XLEX� XLMW� EVSWI� MR� HMǯIVIRX� JSVQW� EX� ZEVMSYW�
points throughout the design process. It 
was clear that the majority of interviewees 
perceived that there was a power gap in 
design education and practice, which led to 
a number of  challenges in addressing power 
dynamics and related social structures in their 
design work. Even so, from working in the 
HIWMKR�WIGXSV�ERH�QEOMRK�ER�IǯSVX�XS�IHYGEXI�
themselves on issues related to power, equity, 
social justice and/or democracy, most of the 
interviewees shared valuable lessons that 
they had learned from their experience. 

As such, emerging themes will be discussed 
YRHIV� XLVII� LIEHMRKW�� ��� GYVVIRX� KETW� ERH�
GLEPPIRKIW�XS�VIHYGMRK�TS[IV�MQFEPERGIW�����
sources of power in the design process, and 
���PIWWSRW�PIEVRIH�JVSQ�I\TIVMIRGI��

“[Power] is something you can’t 
deny, it’s always there in social 

structures. And it has a function2” 

Gaps and challenges
Six themes related to current challenges and 
gaps in addressing power dynamics for social 
HIWMKRIVW� [IVI� MHIRXMǰIH� JVSQ� XLI� MRXIVZMI[�
analysis. 

Lack of Awareness
First of all, from the interviews, it was clear 

1    interviewee 4
2    interviewee 6

that power dynamics are prevalent in design 
projects in the social and public sector. 
Moreover, interviewees felt that there wasn’t 
enough attention currently being paid to 
power and how it related to values of social 
justice and/or democracy in design projects. 
A number of interviewees felt that there was 
an absence of meaningful discussions about 
power and privilege in design education, and 
resultantly, a limited awareness in design 
practice. As such, an important gap that was 
MHIRXMǰIH� [EW� E� PEGO� SJ� E[EVIRIWW� [LIR� MX�
came to power in the design process.

Stuck in the Middle

“The power in this scenario 
for me is very clearly with the 

municipality—how far they want 
to go, how far they’re willing to 

go, how much power they’re 
willing to give up, essentially. 

And, of course we have some 
ěĸĀƙäĸÎäƈěĸƈƊė°ƊƈÅäÎ°ƙŷäƈƳäŰŲäƈ
an expert party in the city and 
I think they have some level of 

trust in us. But I can only design 
for what the client ultimately 

wants or is doing3”

Next, a common thread that appeared in 
a number of interviews was the idea that 
designers often felt like they couldn’t use 
their power, due to a feeling of being 'stuck 
in the middle' between their client and 
the marginalized communities that were 
I\TIVMIRGMRK� XLI� WSGMEP� MWWYI� ǰVWX� LERH�� �S��
although they wanted to match their values 
and intention for equity to the impact of the 
project, they felt constrained by the allocated 
budget, resources, time and ultimately the 
wants of their client. 

3    interviewee 5
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“You have to convince the 
policymakers, the managers, 
that this is a promising way of 

working and doing research, but 
it’s hard because they say well, 

you’re just working on such a 
small scale, how can this change 

or, how can this really bring 
solutions for the whole society.4” 

Validating alternative ways of knowing
Another challenge that came up was in 
amplifying alternative viewpoints and ways of 
knowing to the dominant ones. For example, 
seeing ancestral, artistic and experiential 
knowing as equally valid to more practical 
ERH�PSKMGEP�QSHIW�
�PSER�5IVV]�ERH�(SYGLSMW�
)YRGER�� ������� .RXIVZMI[IIW� I\TVIWWIH� XLEX�
they valued the perspectives of marginalized 
and less privileged voices. Even so, they 
WXVYKKPIH�MR�ǰKYVMRK�SYX�LS[�XS�QIERMRKJYPP]�
incorporate these perspectives in the design 
process, since they are outside of the norms 
and assumptions that they are used to 
working within. There also appeared to be a 
FPMRH�WTSX�[LIR�MX�GEQI�XS�EPXIVREXMZIW �E�JI[�
MRXIVZMI[IIW� I\TVIWWIH� XLEX� XLI� HIWMKR� ǰIPH�
may be unaware and/or unwilling to accept the 
validity of non-western viewpoints, narratives 
and methods. As such, in some cases the 
challenge was in identifying how current 
WSGMEP� WXVYGXYVIW� 
RSVQW�� VYPIW�� VSPIW� ERH�
FIPMIJW��ERH�[E]W�SJ�HIWMKRMRK�QMKLX�I\GPYHI�
or produce inequalities for stakeholders with 
less privilege. Thus, even when there was a 
level of awareness about alternatives, there 
[EW�WXMPP�E�TIVGIMZIH�GLEPPIRKI�XS�ǰPP�XLMW�KET��

“How design usually is done 
isn’t very inclusive... there’s a 

lot of white bias. In the design 
process, in our cultural views 

4    interviewee 6

on how people behave and 
our assumptions... Because if 
you look at it—if someone, a 

designer with a non-white or non-
European background, looks at 
ƊėäƈÙ°Ɗ°×ƈŷėäƈƳńƙīÙƈŷääƈÙěüäŲäĸƊƈ

things. That’s a valuable thing. So 
ƺä°ė×ƈFƈƊėěĸĨƈěƊŰŷƈÙäÿĸěƊäīƺƈ°ƈƊėäĴäƈ

that I don’t know how to solve.5”

Power as an after-thought
Next, another challenge that came up was 
that power dynamics and privilege, if thought 
of at all, were usually only addressed once 
E�RIKEXMZI�IǯIGX�LEH�FIIR�TIVGIMZIH�F]�XLI�
design team. Even though designers wanted 
to address inequities and make decisions that 
would empower all stakeholders, it wasn’t 
WSQIXLMRK� XLEX� [EW� GPIEVP]� FIMRK� MHIRXMǰIH�
and planned for from the beginning of the 
project. Instead, it most often only came up 
after outcomes had largely been determined, 
and the rules, norms and assumptions of the 
project had already been established. In other 
words, designers had trouble challenging 
existing power dynamics and social structures, 
because they were only addressed once it felt 
like it was too late to make a change. 

“I think there are moments of 
power across the entire design 

process. It’s a challenge, and 
I think that’s really something 

designers need to be more aware 
of from the beginning.6” 

Shared meaning of participation
Moreover, another challenge that came 
up was a lack of alignment when it came 

5    interviewee 7
6    interviewee 3
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to the idea of ‘participation.’ In over half 
of the interviews it was discussed that 
TEVXMGMTEXMSR� SV� MRZSPZIQIRX� LEH� HMǯIVIRX�
meanings, interpretation and applications. 
One interviewee discussed participation— 
what she referred to as sharing agency—as 
a spectrum, a sentiment that was echoed by 
two other interviewees as well.

“There are constraints of time, 
money and investment that 

come into play on these types 
of decisions, and the intention 
of the organization versus the 

values of the designer. All these 
kinds of things come into play in 

setting the conditions of where on 
the spectrum can you share this 

agency, and I think it’s important 
for designers to be aware of it. I 
would challenge that designers 
are not aware that this is one of 

the considerations in their design 
process7”

Although many interviewees viewed 
participation as a way to share power and 
integrate democratic values into the design 
process, this intention didn’t always translate 
into impact. As such, the lack of a shared 
language around what participation means 
and associated values in the context of social 
and public sector design lead to challenges. 

ŭ�ƙƊƈFƈÙńĸŰƊƈûääī×ƈěĸƈƊėěŷƈŷŝäÎěÿÎƈ
scenario, that the municipality 

has done a very good job at 
distinguishing ‘participation’ from 

7    interviewee 3

‘truthful collaboration8’” 

)ƹŝäŲƊěŷäƈǤƈńÅĢäÎƊěƲěƊƺ
&RSXLIV� GLEPPIRKI� XLEX� [EW� MHIRXMǰIH� F]�
interviewees was being able to listen to 
EǯIGXIH� GSQQYRMXMIW� [MXLSYX� GSQMRK� MR�
with a preconceived notion that you are an 
unbiased expert and will ultimately know 
[LEXưW� FIWX�� .R� SXLIV� [SVHW�� ǰRHMRK� XLI� VMKLX�
FEPERGI� FIX[IIR� JYPǰPPMRK� I\TIGXEXMSRW� SJ�
being an expert designer, but also using that 
position in a way that acknowledges that 
expertise does not mean objectivity was a 
challenge. Interviewees recognized that this 
was a shift that needed to be made in social 
design projects. Even so, there seemed to be 
a gap in having the tools or skills to make this 
shift. 

“I think a lot of designers... they 
come with an idea that they 

take a very low, or let’s say 
independent or unbiased role in 

the process. I think we have to 
accept that that’s not true.9”

Sources of power in the design process
Next, looking at patterns from the interviews 
ǰZI�WSYVGIW�SJ�TS[IV�JSV�HIWMKRIVW�IQIVKIH��
8LI� ǰZI� QEMR� XLIQIW�� TVMZMPIKI�� I\TIVXMWI��
WIXXMRK� YT� XLI� TVSNIGX�� HIǰRMRK� TEVXMGMTEXMSR�
and converging, will be further detailed below. 

Privilege 
First, the idea of privilege, having power as 
a result of someone’s social identity, was a 
common theme that came up in a number 
of interviews. Here, interviewees mentioned 
power as being connected to their own social 
identity, pre-given before the design process 

8   interviewee 5 on the lack of shared 
understanding
9    interviewee 7
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even begins. 

Role as a design 'expert'
Next, another theme that came up was 
expertise. Interviewees noted that their role as 
‘expert’ and ‘designer’ gave them a lot of power. 
In projects viewed as more ‘successful,’ this 
included being given the freedom to set up a 
design process to their own discretion, without 
being questioned due to their perceived role 
as an expert. Two interviewees noted that their 
role as ‘expert designer’ meant that, in certain 
circumstances, they were automatically given 
XLI� XVYWX� SJ� XLI� SVKERM^EXMSR
W�� MRMXMEXMRK� SV�
funding the project. 

Setting-up the design process
Related to their role as an expert, interviewees 
EPWS� MHIRXMǰIH� XLEX� XLIVI� [EW� ER� MRLIVIRX�
power in being able to set-up the process 
itself—including the goals of the project, the 
framing of the problem and how the research 
and design activities and decisions will be 
structured throughout the project. As such, at 
least 3 interviewees mentioned that they felt 
they had a lot of power at the beginning, while 
setting up a project.

“I think there’s moments of power 
across the entire design process… 
there’s an inherent power already 

happening before you’ve even 
begun.10”

%äÿĸěĸČƈŝ°ŲƊěÎěŝ°ƊěńĸÖƈ 
access, roles and rules
Next, most interviewees felt that they had 
power in terms of determining the extent of 
participation throughout the design process. 
The majority of interviewees spoke of 
participation as something that did not have 
SRI� WTIGMǰG� QIERMRK�� ERH� FIGEYWI� SJ� XLMW��
they felt that they had power in determining 
the depth of participation in a given design 

10    interviewee 3

project.  For example, one interviewee, spoke 
about participation as a spectrum for the 
amount of agency that would be given to the 
communities you were designing with:

“I think that it’s a spectrum that 
goes from not having any agency 
until the end, to full agency where 

people are deciding with as little 
intervention from the designer as 

possible”11 

In terms of the form of power that came from 
participation, this included determining who 
had access to participate and at what point, 
what the role of those participating would 
FI� 
IK�� E� XIEQ� QIQFIV�� ER� MRXIVZMI[II�� E�
TEVXMGMTERX� MR� E� HIWMKR� [SVOWLST�� IXG���� ERH�
determining the rules of how various actors 
would work together during these moments 
of participation. 

ŭ�ėäŲäŰŷƈÙäÿĸěƊäīƺƈŝńƳäŲƈěĸƲńīƲäÙƈ
in being a facilitating designer, 

because you design the process, 
you help people with questions, 

you steer them. I won’t say it’s like 
puppetry, but in a way, you do 

have that power. And I think it’s 
very important to realize that12” 

Convergence
8LI�ǰREP�WSYVGI�SJ�TS[IV�MR�XLI�HIWMKR�TVSGIWW�
that came up as a theme, was being able to 
synthesize and prioritize the data gathered 
through research activities. Interviewees 
mentioned that they had a lot of power during 
the converging phase, as they usually had 
GSQTPIXI� GSRXVSP� 
SV� I\GPYWMZI� EGGIWW�� XS�

11    interviewee 3
12    interviewee 7
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analysis, synthesis and prioritization. Even so, 
over half of the interviewees mentioned that 
they had experimented with ways to share 
power in this phase. 

“As a designer, we do this 
workshop and then we bring 
everything back, and we get 
to make the decisions about 

what’s important, right? And so 
I think there’s still a question—
as [design] methodologies are 

being practiced, how do we keep 
removing ourselves from doing 
the synthesis, how do we keep 

the participants actively involved 
and engaged?13” 

Lessons Learned 
Finally, in terms of addressing the third 
research goal for the interviews, exploring 
best practices to align the design process to 
values of social justice, a number of lessons 
from the experience of interviewees were 
MHIRXMǰIH�� 8LIWI� LEZI� FIIR� WSVXIH� MRXS� JSYV�
recommendations. 

Be explicit from the start

“how can we bring these 
conversations right up to the 

front and ask ‘what power and 
agency do each of you have?,’ 

rather than  just thinking about it 
quickly and moving on.14” 

First, an important lesson learned is to be 

13    interviewee 1
14    interviewee

explicit about values right from the beginning 
of a design project, especially in relation 
to participation and social justice. This is 
something that ideally will be included in the  
TVSNIGX� TVSTSWEP� SV� HIWMKR� FVMIJ � XLMW� [E]� MX�
helps to address the challenge of 'being stuck 
in the middle,' because you have an explicit 
commitment that was made at the start of the 
project to hold your partners accountable. 

“that was written into the brief 
as well. We were looking for the 

most vulnerable challenges that 
families face. And so, being able 
to refer back to that, this is what 
you’re looking for, this is it. Even 
though all of these other needs 
are totally valid and a reality.15"

Representation in the design team 
Second, in order to challenge power inequities 
that exist outside of the design process, 
representation on the main design team is 
important. For example, two interviewees 
WTSOI� EFSYX� ǰRHMRK� [E]W� XS� MRGPYHI� XLSWI�
stakeholders who were normally assigned 
E� QEVKMREP� VSPI� 
EW� E� ƯYWIV�ư� ƯTEVXMGMTERXư� SV�
I\GPYHIH� JVSQ� XLI� TVSGIWW� EPXSKIXLIV�� EW�
co-designers on the main project team. This 
way, there is representation for a variety of 
communities and/or social groups throughout 
the entire process. As such, ensuring that these 
perspectives are represented during the set-
up of the project was seen as an important 
lesson to apply on future projects. It was also 
indicated that to avoid reproducing power 
dynamics, these members of the design team 
WLSYPH�FI�XVIEXIH�XLI�WEQI�EW�XLI�SXLIVW �XLMW�
means being paid the same amount for their 
work, and given the same decision-making 
ability. 

15    interviewee 1
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“when I think about power, I think 
about agency…the designer is 

there to answer with frameworks 
and methods and approaches, 

but really to give people 
agency[…]. I think the designer 

should give up a lot more power, 
especially when you’re working 
in a community and it’s closely 

related to people’s lives.16” 

Partner, don’t invade

“ it shouldn’t be our instinct to 
invade, it should be our instinct to 

partner.17” 

A third recommendation that came up was 
to build reciprocal relationships. Interviewees 
spoke of the importance of building trust and 
reciprocity with the communities that they 
were working with. Here it was seen that it was 
important to build relationships that were not 
NYWX�E�SRI�[E]�ǱS[�SJ�HEXE��[LIVI�GSQQYRMX]�
members were only seen as subjects or 
participants. Instead, along with being paid 
for their time, two interviewees spoke of 
providing value back to the community 
through sharing stories, supporting them with 
errands, and cooking together. Moreover, 
interviewees expressed that it is important 
for designers to go to the communities that 
experience the most impact of the problem, 
instead of asking them to come to them. More 
so, understanding the past experiences and 
history of this community, especially past 
attempts to solve this problem from outside, 
were important, and a way to become more 
accountable. Finally, time and space to 
actually listen and build relationships was 

16    interviewee 3
17    interviewee 3

seen to be key by four interviewees in order 
to build a sense of trust and accountability in 
the relationship. 

Invite participation during synthesis
Finally, in terms of synthesizing and prioritizing 
insights from research, four interviewees 
expressed that involving the community in 
this phase of the design process, although 
a challenge, was an important action that 
they had been experimenting with in order to 
challenge inequities in the design process. One 
interviewee mentioned that after analyzing 
XLI� HEXE� ERH� ǰRHMRK� TEXXIVRW�� XLI]� WLS[IH�
these results to the original participants, who 
were then able to make changes and add 
their own thoughts. Another interviewee, 
remembered one particular project where 
after analyzing, they created a tool to use with 
each neighbourhood stakeholder group so 
XLEX�XLI]�GSYPH�IǯIGXMZIP]�TVMSVMXM^I�XLI�RIIHW�
that had emerged through the research phase 
themselves. 

“we went back to them with the 
research and we said 'this is what 
we heard from all parties,' so then 

they were engaged in everyone’s 
research, and we got them to 

prioritize things too. So there were 
moments when we opened up 

synthesis to them as well.18” 

3.2.5 Key Takeaways 

The insights from the interviews validated the 
research objective, as awareness of power 
ERH�XLI�EFMPMX]�XS�WLEVI�TS[IV�[EW� MHIRXMǰIH�
as a recurring challenge for the majority of 
designers interviewed. Moreover, a number of 
other relevant takeaways related to challenges 

18    interviewee 3
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Challenges and gaps

1. Lack of awareness
Design practitioners have
a blind spot in relation
to power dynamics and
privilege in the design
process.

2. Stuck in the middle
Designers feel constrained in
their ability to shift power by
clients and/or limited project
resources.

3. Validating alternative
ways of knowing
Designers struggle to de-
center their own worldviews
and internalized social
structures in order to make
space for marginalized
perspectives.

4. Power as an after-
thought
5S[IV�MW�RSX�YWYEPP]�
discussed or accounted for
until it’s too late.

5. Shared meaning of
participation
Designers struggle to build
a shared understanding of
what participation means
with their clients.

���*\TIVXMWI�ǫ�SFNIGXMZMX] 
There is a common 
misconception that design 
expertise is a sign of 
objectivity. 

Five sources of 
interrelated power

1. Privilege
Designers gain position from
their own social identity,
which for all interviewees
was white, cisgendered,
able-bodied and educated.

2. Role as an expert
Designers were given a fair
EQSYRX�SJ�MRǱYIRGI�HYI�
to their assigned role as an
‘expert.’

3. Setting up the design
process
The ability to set-up the
process, including framing
the problem and structuring
the entire design process
gives a substantial amount
of power to the designer.

���)IǰRMRK�5EVXMGMTEXMSR��
access, roles and rules
Having control over 
decisions around 
participation gives designers 
a considerable amount of 
power. This includes:

4.1 Access - determining 
who is invited to participate 
and when
4.2 Roles - determining 
what role they will play
4.3 Rules - determining the 
rules for how participants 
will work together.

5. Convergence
Having the ability to
synthesis and then prioritize
needs during the converging
phase is a big source of
power for designers.

Tips for sharing power

1. Be Explicit

Be explicit about values 
and intentions from the 
start, including in the design 
brief or proposal before the 
TVSNIGX�SǲGMEPP]�FIKMRW�

2. Representation
Ensure representation on
the main project team, so
the perspectives of multiple
stakeholders and identities
are included at every stage
of the process.

3. Partner, don’t invade
form reciprocal relationships
and build trust with the
community. This involves a
long-term commitment.

4. Open up converging
phases
invite participation from
stakeholders with lived
experience of the problem
during synthesis.

Figure 3.2 key takeaways from 
the interviews

ERH�KETW��JSVQW�SJ�TS[IV�ERH�XMTW�JSV�E�QSVI�IUYMXEFPI�HIWMKR�TVSGIWW�[IVI�MHIRXMǰIH��8LIWI�
are outlined below in Figure 3.2.
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3.4.1 Method and Procedure

In order to better understand how and where 
power shows up in public and social sector 
design projects, the generic design process 
was visually mapped, with common moments 
SJ� TEVXMGMTEXMSR� 
IK�� MRZSPZIQIRX� SJ� QYPXMTPI�
WXEOILSPHIVW�� MRGPYHIH�� 3I\X�� XLI� JSVQW� ERH�
WSYVGIW�SJ�TS[IV�MHIRXMǰIH�MR�����ERH�����[IVI�
added to the map in order to create a visual 
and temporal representation to address the 
second research question, "how does power 
and privilege show up in the design process?" 
The purpose of creating a map was to help 
visualize and identify where, when and how 
XLIWI�HMǯIVIRX�JSVQW�SJ�TS[IV�QEXIVMEPM^IH��

The data that informed the mapping activity 
was a result of observations, interviews, and 
informal conversations with Kennislanders, 
the interviews described in 3.2, and the 
author’s own personal experience as a design 
student and design practitioner in the social 
sector. The participatory design process map 
was adapted from the British Design Council’s 
double diamond, as consecutive diamonds of 
diverging and converging phases was seen 
as the most common design process model 

'VMXMWL� )IWMKR� (SYRGMP�� ������� 2SVISZIV� MX� MW�
easily adaptable, so that it can be applied to 
most participatory and social design projects, 
even if they do not follow a double diamond 
process. 

3.4.2 The Map

8LI� QET�� JSYRH� MR� ǰKYVI� ����� MRGPYHIW� JSYV�
phases that can be found in a generic 
participatory social design project: project 
initiation, understanding needs, design 
solution and evaluate success. 

Although not all four phases are present in 
every participatory social design process, 
at least the 'project initation' phase and one 
other phase were found to be present the 
majority of the time. 

Moreover, each of the phases are broken up 
into two stages: diverging and converging. 
The diverging phase is understood as a 
process of collecting data, which includes 
qualitative research, ideation and user testing.  
On the other hand, the converging phases 
are understood as processes of analyzing, 
synthesizing and prioritizing in order to make 
key design decisions based on the data. 

2SQIRXW� SJ� TEVXMGMTEXMSR� [IVI� MHIRXMǰIH� XS�
happen most often in the diverging phases, as 
participation may be understood as a way to 
collect or create data, but were mostly absent 
from the converging phases. 

+MREPP]� XLI� WSYVGIW� SJ� TS[IV� MHIRXMǰIH� MR�
WIGXMSR� ���� 
[LMGL� [MPP� FI� JYVXLIV� VIǰRIH�
MR� GLETXIV� ��� [IVI� QETTIH� SYX� EGVSWW� XLI�
generic design process. As seen, the power 
XS� WIX�YT� E� TVSNIGX� LEW� XLI� QSWX� MRǱYIRGIW�
MR�XLI�ǰVWX�TLEWI��[LIVIEW�XLI�TS[IV�HIVMZIH�
from privilege and determining access to 
participate are present throughout the entire 
design process on the map. Moreover, being 
able to determine participation rules and roles 
are most prominent during diverging phases 
in the second and third diamonds. 

3.3 Power in the design process
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 Mapping Power

Understand needs Design solution Evaluate success
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Figure 3.3 sources of a designer's power mapped across a generic social design process
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3.5 Conclusion

Through the research activities of chapter 3, it 
can be concluded that power dynamics and 
TVMZMPIKI� EVI� TVIWIRX� ERH� LEZI� E� WMKRMǰGERX�
impact in all design processes, especially 
those addressing a social issue with some 
form of participation. We’ve seen that although 
designers may not always be aware of these 
dynamics, as well as their own positionality 
and implicit biases, this does not limit their 
IǯIGXƮ[LMGL� MW� SJXIR� XS� I\EWTIVEXI� I\MWXMRK�
inequities and ignore the root cause of the 
issue being addressed. Moreover, a number 

of current struggles for designers who want 
to challenge inequities in the design process, 
as well as recommendations to address some 
of these were summarized in 3.2. Moreover, a 
RYQFIV�SJ�JSVQW�SJ�TS[IV�WLS[�YT�MR�HMǯIVIRX�
[E]W� ERH� EX� HMǯIVIRX� TSMRXW� XLVSYKLSYX� XLI�
design process, as discovered from the 
mapping exercise in section 3.3. Based on 
these insights, a vision and framework for 
a more socially just design practice will be 
outlined in chapter 4. 

3.4.3 Key Takeaways

Four main insights were discovered as a result of this research activity: 

���'IKMR�FIJSVI�WXEVXMRK��
8LI�WIX�YT�TLEWI�SJ�XLI�TVSNIGX�MW�E�OI]�QSQIRX�MR�XLI�HIWMKR�TVSGIWW�[LIVI�EPP�ǰZI�WSYVGIW�
SJ�TS[IV�EVI�TVIZEPIRX��KMZMRK�HIWMKRIVW�E�PSX�SJ�MRǱYIRGI�SZIV�HIGMWMSRW�HYVMRK�XLMW�TLEWI��
&W�WYGL��XLMW�MW�ER�IWWIRXMEP�QSQIRX�JSV�HIWMKRIVW�XS�TVEGXMGI�VIǱI\MZMX]��

���5VMZMPIKI�ERH�EGGIWW�GERRSX�FI�MKRSVIH��
5VMZMPIKI�ERH�EGGIWW�TS[IV�EVI�OI]�JEGXSVW�XLEX�MRǱYIRGI�EPP�SXLIV�JSVQW�SJ�TS[IV��&W�WYGL��MX�
is key to have an awareness and understanding of these before considering goal power, role 
power and rule power. 

���7YPIW�ERH�7SPIW�HIXIVQMRI�TEVXMGMTEXMSR��
Moments of divergence were more typically seen as moments for participation. As such, role 
power and rule power came into play heavily here. It may be helpful for designers to be extra 
sensitive to rule power and role power during participatory moments. 

���&GGIWW�TS[IV�[MPP�HIXIVQMRI�XLI�VIWYPXW�SJ�GSRZIVKIRGI��
&GGIWW� TS[IV� LIEZMP]� MRǱYIRGIW� TLEWIW� SJ� GSRZIVKIRGI�� JSV� I\EQTPI� HYVMRK� EREP]WMW��
synthesis and prioritization of needs. In other words, being included in decisions related to 
prioritizing community needs will have a big impact on stakeholders, the design process as 
a whole and other outcomes related to equity. 
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Chapter 4: 
A Framework 
for Power 
Literacy
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�ƙěīÙěĸČ�ńü�ńû�Ɗėä�Ųäŷä°ŲÎė�ěĸŷěČėƊŷ×�ěĸ�Ɗėěŷ�Îė°ŝƊäŲ�°�
ûŲ°ĴäƳńŲĨ�ûńŲ�ÅƙěīÙěĸČ�ŝńƳäŲ�īěƊäŲ°Îƺ�ƊėŲńƙČė�ŲäĀäƹěƲěƊƺ�
in social design projects is laid out. First, a vision for a 
more socially just design is introduced by exploring 
ƊėäńŲƺ�°ĸÙ�ŝŲ°ÎƊěÎä�Ųäī°ƊäÙ�Ɗń�ŝńŷěƊěńĸ°īěƊƺ�°ĸÙ�ŲäĀäƹěƲěƊƺŢ�
Second, the concept of power literacy will be introduced 
°ŷ�°�ûńŲĴ�ńû�ŲäĀäƹěƲěƊƺ�ûńŲ�ŷńÎě°ī�°ĸÙ�ŝ°ŲƊěÎěŝ°ƊńŲƺ�ÙäŷěČĸ�
processes. Next, four power literacy skills will be detailed; 
ŲäÎńČĸěǂä×�ĸ°Ĵä×�ƙĸÙäŲŷƊ°ĸÙ�°ĸÙ�°ÎƊŢ��ń�ÎńĸÎīƙÙä×�ÿƲä�
forms of power in design processes will be described, 
followed by a number of questions developed from the 
research activities to build (self-)awareness of each of the 
ÿƲä�ûńŲĴŷŢ

4.1 A vision for social justice in 
design 
Building on insights from chapter 2 and 3, a 
vision towards a more socially just design 
is presented by exploring the concept of 
VIǱI\MZMX]� EW� E� TVEGXMGI� XLEX� GER� LIPT� KYMHI�
designers to become more aware of their own 
power, the power of those around them, as 
[IPP�EW�MXW�ZEVMSYW�GEYWIW�ERH�IǯIGXW��'IJSVI�
HMZMRK� MRXS� XLI� MQTSVXERGI� SJ� VIǱI\MZMX]� JSV�
social designers, the position of design as a 
neutral practice will be disputed. 

4.1.1 Design is not neutral

To understand how power shows up in the 
HIWMKR�TVSGIWW��[I�QYWX�ǰVWX�YRHIVWXERH�XLEX�
design is not neutral. As discussed by Josina 
:MRO��QSWX�VIWIEVGL�ERH�PMXIVEXYVI�MR�XLI�ǰIPH�
of design pushes the idea that design is 

politically neutral, benevolent in nature or even 
TSWMXMZI�JSV�IZIV]SRI�
:MRO��������VIJIVVMRK�XS�
0EVTIR�� ,IQWIV� ERH� (EPEFVIXXE�� ������� *ZIR�
so, there is an increasing awareness of the 
political dimensions, power dynamics and 
colonial legacies of design, as well as the 
inequities that design reproduces within the 
ǰIPH�
WII�&RWEVM������ �'VEXXIXIMK�ERH�;EKRIV��
���� � (SRWXER^E�(LSGO�� ���� � 8YRWXEPP�� ���� �
:MRO�� 7SHVMKYIW� ERH� ;IXXIV�*HQER�� �������
Moreover, Bratteteig and Wagner, who write 
about power in the design process playing 
out through decision-making, draw attention 
to the “dilemma between the moral stance 
of participatory design to share power, and 
the fact that “designers as experts[...] have 
GSRWMHIVEFPI�TS[IVƳ�
���� ������&W�WYGL��XLI]�
explain that,  
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depending on the context of a project, the 
WLEVMRK� SJ� TS[IV� QE]� FI� QEHI� HMǲGYPX� F]�
patterns of domination, based on hierarchical 
relationships and unequal access to 
VIWSYVGIW� [MXLMR� ER� SVKERM^EXMSR � MX� QE]� FI�
hampered by the lack of respect for other 
knowledge traditions, based on cultural or 
KIRHIV�HMǯIVIRGIW��5S[IV� MWWYIW�I\MWX�IZIR�
in the presence of a strong commitment 
to giving all participants an equal voice. 

'VEXXIXIMK�ERH�;EKRIV������ �����

From this work, as well as from the research 
carried out in section 3.2 of this chapter, it 
is clear that “design is not something that is 
RIYXVEP�SV�RIGIWWEVMP]�FIRIǰGMEP�JSV�EPP�FYX�LEW�
major implications on the distribution of power 
[MXLMR�XLI�W]WXIQƳ�
:MRO������ �������2SVISZIV��
as participatory social design processes 
“often engage with marginalized populations 
MR�E�ZEVMIX]�SJ�WIXXMRKW��ER�IUYEP�TPE]MRK�ǰIPH�
GERRSX� FI� EWWYQIHƳ� 
:MRO�� 7SHVMKYIW� ERH�
;IXXIV�*HQER���������

Moreover, although it may not be the intention 
of participatory designers to replicate 
existing power dynamics and hierarchies or 
to exercise power over participants, these 
structures are often reproduced throughout 
the design process, through ‘nondecisions’ 

'VEXXIXIMK� ERH� ;EKRIV�� ������� 3SRHIGMWMSRW�
refer to situations in which “dominant values, 
the accepted rules of the game and existing 
TS[IV�VIPEXMSRW�EQSRK�KVSYTWƳ�[SVO�XSKIXLIV��
whether intentionally or not, in a way that 
prevents “certain grievances from developing 
MRXS�JYPP�ǱIHKIH�MWWYIW�[LMGL�GEPP�JSV�HIGMWMSRWƳ�

'EGLVEGL�ERH�'EVEX^����� ������VIJIVIRGIH�F]�
'VEXXIXIMK�ERH�;EKRIV���������� �� �� ��

In this context, it becomes clear that good 
intentions on the part of the designer are 
not enough to combat existing inequities, 
as these are deeply embedded within 
design activities, and the existing “social and 
economic structures within and for which 
HIWMKR�JYRGXMSRWƳ�
:MRO��7SHVMKYIW�ERH�;IXXIV�
*HQER������ ���VIJIVVMRK�XS�/YPMIV���������,MZIR�
XLMW�YRHIVWXERHMRK��VIǱI\MZMX]�ERH�TSWMXMSREPMX]�

are important practices for developing a 
greater awareness and sensitivity to power 
and its impact within the social design context. 
These concepts and their application to the 
design context will be explored next.   

Ὁ͒̑͒̒Ο�áƆáŭăŧăŎŮΟ¾ğÝΟ}ĦņăŎăĦğ¾ĘăŎŮ

Although somewhat missing from design 
IHYGEXMSR� ERH� TVEGXMGI�� VIǱI\MZMX]� ERH�
positionality are common concepts from the 
social sciences and other qualitative research 
ǰIPHW�� 5SWMXMSREPMX]� VIJIVW� XS� XLI� MHIE� XLEX�
“personal values, views, and location in time 
ERH� WTEGI� MRǱYIRGI� LS[� SRI� YRHIVWXERHW�
XLI� [SVPH�Ƴ� 
�ERGLI^�� ������� .R� XLI� GSRXI\X� SJ�
research it refers to “the stance or positioning 
of the researcher in relation to the social and 
political context of the study—the community, 
XLI� SVKERM^EXMSR� SV� XLI� TEVXMGMTERX� KVSYTƳ�

(SKLPER�ERH�'V]HSR�2MPPIV���������5SWMXMSREPMX]�
challenges the idea of value-free or objective 
research that dismisses “human subjectivity 
from the processes that generate knowledge 
ERH� MHIRXMXMIWƳ� 
�ERGLI^�� ������� .R� VIPEXMSR��
VIǱI\MZMX]� VIJIVW� ƲXS� XLI� I\EQMREXMSR� SJ� SRIưW�
own beliefs, judgments and practices during 
the research process and how these may 
LEZI�MRǱYIRGIH�XLI�VIWIEVGLƳ�
-EQQSRH�ERH�
;IPPMRKXSR���������

As such, human subjectivity is implicit in any 
form of qualitative research.  Thus, other 
disciplines that use ‘empathetic engagement’ 
place importance on being explicit and aware 
EFSYX�TSWMXMSREPMX]�MR�VIWIEVGL�
.WOERHIV���������
-S[IZIV��.WOERHIV�
������TSMRXW�SYX�XLEX�

the design thinking method does not 
stipulate rigorous attention to positionality. 
This omission signals that the designer, as 
creative visionary, is somehow suspended 
above the fray of bias, blind spots, and 
political pressure.

As indicated by Iskander, the limited attention 
TEMH� XS� TSWMXMSREPMX]� ERH� VIǱI\MZMX]� MR� HIWMKR�
education and practice plays into the false 
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notion that design and designers are neutral. 
Thus, to address power in the design process, 
VIǱI\MZMX]�MW�ER�MQTSVXERX�WOMPP�JSV�HIWMKRIVW�XS�
develop. 

.R� .R�ZMWMFPI��:MRO� SǯIVW� E� ZMWMSR� JSV� ETTP]MRK�
VIǱI\MZMX]�MR�XLI�HIWMKR�TVSGIWW���LI�HIWGVMFIW�
a shift from seeing social structures as 
externalities of design, to materials that can be 
HIWMKRIH� [MXL� 
:MRO�� ������� �SGMEP� WXVYGXYVIW�
refer to shared and enduring norms, rules, 
roles and beliefs, and can be thought of as the 
‘rules of the game’ in both society and design 
processes, or “rationalized myths about what is 
considered appropriate conduct within given 
WMXYEXMSRW��� 
:MRO�� ���� � ������ 2SVISZIV�� ƲWSGMEP�
WXVYGXYVIW�EVI�EP[E]W�MRǱYIRGMRK�XLI�XLSYKLXW�
��EGXMSRW�SJ�EGXSVW�Ƴ�EW�EGXSVW�EVI�IQFIHHIH�
[MXLMR� I\MWXMRK� WSGMEP� WXVYGXYVIW� 
MFMH � ������&W�
E� VIWYPX�� WSGMEP� WXVYGXYVIW� FSXL� EǯIGX� ERH� EVI�
EǯIGXIH� F]� XLI� H]REQMGW� ERH� HMWXVMFYXMSR� SJ�
power in any given social system. Figure 4.1 
illustrates this relationship. 

distribution 
and dynamics 

of power

social structures 
(norms, rules, beliefs, 

assumptions)

8ěČƙŲäƈĈŢōƈŷńÎě°īƈŷƊŲƙÎƊƙŲäŷƈÅńƊėƈěĸĀƙäĸÎäƈ°ĸÙƈ°Ųäƈ
ěĸĀƙäĸÎäÙƈÅƺƈŝńƳäŲƈÙƺĸ°ĴěÎŷƈƳěƊėěĸƈ°ĸƺƈČěƲäĸƈ
context, including the social design process.1. 

1   Icon from the noun project: mind ability by 
Vectors Point 

Social structures impact the distribution of 
TS[IV� ERH� TVMZMPIKI� [MXLMR� E� W]WXIQ� 
ERH�
[MXLMR� E� HIWMKR� TVSGIWW��� [LMGL� MR� XYVR� GER�
reinforce current social structures, ultimately 
determining how equitable any given situation, 
design process or social system is. 

Building on a systems thinking and social 
sciences approach for challenging status 
quo social structures and power distribution 
through design activities, Vink then explains 
a vision for design within social systems—in 
her work the context is healthcare services—
EW�E�TSWMXMZI�JIIHFEGO�PSST�SJ�VIǱI\MZMX]�ERH�
VIJSVQEXMSR�� -IVI�� VIǱI\MZMX]� MW� I\TPEMRIH�
as a social actor’s awareness of institutions 
and social structures that are internalized by 
XLIQWIPZIW� ERH� SXLIVW� 
:MRO�� ������� 8LVSYKL�
FYMPHMRK� YT� E� TVEGXMGI� SJ� VIǱI\MZMX]�� EGXSVW�
are able “to critique their social context and 
understand that it is possible to change 
MXƳ� 
:MRO�� ���� � ����� VIJIVVMRK� XS� :SVSRSZ� ��
=SVOW�� ������� .X� JSPPS[W� XLEX�� [MXL� XLMW� KVIEXIV�
E[EVIRIWW�XLVSYKL�VIǱI\MZMX]�SJ�XLI�WXVYGXYVIW�
MRǱYIRGMRK�XLIQ��HIWMKRIVW�GER�XLIR�FIKMR�XS�
intentionally reshape these social structures in 
a way that power is more equitable distributed 
[MXLMR�XLI�HIWMKR�TVSGIWW�
ERH�FI]SRH��
:MRO��
��������8LMW�VIWLETMRK�MW�[LEX�:MRO�VIJIVW�XS�EW�
reformation, the second part of the positive 
feedback loop, which is somewhat outside 
the scope of this project. In the context of a 
WSGMEP�HIWMKR�TVSGIWW��VIǱI\MZMX]�GER�XLIR�FI�
understood as a process of making invisible 
power and social structures more visible. 

9WMRK� XLI� QIXETLSV� SJ� ER� MGIFIVK�� ǰKYVI� ����
MPPYWXVEXIW�XLI�TVEGXMGI�SJ�VIǱI\MZMX]�EW�QEOMRK�
the invisible visible when it comes to power in 
design processes. 

8LMW�ETTPMGEXMSR�SJ�VIǱI\MZMX]�JSV�XLI�HIWMKRIV�
has often been missing from social design 
practice, especially under assumptions of 
RIYXVEPMX]��&W�WYGL��.�WII�GYPXMZEXMRK�VIǱI\MZMX]�
throughout the design processes as an 
essential skill for social designers who are 
aiming to address social inequities in their 
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work. 

4.1.3 Key Takeaways

First of all, design can be understood as 
inherently political, whereby design activities 
either uphold or reshape social structures and 
resulting systems of oppression. As a result, 
I see an acknowledgement of a designer’s 
own positionality, including their privilege 
ERH�MQTPMGMX�FMEWIW��EW�ER� MQTSVXERX�ǰVWX�WXIT�
to address power dynamics and resulting 
inequities in the design process. Moreover, 
VIǱI\MZMX]� MW� WIIR� EW� E� RIGIWWEV]� TVEGXMGI�
in order to recognize underlying social 
structures, systems of oppression and related 
power dynamics that show up and impact the 
design process, and to then act in a way that 
will align intentions with impact. As a result, I 
YRHIVWXERH�VIǱI\MZMX]�EW�ER�MQTSVXERX�WOMPP�XLEX�
can help designers become more self-aware 
of, sensitive to and understand the impact 
of power, or power literate. Building on this 
vision, a framework for power literacy through 
VIǱI\MZMX]� [MPP� FI� SYXPMRIH� MR� XLI� JSPPS[MRK�
sections.

Invisible

Visible

Figure 4.2 the practice of relfexivity illustrated as a 
process of making underlying, invisible structures 

more visible, adapted from Vink (2019). 

4.2 Power literacy
When it comes to creating a more socially 
just design process, a big challenge that 
LEW� FIIR� MHIRXMǰIH� MW� XLI� HIWMKRIVưW� PEGO� SJ�
awareness, sensitivity to and understanding of 
LS[�TS[IV�H]REQMGW�EǯIGX�WXEOILSPHIVW��XLI�
relations between them and the social issue 
FIMRK�EHHVIWWIH��&W�WYGL��VIǱI\MZMX]�LEW�FIIR�
MHIRXMǰIH�EW�ER�MQTSVXERX�ǰVWX�WXIT�RIIHIH�MR�
order to reduce inequities within, and as a result 
SJ��XLI�HIWMKR�TVSGIWW��.XưW�HMǲGYPX�JSV�E�HIWMKR�
process to create social change without the 
HIWMKRIV
W��ǰVWX�VIGSKRM^MRK�XLI�[E]�MR�[LMGL�
they are complicit in upholding the status 
UYS�� IZIR� MJ� MXưW� YRMRXIRXMSREP�� �&W� WYGL�� XS� ǰPP�
XLMW� KET�� HIWMKRIVW� [MPP� LEZI� XS� ǰVWX� FIGSQI�

cognizant of the way that dominant social 
structures within the design process, as well 
as within the systems surrounding the social 
issue being addressed, currently distribute 
power and privilege. In other words, the gap 
XLEX�LEW�FIIR�MHIRXMǰIH�[MXLMR�HIWMKR�TVEGXMGI�
and education is one of power literacy. 

Literacy, traditionally applied to the context 
of reading and writing, is used to refer to 
someone’s knowledge of a particular subject. 
+SV�I\EQTPI��&PFIVXE�*HYGEXMSR�HIǰRIW�PMXIVEG]�
EW� XLI� EFMPMX]�� GSRǰHIRGI� ERH� [MPPMRKRIWW� XS�
engage with language to acquire, construct 
and communicate meaning in all aspects of 



55

HEMP]� PMZMRK�� 2SVISZIV� 93*�(4ưW� HIǰRMXMSR� SJ�
literacy is the ability to identify, understand, 
interpret, create, communicate and compute, 
using printed and written materials associated 
with varying contexts.

The term has similarly been applied in the 
ǰIPH� SJ� IQSXMSREP� MRXIPPMKIRGI� 
*.�� XS� VIJIV�
to an ability to ‘read’ emotions. This form of 
literacy can be described as the ability to 
recognize, interpret, label and understand 
the impact of your own feelings as well as of 
those around you. It includes having skills to 
navigate, communicate and regulate these 
emotions in a healthy and respectful way. In 
Mark Brackett’s book, Permission to Feel, he 
outlines an approach to teaching emotional 
intelligence called RULER, which consists of 
ǰZI�QEMR�WOMPPW�

1. Recognize emotions in oneself and
others

2. Understand the cause and
consequences of emotions

3. Label emotions with precise words

4. Expressing emotions, taking context
and culture into consideration

���7IKYPEXMRK�IQSXMSRW�IǯIGXMZIP]�XS�
achieve goals and wellbeing. 

In the context of power in design, literacy 
can then be interpreted as the ability and 
willingness to recognize, name, interpret, 
understand the impact of, communicate and 
regulate your own power position and the 
power position of the stakeholders around 
]SY �EW�[IPP�EW�XS�MHIRXMJ]�XLI�YRHIVP]MRK�WSGMEP�
structures and systems that lead to power 
imbalances to begin with. Thus, power literacy 
MW�FIMRK�HIǰRIH�EW�XLI�EFMPMX]�XS�FI�WIPJ�E[EVI�
of, sensitive to and identify the cause and 
impact of power structures, and to then shift 
power in a way that aligns with values. As such, a 
designer with high power literacy understands 
XLIMV�S[R�TSWMXMSR��MRGPYHMRK�XLI�MRǱYIRGI�XLEX�
XLI]� LEZI�� XLI� WSYVGIW� SJ� XLEX� MRǱYIRGI�� ERH�
LS[� MX� [MPP� EǯIGX� XLI� WXEOILSPHIVW� XLI]� EVI�
working with. Moreover, they will be sensitive 
to power dynamics as soon as they come up 
in the design process, and will be able to use 
their skills to identify the impact that this will 
have on various stakeholders, especially those 
that are most marginalized. 

4.3  Four skills for power 
literacy
Adapting the RULER approach to emotional 
intelligence and literacy described in the 
TVIZMSYW� WIGXMSR�� JSYV� WOMPPW� 
SV� WXITW�� JSV�
TS[IV�PMXIVEG]�LEZI�FIIR�MHIRXMǰIH��2SVISZIV��
building on research insights, questions to 
LIPT�JSWXIV�VIǱI\MZMX]� MR�XLI�HIWMKRIV�ERH�XLI�
design team are proposed for each skill.

4.3.1 Recognize power

8LI� ǰVWX� WOMPP� MW� EFSYX� VIGSKRM^MRK� TS[IV��
including your own power and positionality. In 
the design context, this includes being able to 
recognize when a decision is being made, and 
determining the degree of power you have. 
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Moreover, it involves being able to recognize 
XLI� MRǱYIRGI� 
SV� PEGO� SJ� MRǱYIRGI�� XLEX� SXLIV�
stakeholders have in the decision. 

~äĀäƹěƲěƊƺƈ|ƙäŷƊěńĸŷÖƈ
What is being decided, and by whom? How 
QYGL� MRǱYIRGI� HS� ]SY� LEZI$� ;LS� MW� FIMRK�
left out?

4.3.2 Name the form of power 

8LI�WIGSRH�WOMPP�MW�REQMRK�TS[IV��8LI�ǰVWX�WXIT�
in naming, is to identify where your power, or 
EFMPMX]�XS�MRǱYIRGI�HIGMWMSRW�ERH�SYXGSQIW�MR�
the design process, is coming from. This may 
include your position as an expert designer, 
TEVXW�SJ�]SYV�MHIRXMJ]�
JSV�I\EQTPI��XLI�JEGX�XLEX�
a designer is highly educated, white or male 
QE]�FI�VIPIZERX���]SYV�EFMPMX]�XS�GSQQYRMGEXI�
in the expected way, the way that others 
perceive you, or the fact that you were invited 
to discuss or weigh in on a decision. After 
XEOMRK� XLMW� ǰVWX� WXIT�� ]SY� GER� XLIR� REQI� XLI�
JSVQ
W�� SJ� TS[IV� XLEX� MW� TVIWIRX�� 8LIVI� EVI�
ǰZI�JSVQW�SJ�TS[IV�XLEX�EVI�TEVX�SJ�XLMW�TS[IV�
literacy framework, namely: privilege, access 
power, goal power, role power and rule power. 
These forms will be summarized in 4.3. 

~äĀäƹěƲěƊƺƈ|ƙäŷƊěńĸŷÖƈ
Which identities and positionalities are being 
given more power and why? What forms of 
power are present in the power that you’ve 
VIGSKRM^IH��ERH�LS[�QMKLX�XLMW�MRǱYIRGI�XLI�
design process? 

4.3.3 Understand the impact 

After naming the relevant forms of power, the 
next skill is to understand the impact that the 
recognized and named power dynamics will 
have on the design process, including the 
ZEVMSYW�WXEOILSPHIVW�
IWTIGMEPP]�SR�XLSWI�[LS�
EVI�GPSWIWX�XS�XLI�WSGMEP�MWWYI�FIMRK�EHHVIWWIH���

the relationships between the actors in the 
design network, and on outcomes. 

~äĀäƹěƲěƊƺƈ|ƙäŷƊěńĸŷÖƈ
How might this impact stakeholders with lived 
I\TIVMIRGI� SJ� XLI� WSGMEP� MWWYI$� ;LEX� IǯIGX�
might this have on outcomes? Are existing 
inequities being reproduced or are they being 
challenged? 

4.3.4 Act in accordance with your 
intentions

8LI�ǰREP�WXIT�MW�XS�FI�EFPI�XS�EGX�MR�E�[E]�XLEX�
[MPP�
VI�EPMKR�SYXGSQIW�XS�MRXIRXMSRW��FEWIH�SR�
the insights that have come up. Although this 
framework does not provide a prescription of 
LS[� XS� EGX�� FIMRK� VIǱI\MZI� EFSYX� XLI� EGXMSR�
that you will choose—based on the previous 
discoveries from recognizing, naming and 
understanding—is an important power literacy 
skill. 

~äĀäƹěƲěƊƺƈ|ƙäŷƊěńĸŷÖ
What actions need to be taken in this phase to 
ensure that the impact of the design process 
will align with intentions and values? What are 
three actions I can take, based on my unique 
TSWMXMSREPMX]�� XS� MRǱYIRGI� XLI� HIWMKR� TVSGIWW�
to move in that direction?
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4.4 Five forms of power in the 
design process
Adding to the framework for power literacy, 
ǰZI� JSVQW� SJ� TS[IV� XLEX� I\MWX� [MXLMR� QYPXM�
stakeholder social design processes are 
TVIWIRXIH� FIPS[�� 8LIWI� ǰZI� JSVQW� SJ� TS[IV�
are privilege, access power, goal power, role 
power and rule power. An understanding of 
each is needed in order to be able to practice the 
WIGSRH�TS[IV�PMXIVEG]�WOMPP�XLEX�[EW�MHIRXMǰIH�
in the previous section: naming power. For each 

WTIGMǰG�JSVQ�SJ�TS[IV��UYIWXMSRW�XS�TVSQSXI�
VIǱI\MZMX]ƮJSV�E[EVIRIWW�SJ�TS[IV��MXW�GEYWIW�
and the resulting impact on inequities—are 
also highlighted. 

8EFPI� ���� LMKLPMKLXW� XLI� ǰZI� JSVQW� SJ� TS[IV�
in the power literacy framework and the 
corresponding insights from research that 
were used to develop it. 

Five Forms of 
Power in the 

Design Process

Insights from chapter 2 and 3

Corresponding 
source(s) of power 

ěÙäĸƊěÿäÙƈÅƺƈ
interviewees:

Corresponding 
feminist theory 

concept:

Corresponding 
network power 

form from Castells:

1. Privilege
5VMZMPIKI�
����
I\TIVXMWI�
��

Systems of privilege, 
intersectionality, the 
matrix of domination

- 

2. Access power
)IǰRMRK�5EVXMGMTEXMSR��

EGGIWW�
������
(SRZIVKMRK�
��

- Networking power

3. Goal power
Setting up the design 

TVSGIWW�
��
-

Network-making 
power

4. Role power
*\TIVXMWI�
����)IǰRMRK�

5EVXMGMTEXMSR��VSPIW�

����

- Networked power

5. Rule power
)IǰRMRK�5EVXMGMTEXMSR���

VYPIW�
����
- Network power

Table 4.1 an overview of the research insights used to create the power literacy framework



58

Each form of power in the framework will be 
described in greater detail next. 

4.4.1 Privilege

5VMZMPIKI� MW� XLI� X]TI� SJ� TS[IV� ER� EGXSV� KIXW�
from an unearned advantage given to 
them because of their social identity. When 
someone has privilege, it is often invisible 
to them. Because identity categories do not 
exist independently from each other and are 
intersectional�
WII���������MX�MW�TSWWMFPI�XS�LEZI�
privilege and also experience oppression at 
XLI� WEQI� XMQI�� 5VMZMPIKI� SJXIR� KMZIW� E� WSGMEP�
actor a leg up in being able to do something, 
MRǱYIRGI�ER�SYXGSQI�ERH�SV�MRǱYIRGI�SXLIVW�
around them. As such, privilege as a form of 
TS[IV�MR�XLI�HIWMKR�TVSGIWW�MW�FEWIH�Sǯ�SJ�XLI�
concept of privilege from feminist theory in 
chapter 2 and the interviews in chapter 3, as 
seen in Table 4.1. 

As a designer, it is important to note what types 
of social identities are being represented in 
the design process. Because, traditionally, 
many expert designers in paid roles are white, 
cisgendered, male and/or able-bodied, this 
privileged position will often make other 
situated perspectives and viewpoints invisible 

'YRRIPP������ �0LERH[EPE������ �2MPPIV���������
This privileged view will also likely inform 
beliefs, assumptions and norms that dictate 
most of the design decisions being made 
throughout the project. As such, privilege is a 
key contributor to a designer’s positionality.

This is important because designers have a 
PSX� SJ� MRǱYIRGI� SR� XLI� HIWMVIH� SYXGSQI� EW�
well as on the unintentional impacts of the 
design process. If designers become more 
aware of their own privilege and sensitive to 
how privilege and oppression function in the 
context they are designing in, they can make 
decisions to challenge status quo inequalities 
and patterns of oppression related to the 
WSGMEP� MWWYI� FIMRK� EHHVIWWIH�� .R� IǯIGX�� XLMW�
awareness can be acted upon in order to 
GVIEXI� ER� IUYMXEFPI� ƯTPE]MRK� ǰIPHư� [LIR� MX�

comes to the design process. 

Becoming aware of privilege and the ways that 
it shows up and impacts the design process 
will take time and practice. A good place to 
FIKMR� MW� JSV� E� HIWMKRIV� XS� ǰVWX� EGORS[PIHKI�
their privilege, the perspective it gives them 
on various social phenomena, and how this 
will impact their design work. Based on the 
research, a number of questions to help 
HIWMKRIVW� HIZIPST� VIǱI\MZMX]� [LIR� MX� GSQIW�
XS� TVMZMPIKI�� MRGPYHMRK� MXW� GEYWI� ERH� IǯIGX� MR�
the design context, were developed and are 
outlined in below. 

|ƙäŷƊěńĸŷƈûńŲƈŲäĀäƹěƲěƊƺƈŲäī°ƊäÙƈƊńƈ
privilege: 

What privilege do you have and 
LS[�HSIW�MX�HMǯIV�JVSQ�XLSWI�]SY�EVI�
working with?

What privilege (or oppression) do you 
have based on the groups that you were 
born into and other aspects of your 
identity?

What advantages do you experience 
in your daily life due to your privilege? 
What biases and blind spots do you 
have as a result?

-S[�QMKLX�XLMW�EǯIGX�]SYV�VIPEXMSRWLMT�
with the community or stakeholder 
group that you are designing for/with 
in this project?

What advantages will those with 
privilege experience in the design 
process?

Who may be unintentionally excluded 
or marginalized as a result?
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4.4.2 Access power

The second form of power found in the design 
process and included in this power literacy 
framework is access power.

Developed from research insights gained from 
network theory and interviews with designers 

WII� 8EFPI� ������ EGGIWW� TS[IV� MW� HIǰRIH� EW�
XLI�EFMPMX]�XS�MRǱYIRGI�[LS�MW�MRGPYHIH�MR�ERH�
who is excluded from the design process. 
Access power is about having the ability to 
control which stakeholders make it as actors 
MR�XLI�HIWMKR�TVSGIWW�
SV��RIX[SVO����ERH�[LMGL�
stakeholders are excluded altogether. 

)IWMKRIVW� KEMR� XLI� EFMPMX]� XS� MRǱYIRGI�
outcomes from both their own access, and 
XLIMV�EFMPMX]�XS�MRǱYIRGI�[LS�IPWI�LEW�EGGIWW�
to the design process. Due to their paramount 
role in the project, designers most often have 
access to the entire design process. Moreover, 
designers enjoy a high amount of access 
power, as they likely have a moderate-to-
LMKL� EQSYRX� SJ� MRǱYIRGI� MR� HIGMHMRK� [LMGL�
WXEOILSPHIVW�
EW�[IPP�EW�[LMGL�WSGMEP�MHIRXMXMIW�
[MXLMR� WXEOILSPHIV� KVSYTW�� EVI� VITVIWIRXIH�
as actors within the design process, and 
during which stage. In having the power to 
make decisions around inclusion, by default 
HIWMKRIVW�EVI�EPWS�MRǱYIRGMRK�I\GPYWMSR��

Access power is important, because the input, 
experience and perspectives that are included 
in the design process have a considerable 
impact on the decisions that are made, 
relationships between people and ultimately 
on outcomes. In this way, representation is 
extremely important. If certain stakeholders 
and certain social groups are excluded, 
the design process, its outcomes and the 
relationships that are built throughout will 
likely reproduce existing inequalities and 
power dynamics. Moreover, recognizing and 
naming access power can help designers 
to understand the cause of inequities and 
exclusion. Only in understanding the impact 
of access power can a designer use their 

MRǱYIRGI� MR� E� [E]� XLEX� [MPP� EPMKR� ZEPYIW� ERH�
intentions with outcomes. Below, questions 
JSV�VIǱI\MZMX]�EVI�SYXPMRIH��

|ƙäŷƊěńĸŷƈûńŲƈŲäĀäƹěƲěƊƺƈŲäī°ƊäÙƈƊńƈ
access power: 

Who is included and who is excluded in 
the design process? 

Which stakeholders are represented in 
the design process? Which are not?

-S[�EVI�HMǯIVIRX�WXEOILSPHIVW�MRZMXIH�
to participate?

Will access be the same throughout the 
design process for each stakeholder, or 
will it change? 

-S[�QYGL�MRǱYIRGI�HS�]SY�LEZI�MR�
determining access?

-S[�EVI�HMǯIVIRX�WXEOILSPHIVW�MRZMXIH�
XS�TEVXMGMTEXI$�;LEX�IǯIGX�QMKLX�XLMW�
have?
What are the reasons for inclusion/
exclusion?

Who isn’t represented in the design 
network?

-S[�QMKLX�EGGIWW�EǯIGX�VIPEXMSRWLMTW�
between stakeholders outside of the 
network? What about outcomes of the 
project?

4.4.3 Goal Power

The third form of power in the design process 
is goal power. Goal power is the ability to 
initiate the design project, as well as the ability 
XS� MRǱYIRGI� HIGMWMSRW� VIPEXIH� XS� JVEQMRK� XLI�
problem, choosing desired outcomes and 
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structuring the design process, including 
moments for key decisions. 

This understanding of goal power has been 
adapted from the interview insight of ‘setting 
up the process’ as well as from the form of 
network-making power as seen in Table 4.1.

Goal power is important because the power 
to initiate, set-up and frame a design project 
has a considerable impact on every following 
decision made. Although designers may not 
necessarily have complete goal power as the 
client or funder usually initiates the project, 
XLI]� LEZI� E� JEMV� EQSYRX� SJ� MRǱYIRGI�[LIR� MX�
comes to framing and structuring the design 
process. The entire design process and its 
SYXGSQIW� [MPP� PSSO� GSQTPIXIP]� HMǯIVIRX� ERH�
[MPP� WIVZI� HMǯIVIRX� MRXIVIWXW� HITIRHMRK� SR�
which stakeholders have a share of goal 
power. As such, in order to avoid reproducing 
inequities, it is valuable to recognize which 
WXEOILSPHIVW� LEZI� MRǱYIRGI� SZIV� XLIWI�
HIGMWMSRW� 
ERH�[LMGL� HSRưX�� ERH� LS[� XLMW�[MPP�
resultantly impact participation, inclusion 
and outcomes. Social designers can better 
align the design process with their values and 
intentions if they practice power literacy skills 
JSV�VIǱI\MZMX]�VIPEXIH�XS�KSEP�TS[IV��6YIWXMSRW�
to support designers in becoming more self-
aware and sensitive to the impact of  goal 
power, below, were designed for this purpose.

|ƙäŷƊěńĸŷƈûńŲƈŲäĀäƹěƲěƊƺƈŲäī°ƊäÙƈƊńƈČń°īƈ
power: 

Who initiated this project and what 
problems, desired outcomes and 
processes have been decided on?

-S[�LEW�XLI�TVSFPIQ�FIIR�HIǰRIH�SV�
framed?

What are the goals or desired 
outcomes?

-S[�QYGL�MRǱYIRGI�HMH�]SY�LEZI�XS�

structure the project and design the 
process? 

How might framing and goals for this 
TVSNIGX�EǯIGX�TEVXMGMTEXMSR$

What and who may be left out as a 
result?

What alternatives might be selected if 
more marginal stakeholders are given 
goal power?

4.4.4 Role Power

Role power, the fourth form of power in the 
power literacy framework, is adapted from 
Castell’s ‘networked power’ as well as from 
the interview insights, as seen in Table 4.1.  
7SPI�TS[IV�MW�XLI�EFMPMX]�XS�MRǱYIRGI�XLI�VSPI�
XLEX� HMǯIVIRX� EGXSVW� 
XLSWI� WXEOILSPHIVW�[LS�
LEZI�EPVIEH]�FIIR�KMZIR�EGGIWW��[MPP�XEOI�SR��
8LMW� MRGPYHIW� ER]� VSPIW� 
IK�� ƯHIWMKR� I\TIVXư�
‘participant’ ‘interviewee’ ‘co-designer’ ‘user,’ 
IXG���EWWMKRIH�XS�EGXSVW�MR�XLI�HIWMKR�RIX[SVO�
and the resulting hierarchies created, as well 
EW� MRǱYIRGMRK� XLI� VSPI� IEGL� EGXSV� [MPP� TPE]�
in making decisions, especially what role—if 
any—various actors are given in synthesizing 
and prioritizing during the converging phases.

Role power is important because an actor’s 
role will likely determine the amount of 
MRǱYIRGI� XLI]�[MPP� LEZI� SR�ZEVMSYW� HIGMWMSRW�
and outcomes. Related to access power and 
privilege, the positionality of the actors who 
EVI� EWWMKRIH� MRǱYIRXMEP� VSPIWƮEW� [IPP� EW�
which groups have representation in roles 
that might be described as higher up in the 
hierarchy, more central to decision-making 
or more important—will have a direct impact 
on how equitable the design process is. Role 
TS[IV�MRXIVGSRRIGXW�ERH�FYMPHW�Sǯ�SJ�TVMZMPIKI��
EGGIWW�TS[IV�ERH�KSEP�TS[IV �HITIRHMRK�SR�
how role power is distributed, it can further 
exacerbate the inequities that the former three 
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forms may have reproduced.

2SVISZIV�� HIWMKRIVW� YWYEPP]� LEZI� MRǱYIRGI�
over the way various actors are involved and 
the role that they take during participatory 
moments. For example, designers often 
MRǱYIRGI� LS[� XS� MRGPYHI� TISTPI� [LS� LEZI�
ǰVWX�LERH�I\TIVMIRGI�SJ�XLI�WSGMEP�MWWYI�FIMRK�
addressed: as ‘subjects’ to collect data from, 
‘users’ to test solutions with, ‘experts’ from 
the community to consult with, ‘co-designers’ 
of solutions or some other variation. The 
decisions that designers make related to 
XLIMV�VSPI�TS[IV�[MPP�EǯIGX�XLI�I\TIVMIRGI�JSV�
all stakeholders, especially those who are 
closest to the problem. As such, the way this 
power is used will determine to what extent 
the process is democratic and socially just. As 
such, it is important for designers to become 
QSVI� VIǱI\MZI� SJ� XLMW� X]TI� SJ� TS[IV�� LS[�
much they have, and its impacts. Questions 
were developed to support the development 
SJ�VIǱI\MZMX]�MR�VIPEXMSR�XS�VSPI�TS[IV��ERH�EVI�
outlined below. 

|ƙäŷƊěńĸŷƈûńŲƈŲäĀäƹěƲěƊƺƈŲäī°ƊäÙƈƊńƈŲńīäƈ
power: 

;LEX�EVI�XLI�HMǯIVIRX�VSPIW��
relationships and hierarchies between 
those who are involved? 

-S[�HSIW�TEVXMGMTEXMSR�HMǯIV�JSV�IEGL�
stakeholder?

;LEX�HMǯIVIRX�VSPIW�EVI�FIMRK�KMZIR�
to stakeholders (eg. participant, team 
member, expert, researcher, decision 
maker, non-participant) and who is 
deciding on this?

Which actors have reciprocal vs. 
hierarchical relations in the design 
process as a result?
Where on the ‘participation 
spectrum’ do these assigned roles 

put stakeholders who have lived 
experience of the social issue being 
addressed?

Which actors will have the ability to 
MRXIVTVIX�ERH�SV�TVMSVMXM^I�ǰRHMRKW$�

Do these roles challenge status quo 
inequities found outside of the design 
project, or reproduce them?

What negative and positives might 
come from these assigned roles?

;LEX�IǯIGX��KSSH�SV�FEH��QMKLX�XLIWI�
roles have on stakeholders with lived 
experience outside of the design 
process? What about those with 
oppressed identities? 

Is non-participation and option for 
certain stakeholders?

4.4.5 Rule Power

The last form of power included in this 
framework is rule power. Rule power is the 
EFMPMX]�XS�MRǱYIRGI�XLI�[E]�XLEX�EGXSVW�MRGPYHIH�
in the design network will work together. 
.X� MRGPYHIW� XLI� EFMPMX]� XS� MRǱYIRGI� [LEX� MW�
considered normal, what is allowed and what 
isn’t, and beliefs about what is true or valid 
in relation to the design network and various 
stakeholders in the social issue at hand. This 
JSVQ� SJ� TS[IV� MW� QSHIPIH� Sǯ� SJ� ER� EHNYWXIH�
‘networking power’ from Castells’ power 
XLISV]� ERH� XLI� MRXIVZMI[� MRWMKLX� SJ� �HIǰRMRK�
participants: rules,' as seen in Table 4.1. 

Rule power is closely linked to privilege and 
systems of oppression. As such, it is one of the 
LEVHIWX�JSVQW�SJ�TS[IV�XS�TVEGXMGI�VIǱI\MZMX]�
SR�� EW� XLI� WSGMEP� WXVYGXYVIW� XLEX� HIǰRI� VYPI�
power are often invisible to most actors. Even 
so, it is an extremely important form of power 
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to be literate in, especially for a more equitable 
and democratic design process. 

In any design process, especially those that 
are participatory, the ‘rules of the game’ will 
determine the way in which stakeholders who 
have been invited into the design network can 
participate, communicate and interact with 
each other. The rules also establish norms, 
[LMGL� SJXIR� HIXIVQMRI� LS[� QYGL� MRǱYIRGI�
and agency each actor will have. As a result, rule 
power will often render certain stakeholders 
as outsiders, deviants or marginal. 

Designers tend to have a sizable amount 
of rule power, especially when it comes to 
participatory moments and collaboration 
between multiple stakeholders within the 
HIWMKR�TVSGIWW��)IWMKRIVW�SJXIR�LEZI�MRǱYIRGI�
on how actors will communicate with each 
SXLIV� MR� TIVWSR� ERH� SǳMRI�� RSVQW� EVSYRH�
how to behave and interact with other actors, 
which forms of knowledge are deemed most 
valid, what language and technical jargon is 
used, as well as location, set-up and length 
of multi-actor sessions. These decisions, 
SJXIR� LIEZMP]� MRǱYIRGIH� F]� XLI� HIWMKRIV��[MPP�
determine the way in which participation can 
unfold, the experience of actors, relationships 
between them and outcomes. The way 
that rule power is used will determine how 
GSQJSVXEFPI� HMǯIVIRX� EGXSVW� EVI� [MXL� WLEVMRK�
their knowledge, whether certain stakeholders 
are heard at all, and what ways of knowing and 
HSMRK� EVI� GIRXIVIH�� ;MXLSYX� FIMRK� VIǱI\MZI�
about this type of power, how it impacts the 
design network, as well as how rule power 
intersects with privilege, the likelihood that 
the design process will be exclusionary and 
reproduce inequities, even for those who are 
invited to participate, is much greater. 

|ƙäŷƊěńĸŷƈûńŲƈŲäĀäƹěƲěƊƺƈŲäī°ƊäÙƈƊńƈŲƙīäƈ
power: 

How do we work together (eg. gather 
information, have discussions and 
making decisions together)?

What rules, norms and beliefs are 
guiding the way we work together and 
make decisions?

• What kind of language is being
used?

• Where and when are participatory
sessions? How long will they be
and what information will be
included in them?

• What ways of knowing and doing
are seen as most valid?

• How are actors expected to
communicate and interact during?
What about between, before and
after?

Who set these rules, norms and/or 
beliefs in the context of the design 
process?1 

-S[�MW�TVMZMPIKI�EǯIGXMRK�VYPI�TS[IV$

How might these rules, norms and 
beliefs amplify certain voices? How 
might they silence others?

-S[�QMKLX�VYPI�TS[IV�EǯIGX�
relationships between stakeholders?

What ways of knowing, communicating 
and doing are left out? 

-S[�QMKLX�XLMW�EǯIGX�SYXGSQIW$

1     note: even if they aren’t set intentionally, they 
will not be neutral or non-existent
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4.5 Conclusion
In this chapter, a framework for building power 
PMXIVEG]� XLVSYKL� VIǱI\MZMX]� [EW� SYXPMRIH��
After presenting a vision for a more socially 
NYWX� HIWMKR� TVSGIWW� XLVSYKL� VIǱI\MZMX]�� XLI�
concept of power literacy was introduced. 
Based on traditional understandings of 
literacy, as well as more recent work in the 
ǰIPH�SJ�IQSXMSREP�MRXIPPMKIRGI��TS[IV�PMXIVEG]�
[EW� HIǰRIH� EW� XLI� EFMPMX]� XS� FI� WIPJ�E[EVI�
of, sensitive to and identify the cause and 
impact of power structures. Four steps, or 
power literacy skills, were outlined as the 
ǰVWX�TEVX�SJ�XLI�JVEQI[SVO�JSV�VIǱI\MZMX]�MR�XLI�
HIWMKR�TVSGIWW �XLIWI�[IVI�VIGSKRM^I��REQI��
YRHIVWXERH�MQTEGX�ERH�EGX��+MREPP]��ǰZI�JSVQW�
of power found in the design process were 
included in the power literacy framework. 
These forms are privilege, access power, goal 
power, role power and rule power. For each 
form of a power, a number of questions for 
VIǱI\MZMX]�[IVI�SYXPMRIH�EW�E�TEVX�SJ�XLI�TS[IV�
literacy framework. Based on this framework, 
MRGPYHMRK�XLI�UYIWXMSRW�JSV�VIǱI\MZMX]��E�HIWMKR�
HMVIGXMSR� ERH� ǰREP� HIWMKRƮE� ǰIPH� KYMHI� JSV�
power literacy—will be presented next, in 
chapter 5.
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Chapter 5:  
From Framework 
to Field Guide
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Fĸ�Ɗėěŷ�Îė°ŝƊäŲ×�Å°ŷäÙ�ńü�ńû�Ɗėä�Ųäŷä°ŲÎė�ěĸŷěČėƊŷ×�°�ÙäŷěČĸ�
ÙěŲäÎƊěńĸ×�ÙäŷěČĸ�Čń°ī�°ĸÙ�Ɗ°ŲČäƊ�ƙŷäŲ�ČŲńƙŝ�°Ųä�ÿŲŷƊ�
ěÙäĸƊěÿäÙŢ�bäƹƊ×�°�ĸƙĴÅäŲ�ńû�ÙäŷěČĸ�ŲäŦƙěŲäĴäĸƊŷ�°ĸÙ�Ɗėä�
ÿĸ°ī�ÙäŷěČĸ�ÙäīěƲäŲ°Åīäó°�ÿäīÙ�ČƙěÙä�ûńŲ�ŝńƳäŲ�īěƊäŲ°Îƺó
are outlined.

5.1 Design direction
After creating a framework to build power 
PMXIVEG]�WOMPPW�XLVSYKL�VIǱI\MZMX]��XLI�RI\X�WXIT�
was to translate this into a design concept. In 
order to do this, a design goal for the project 
[EW� GPEVMǰIH�� ERH� E� WTIGMǰG� XEVKIX� KVSYT� JSV�
XLI� TVSNIGX� [EW� MHIRXMǰIH�� +MREPP]�� E� HIWMKR�
direction was selected.

5.1.1 Design goal 

In line with the scope of the project, a design 
goal that focuses on supporting designers to 
build awareness about power and privilege in 
the design process was selected. The design 
goal is: 

For design professionals who work on 
ŝƙÅīěÎƈńŲƈŷńÎě°īƈŷäÎƊńŲƈŝŲńĢäÎƊŷƈƊė°Ɗƈ
address social issues to: 1) improve their 
self- awareness of, sensitivity to and ability 
to identify the cause and impact of power 
and privilege in the design process, and 2) 
build a shared understanding of power in 
ƊėäƈÿäīÙƈńûƈŷńÎě°īƈÙäŷěČĸŢƈ�ėěŷƈČń°īƈƳěīīƈÅäƈ
°ÎėěäƲäÙƈÅƺƈė°ƲěĸČƈÙäŷěČĸäŲŷƈŲäĀäÎƊƈńĸƈ
ŝ°ŷƊƈ°ĸÙƈÎƙŲŲäĸƊƈÙäŷěČĸƈŝŲńĢäÎƊŷƈěĸƈńŲÙäŲƈƊńƈ
ÅƙěīÙƈƊėäěŲƈŲäĀäƹěƲěƊƺƈŷĨěīīŷŢƈ

The design goal makes it explicit that the 
design deliverable is to be used in the context 

of designers who are working on social 
issues. Moreover, it expresses that the goal 
of the deliverable is for designers working 
in this context to build up self-awareness of, 
sensitivity to and ability to identify the impact 
of power and privilege, or their power literacy. 
Finally, the mechanism to achieve this will 
FI�XLVSYKL�X[S�WXITW �ǰVWX�XLVSYKL�VIǱIGXMSR�
on past experiences, and second by then 
ETTP]MRK�VIǱI\MZMX]�MR�XLIMV�GYVVIRX�TVSNIGXW��

5.1.2 Target user group

Within the category of designers working 
on social and public sector projects, a more 
WTIGMǰG� XEVKIX� KVSYT� LEW� FIIR� HIǰRIH�� 8LMW�
JYVXLIV� HIǰRMXMSR� [MPP� LIPT� HIXIVQMRI� HIWMKR�
requirements, as well as evaluate how useful 
ERH�ETTVSTVMEXI�XLI�ǰREP�HIWMKR�MW�HYVMRK�XLI�
evaluation phase in chapter 6. 

8LI�ǰVWX�GLEVEGXIVMWXMG�SJ�XLI�XEVKIX�HIWMKRIV�MW�
that they are a design professional. This means 
that, even though many people are designing 
MR�XLIMV�HE]�XS�HE]�PMZIW�
WII�(SWXER^E�(LSGO��
�����ERH�2ER^MRM���������XLI�ǰREP�HIPMZIVEFPI�
[MPP� FI� HIWMKRIH� WTIGMǰGEPP]� JSV� TISTPI�[LS�
are paid to do design work as their profession.  
3I\X�� E� FVSEH� HIǰRMXMSR�� EW� WIIR� IEVPMIV� MR�
chapter 1.2.1, is used for the term designers. 
Here, designer refers to a professional who 
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is involved in framing a problem, exploring a 
problem space through research and/or in 
proposing solutions to the problem through 
an interactive and collaborative process. Thus, 
XLMW�HIǰRMXMSR�MRGPYHIW�TVEGXMXMSRIVW�[LS�QE]�
not have a traditional design education, but 
are still considered to be practicing design. 
Although many designers within this category 
will refer to themselves as such, others 
may prefer to use language such as design 
researcher, action researcher, facilitator or 
social innovator to refer to their role. 

2SVISZIV��XLI�JSGYW�SJ�XLI�ǰREP�HIWMKR�[MPP�FI�
WTIGMǰGEPP]�JSV�HIWMKRIVW�[SVOMRK�MR�XLI�TYFPMG�
or social sector who are already interested in 
values related to social justice, democracy 
and decolonizing design, but who are at a 
somewhat beginner level when it comes to 
theory and practice relating to equity. For 
example, they may be aware of the fact that 
privilege and power dynamics are present in 
their work, but they are unable to identify how 
this manifests and impacts social structures 
MR�E�WTIGMǰG��GSRGVIXI�[E]��8LMW�GLEVEGXIVMWXMG�
of the ideal target user is summarized as an 
ƯMRXIVIWXIH� RSZMGI ư� XLI]� ZEPYI� WSGMEP� NYWXMGI��
but have not yet learned how to fully apply it 
in their own practices as a designer. 

.R�EHHMXMSR��XLI�ǰREP�HIWMKR�[MPP�FI�GVIEXIH�JSV�
designers who hold a relative privilege based 
on their social identity and position within the 
matrix of domination. Although designers of 
ZEVMSYW�MHIRXMXMIW�[MPP�FIRIǰX��LMKLP]�TVMZMPIKIH�
TVSJIWWMSREP� HIWMKRIVW� 
IK�� [LMXI�� EFPI�
FSHMIH��GMWKIRHIVIH��IXG���[MPP�FI�OITX�MR�QMRH�
[LMPI� HIZIPSTMRK� XLI� ǰREP� HIWMKR�� 2SVISZIV��
the target use context will be in Europe or 
North America, as these are the geographies 
that have been considered in the research and 
that I have lived experience in. However, the 
design may still be relevant and adaptable to 
other geographical contexts. 

5.1.3  Design requirements

Based on the design direction indicated, the 
research insights, and the framework for power 
literacy described in the previous chapter, 
a number of design requirements have 
FIIR� MHIRXMǰIH� MR� SVHIV� XS� MRJSVQ� XLI� HIWMKR�
SYXGSQI��8LIWI� VIUYMVIQIRXW� MRGPYHI� E� ǰREP�
HIWMKR� XLEX� TVSQSXIW� VIǱI\MZMX]�� IHYGEXIW�
XLVSYKL�I\TIVMIRGI��MW�EGGIWWMFPI�ERH�ǱI\MFPI��
matches the depth of the subject, and is non-
TVIWGVMTXMZI�� 8LIWI� ǰZI� VIUYMVIQIRXW� EVI�
rationalized in the following section. 

zŲńĴńƊäŷƈŲäĀäƹěƲěƊƺ
8LI� ǰVWX� HIWMKR� VIUYMVIQIRX� MW� XS� TVSQSXI�
ERH� IREFPI� VIǱI\MZMX]�� WS� XLEX� XLI� HIWMKRIV�
becomes more aware of the social structures 
that have been internalized by themselves and 
SXLIVW�
:MRO���������&PXLSYKL�VIJSVQEXMSRƮXLI�
MRXIRXMSREP�VIGSRǰKYVEXMSR�SJ�WSGMEP�WXVYGXYVIW�
in order to create systemic change—is also 
necessary skill to create more equitable 
HIWMKR� TVSGIWWIW�� XLI� ǰREP� HIWMKR� [MPP� SRP]�
JSGYW�SR�VIǱI\MZMX]��EW�XLMW�LEW�FIIR�MHIRXMǰIH�
EW�E�TVIGYVWSV�XS�VIJSVQEXMSR�
WII�GLETXIV�����
As such, in line with the design goal outlined 
in 5.1.1 and because it is a more practical aim 
given the timeline of this project, the design will 
JSGYW�WSPIP]�SR�VIǱI\MZMX]��&HETXIH�JVSQ�:MRO�

�������ǰKYVI�����MPPYWXVEXIW�XLIWI�X[S�WXEKIWƮ
VIǱI\MZMX]� ERH� VIJSVQEXMSRƮJSV� HIWMKRMRK� JSV�
systemic change as a positive feedback loop. 

&�GSYTPI�SJ�TEVEQIXIVW�XS�TVSQSXI�VIǱI\MZMX]�
LEZI�FIIR�MHIRXMǰIH��+MVWX��XLI�HIWMKR�WLSYPH�
WYTTSVX� YWIVW� MR� FIGSQMRK� 
WIPJ��E[EVI� ERH�
‘making the visible invisible’ by using questions 
JSV�VIǱIGXMSR��6YIWXMSRW�XLEX�TVSQTX�HIWMKRIVW�
to become more critical of their position, their 
decisions and the social structures present in 
XLI� HIWMKR� TVSGIWW� EVI� WIIR� EW� ER� IǯIGXMZI�
[E]� XS� TVSQTX� VIǱI\MZMX]�� &W� WYGL�� XLI� ǰREP�
design should incorporate the questions for 
VIǱI\MZMX]�MR�XLI�TS[IV�PMXIVEG]�JVEQI[SVO�PEMH�
out in chapter 4. 
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Figure 5.1 the positive feedback loop for designing 
for systemic change, adapted from Vink, 2019. In the 
context of this project, systemic change refers to the 

redistribution of power towards a more equitable 
design process. 

2SVISZIV�� MR� SVHIV� XS� HIITIR� VIǱI\MZMX]� ERH�
PIEVRMRK�� XLI� ǰREP� HIWMKR� WLSYPH� MRGSVTSVEXI�
both individual and group activities. The 
MRHMZMHYEP�VIǱIGXMSR�XMQI�[MPP�WYTTSVX�HIWMKRIVW�
in becoming more self-aware of their own 
position in a non-judgemental way, which will 
better prepare them for the following group 
HMWGYWWMSR�� 7IǱIGXMRK� MR� E� KVSYT� [MXL� XLI�
rest of the design team will help designers 
ǰPP�ER]�FPMRH�WTSXW�XLEX�XLI]�LEZI� MR�XIVQW�SJ�
identifying power dynamics and impact on 
their own. Ideally, hearing other perspectives 
will sharpen and accelerate each designer’s 
HIZIPSTQIRX�SJ�VIǱI\MZMX]�ERH�TS[IV�PMXIVEG]�
skills. 

Finally the design should support designers 
MR� TVEGXMGMRK� VIǱI\MZMX]� MR� XLI� ǰIPH�� .R� SXLIV�
words, the design should guide users to 
TVEGXMGI� VIǱI\MZMX]� F]� YWMRK� TS[IV� PMXIVEG]�
skills throughout the design process. Based 
on the insights gathered from mapping power 
EGVSWW� XLI� HIWMKR� TVSGIWW� 
HIWGVMFIH� MR� �����

XLI�HIWMKR�WLSYPH�SǯIV�I\XVE�WYTTSVX�XS�YWIVW�
at particular stages in the design process. 
3EQIP]�� FIJSVI� XLI� TVSNIGX� LEW� SǲGMEPP]�
started, before divergence phases consisting 
of data collection begin, before moments 
where synthesis and prioritization activities 
take place in the convergence phase, and at 
the end of the project. 

)ƹŝäŲěäĸƊě°īƈīä°ŲĸěĸČ
The next requirement is for the design to 
promote experiential learning. According to 
Kolb’s Experiential Learning Cycle, actors 
are able to grasp, interpret and apply 
seemingly abstract concepts through their 
own experience. Four stages of experiential 
PIEVRMRK� EVI� MHIRXMǰIH � GSRGVIXI� PIEVRMRK�

LEZMRK�XLI�I\TIVMIRGI���VIǱIGXMZI�SFWIVZEXMSR�

TIVGIMZMRK� SV� VIZMI[MRK� XLI� I\TIVMIRGI���
EFWXVEGX� GSRGITXYEPMWEXMSR� 
GSKRMXMSR� SV�
MRXIVTVIXMRK�QIERMRK�JVSQ�XLI�I\TIVMIRGI��ERH�
EGXMZI� I\TIVMQIRXEXMSR� 
GLERKMRK� FILEZMSYV�
EW� E� VIWYPX�� 
0SPF�� �������&�ZMWYEP� SJ� XLI� G]GPI�
GER�FI�WIIR�MR�ǰKYVI�����

1. concrete
learning

���VIǱIGXMZI�
SFWIVZEXMSR

3. abstract
 conceptualization

���EGXMZI
experimentation

Kolb’s Cycle of 
Experiential

Learning

Figure 5.2 Kolb's cycle of experiential learning. 

&W� WYGL�� XLI� ǰREP� HIWMKR� [MPP� MRGSVTSVEXI�
experiential learning to help designers build 
YT� XLIMV� TS[IV� PMXIVEG]� ERH� VIǱI\MZMX]� WOMPPW�
in a more accessible way, before they are 
expected to do this during a project. Thus, 
MR� SVHIV� XS� TVSQSXI� PIEVRMRK�� XLI� ǰIPH� KYMHI�
should support designers in the second and 
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XLMVH�WXITW�SJ�XLI�PIEVRMRK�G]GPI �VIǱIGXMRK�SR�
the experience, and learning or interpreting 
QIERMRK� JVSQ� XLI� VIǱIGXMSR�� 8S� HS� XLMW�� XLI�
design will guide users through a number of 
UYIWXMSRW�XLEX�TVSQTX�XLIQ�XLVSYKL�VIǱIGXMZI�
observation and abstract conceptualisation in 
a past project experience, before doing the 
same in a current project. 

�ÎÎäŷŷěÅīäƈ°ĸÙƈĀäƹěÅīä
The third requirement is for the design to be 
EGGIWWMFPI�ERH�ǱI\MFPI��&GGIWWMFMPMX]�LEW�FIIR�
selected as an important requirement for a 
number of reasons. First of all, the primary user 
group for the design, as explained above, is 
‘interested novices.’ As such, the design must 
be non-intimidating and easily accessible 
for designers who are at the beginning of 
their journey toward power literacy and 
social justice. The experience of using the 
ǰIPH� KYMHI� WLSYPH� FI� RSR�NYHKIQIRXEP��
Moreover, in order to remain accessible, the 
HIWMKR� WLSYPH� EPPS[� JSV� ǱI\MFMPMX]� MR� XLI� [E]�
XLEX�HIWMKRIVW�EVI�EFPI�XS�YWI�XLI�VIWSYVGI �MX�
should allow for incremental learning and be 
adaptable for a number of learning settings 
and styles depending on the pace that the 
designer and/or design team is able to take. 
.R�SVHIV�XS�QIIX�XLIWI�VIUYMVIQIRXW��XLI�ǰREP�
design should translate certain questions 
JSV� VIǱIGXMSR� ERH� VIǱI\MZMX]� 
EW� HIWGVMFIH� MR�
XLI� ǰVWX� X[S� VIUYMVIQIRXW�� XLEX� MRGSVTSVEXI�
approachable and guiding visual responses. 
Moreover, the design will be made more 
accessible by supporting designers to 
HIZIPST� TS[IV� PMXIVEG]� F]� ǰVWX� VIǱIGXMRK� SR�
a past project, before they are expected to 
ETTP]�XLIWI�WOMPPW� MR�TVEGXMGI� 
EW�I\TPEMRIH� MR�
XLI�TVIZMSYW�VIUYMVIQIRX���+MREPP]��XLI�HIWMKR�
should be ‘modular,’ in the sense that users 
GER�TMGO�ERH�GLSSWI�HMǯIVIRX�TEVXW�XS�YWI� MR�
a stand alone way depending on their needs 
and availability. This will prevent the user from 
becoming overwhelmed and deciding not to 
YWI�MX�EX�EPP��8S�MRGSVTSVEXI�ǱI\MFMPMX]��XLI�ǰIPH�
guide will divide the power literacy framework 
MRXS�HMǯIVIRX�WIGXMSRW�XLEX�FYMPH�SR�IEGL�SXLIV��
but that can also be used standalone.

A design with depth
Although the design must be accessible, it 
QYWX� RSX� FI� SZIVP]� WMQTPMǰIH� IMXLIV�� &W� LEW�
been seen in the previous chapters, power, 
privilege, equity and social justice are complex, 
interrelated and weighty concepts that have 
often been absent from design education and 
TVEGXMGI��&W�WYGL��MX�MW�MQTSVXERX�XLEX�XLI�ǰIPH�
guide acknowledges and pays respect to the 
WMKRMǰGERGI� SJ� TS[IV� PMXIVEG]� [SVO� [MXLSYX�
QMRMQM^MRK�SV�WMQTPMJ]MRK�MX��.R�IǯIGX��XLI�HITXL�
SJ� XLI� HIWMKR� [MPP� VIǱIGX� XLI� HITXL� SJ� XLI�
subject, while still being accessible.  

Non-prescriptive
8LI� ǰREP� VIUYMVIQIRX� MW� JSV� XLI� HIWMKR� XS�
prompt action and accountability without being 
prescriptive. Thus, it should not prescribe the 
exact action that designers should take, but 
instead it should motivate the designer to act 
and hold themselves accountable based on 
their own conclusions. That is not to say that 
XLI� ǰREP� HIWMKR� GERRSX� KYMHI� HIWMKRIVW� MR� E�
particular direction, but it will give them space 
to choose their own actions based on their 
unique perspective, context and intentions. In 
SVHIV�XS�HS�XLMW��XLI�ǰREP�HIWMKR�[MPP�YWI�KYMHMRK�
questions and prompts that aid designers in 
determining the best way to act in accordance 
with their own values.  
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5.2 Exploring the design space
After setting a design goal, target user group 
and design requirements, the design was 
developed through an iterative cycle of 
ideating, designing and testing. 

Ite
rative design cycle

ideate

design

test

Figure 5.3 the iterative, cyclical  approach taken to 
äƹŝīńŲäƈƊėäƈÙäŷěČĸƈŷŝ°Îäƈ°ĸÙƈŲäÿĸäƈƊėäƈÿĸ°īƈÙäŷěČĸŢ

First, in order to explore the design space, 
a number of ideas were generated through 
a brainstorming session. Afterwards, three 
main concepts were explored: a card deck, 
power literacy worksheets and an educational 
booklet. For more details on these concepts 
ERH�XLI�GVMXIVME�YWIH�XS�WIPIGX�E�ǰREP�GSRGITX�
see Appendix C.

͒̒͒̑̕ΟΟ�ÿáΟƅğ¾ĘΟ×Ħğ×áĿŎ

Based on the criteria outlined in Appendix 
(��E�ǰREP�GSRGITX�[EW�WIPIGXIH��E�ǰIPH�KYMHI�
for power literacy. This concept combines 
IPIQIRXW� SJ� GSRGITX� SRI� ERH� X[S� 
TS[IV�
literacy worksheets and an educational 
FSSOPIX��� EW� XLIWI� FSXL� WGSVIH� LMKLP]� MR� EPP�
criteria categories  used.  

&�ǰIPH�KYMHI��GSRWMWXMRK�SJ�MRJSVQEXMSR��TEKIW�
XS�ǰPP�MR�ERH�[SVOWLIIX�EGXMZMXMIW��[EW�WIPIGXIH�
JSV�E�RYQFIV�SJ�VIEWSRW��+MVWX��XLI�ǰIPH�KYMHI�
was seen as an appropriate metaphor for the 
[E]� XLI� IRZMWMSRIH� MRXIVEGXMSR� [MXL� XLI� ǰREP�
design should feel. Designers will feel guided 
and supported through this initial stage of 
their social justice journey as they discover 
what is "below the surface." At the same time, 
YWMRK�E�ǰIPH�KYMHI�MW�RSX�TVIWGVMTXMZI��ERH�XLYW�
the interaction encourages the development 
SJ�VIǱI\MZMX]�WOMPPW��WS�XLEX�HIWMKRIVW�GER�ǰRH�
answers for themselves. Next, the format of a 
ǰIPH�KYMHI�EPPS[W�JSV�HIWMKRIVW�XS�ǰVWX�MRXIVEGX�
with the design on their own, in an accessible 
and approachable way, and at their own pace. 
Once designers have started to build some 
power literacy skills, they can then use the 
worksheets as a group activity in order to 
WXMQYPEXI�HIITIV�PIEVRMRK�ERH�VIǱI\MZMX]��

Figure 5.4 images used for inspiration
ƈûńŲƈƊėäƈÙäŷěČĸƈńûƈƊėäƈÿäīÙƈČƙěÙäŢ
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Moreover, in line with social justice practices, 
XLI�ǰIPH�KYMHI�IRGSYVEKIW�HIWMKRIVW�XS�WXEVX�
WQEPP��F]�PSSOMRK�EX�XLIQWIPZIW�ǰVWX��ERH�XLIR�
at their design team when considering what 
changes can be made. Moreover, it puts the 
burden to create change on those who have 
more power and privilege, lightening the load 
for those with more marginal positions in the 
matrix of domination.

+MREPP]��XLI�JSVQEX�SJ�E�ǰIPH�KYMHI�GSQFMRIW�XLI�
richness of the individual and group learning 
experiences that would have been provided 
through a set of worksheets or an educational 
workbook, thus ensuring that the depth of the 
ǰREP�HIWMKR�EPMKRW�[MXL�ERH�HSIW�WIVZMGI�XS�XLI�
depth of the subject of power and inequity in 
design processes. 

The format of a booklet with fold out worksheets 
and instructions to complete various activities 
[EW�WIPIGXIH�JSV�XLI�ǰIPH�KYMHI��.RWTMVEXMSR�JSV�
XLI� HIWMKR� SJ� XLI� ǰIPH� KYMHI�[EW� XEOIR� JVSQ�
the images in Figure 5.4.

8LI�ǰIPH�KYMHI�MW�MRXIVEGXMZI��ERH�QSHIPIH�Sǯ�
of the framework for power literacy presented 
in chapter 4.

5.2.5 An iterative process

In order to improve initial design directions 
ERH� GSRGITXW� XLVSYKL� MXIVEXMSR�� X[S� HMǯIVIRX�
XIWXW� SJ� XLI� ǰIPH� KYMHI� [IVI� GSRHYGXIH�
HYVMRK� XLI� MXIVEXMZI� HIWMKR� TVSGIWW�� 8LI� ǰVWX�
was a two-hour workshop session with four 
Kennislanders, where two worksheet activities 
JVSQ� XLI� ǰIPH� KYMHI� [IVI� XIWXIH�� +SV� XLI�
second test the written content for the entire 
ǰIPH� KYMHI�� MRGPYHMRK� XLI� ǰZI� [SVOWLIIXW�
EGXMZMXMIW�JVSQ�TEVX�SRI�SJ�XLI�ǰIPH�KYMHI�
SRI�
JSV�IEGL�JSVQ�SJ�TS[IV���[IVI�WIRX�XS�E�WSGMEP�
designer and were completed over a 10 day 
period in Mural, a digital whiteboard platform. 
For both tests, feedback was collected through 
observations, a review of the worksheets that 
XLI]� ǰPPIH� SYX�� EW� [IPP� EW� [VMXXIR� ERH� SVEP�
feedback from participants after the test was 
complete. More detail on the tests and the key 
insights that came out of them to inform the 
ǰREP�HIWMKR�GER�FI�JSYRH�MR�&TTIRHM\�(�
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͒̓̕Ο�ÿáΟƅáĘÝΟ÷œăÝá
Based on the initial tests described in 5.2.5, 
E� ǰREP� ǰIPH� KYMHI� [EW� HIWMKRIH� ERH� GER� FI�
found in Appendix A. In the following sections, 
XLI� HIWMKR� SJ� XLI� ǰIPH� KYMHIưW� JSVQEX� ERH�
content will be described. 

5.3.1 Format

8LI� ǰREP� JSVQEX� SJ� XLI� ǰIPH� KYMHI� MW� ER� &��
sized booklet that consists of information to 
FI� VIEH�� WIGXMSRW� ERH� UYIWXMSRW� XS� ǰPP� MR� ERH�
nine A3-sized fold-out worksheet activities 
to be done individually and then discussed 
in groups. The worksheets can be torn out 
of the booklet and extra copies are available 
to download and print online at www.power-
literacy.com, a website that was also designed 

JSV�XLMW�TVSNIGX��8LI�ǰIPH�KYMHI�MW�QIERX�XS�FI�
used in its physical booklet format, however 
it will also be available on the website for 
designers to download and use digitally or 
TVMRX� XLIQWIPZIW� JSV� JVII�� 8LI� ǰREP� HIWMKR� SJ�
XLI�ǰIPH�KYMHI�GER�FI�WIIR�MR�+MKYVI�����

8LI�ǰIPH�KYMHI�MW�HMZMHIH�MRXS�XLVII�WIGXMSRW��
ER� MRXVSHYGXMSR� 
,IXXMRK� �XEVXIH��� VIǱIGXMRK�
SR� E� TEWX� HIWMKR� TVSNIGX� 
5EVX� ��� +MZI� +SVQW�
SJ�5S[IV���ERH�ETTP]MRK�VIǱI\MZMX]�MR�XLI�ǰIPH�

5EVX� ��� 5S[IV� (LIGOW��� .X� LEW� FIIR� HIWMKRIH�
in a way that builds up designers' knowledge 
and power literacy skills in a gradual way, 
LS[IZIV� XLIVI� MW� EPWS� WSQI� ǱI\MFMPMX]� MR� MXW�
use. For example, it can be used in a modular 
fashion, because users can choose to to focus 
on certain sections or worksheets depending 

8ěČƙŲäƈāŢāƈƊėäƈŝńƳäŲƈīěƊäŲ°ÎƺƈÿäīÙƈČƙěÙäŢ
 (image: freepik.com)
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on their level of background knowledge, 
the phase of their current design project, or 
the area of power they want to focus on at a 
particular point in time. As such, designers 
can choose to read the booklet without using 
the worksheets, or they can choose to use a 
worksheet with their team, even if the rest of 
XLI�ǰIPH�KYMHI�LEWRưX�FIIR�VIEH�SV�ǰPPIH�MR��

5.3.2 Content

&W� QIRXMSRIH�� XLI� ǰIPH� KYMHI� MW� HMZMHIH� MRXS�
XLVII�WIGXMSRW��,IXXMRK��XEVXIH��5EVX���ERH�5EVX�
2. Below, each section is summarized.

Getting Started 
This section is an introduction to power literacy 
and includes a glossary of terms, seen in 
ǰKYVI������.X�EPWS�MRGPYHIW�TVSQTXW�JSV�YWIVW�XS�
consider and write down their values and the 
reason why they want to become more power 
literate in their role as a designer. 

8ěČƙŲäƈāŢƄƈƊėäƈÿäīÙƈČƙěÙäƈńŝäĸƈƊńƈƊėäƈČīńŷŷ°Ųƺƈńĸƈ
page 10 and 11. (image: freepik.com)

Part 1: Five Sources of Power 
8LMW�WIGXMSR�MRXVSHYGIW�ǰZI�JSVQW�SJ�TS[IV�MR�
the power literacy framework, and provides a 
fold-out worksheet activity for each. Users are 
asked to choose a past project experience to 
YWI�
GVMXIVME� MW�TVSZMHIH�JSV�LS[�XS�WIPIGX�XLI�
FIWX�TVSNIGX��XLEX�XLI]�GER�PIEVR�ERH�VIǱIGX�SR�
each form of power through. Each worksheet 

MRGPYHIW� E� HIǰRMXMSR� SJ� XLI� JSVQ� SJ� TS[IV��
the estimated time needed to complete it, as 
well as instructions on how to complete the 
EGXMZMX]�� ;SVOWLIIXW� EVI� QIERX� XS� FI� ǰPPIH�
out individually and then discussed in groups 
with others who were on the design team. The 
[SVOWLIIXW� EVI� SVHIVIH� EW� JSPPS[W�� 5VMZMPIKI��
&GGIWW� 5S[IV�� ,SEP� 5S[IV�� 7SPI� 5S[IV�� 7YPI�
5S[IV�� 5VMZMPIKI� MW� XLI� ǰVWX� [SVOWLIIX�� EW� MX�
JSVGIW�XLI�YWIV�XS�ǰVWX�^SSQ�MR�SR�XLIQWIPZIW�
and their own positionality before going 
any further. Moreover, privilege and access 
power are recommended to be done before 
the other worksheets, as these two types of 
power are prevalent throughout the entire 
design process, and are intertwined with the 
three other forms. Having an understanding 
of privilege and access power to begin with, 
will make the other worksheet activities more 
impactful. Goal power is placed next, as 
this form of power is often prevalent at the 
beginning of the design process. Rule power 
was placed last, as this was seen to be the 
QSWX� GSQTPI\� ERH� HMǲGYPX� JSVQ� SJ� TS[IV� XS�
VIǱIGX� SR�� &W� E� VIWYPX�� YWIVW� LEZI� E� GLERGI�
to build up their power literacy skills with the 
SXLIV�[SVOWLIIXW�ǰVWX��WS�XLEX�XLI�VYPI�TS[IV�
worksheet feels more accessible. As such, 
XLMW�WIGXMSR�SJ�XLI�ǰIPH�KYMHI�LIPTW�YWIVW�KIX�
JEQMPMEV�[MXL�EPP�ǰZI�JSVQW�SJ�TS[IV��[LMGL�[MPP�
help them to conduct power checks, outlined 
in the third section

Part 2: Power Checks
8LI�ǰREP�WIGXMSR�MW�QIERX�XS�FI�YWIH�MR�XLI�ǰIPH��
before starting and during a design project. 
It explains the four power literacy skills for 
VIǱI\MZMX]�� recognize, name, understand and 
act, and how they can be used as steps within 
a power check. A power check worksheet is 
included for four critical moments in the design 
process: during set-up, before divergence, 
before convergence, and just before the 
project is wrapped up. The outside of each 
worksheet includes information for when to 
use it and the time needed to complete it. An 
explanation and instructions for each power 
check can also be found on every worksheet.
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Figure 5.7 the worksheets for 
ƊėäƈÿŲŷƊƈƊƳńƈûńŲĴŷƈńûƈŝńƳäŲ×ƈ
privilege and access power. 

8ěČƙŲäƈāŢìƈƊėäƈÿŲŷƊƈŝńƳäŲƈÎėäÎĨƈƳńŲĨŷėääƊ×ƈŷäƊĚƙŝŢƈ�ėäƈńƙƊŷěÙäƈ
includes information on when to use it (left). Once you fold 
out the page you see the worksheet, which includes more 
information in the left column (right). 
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8ěČƙŲäƈāŢľƈƊėäƈûńīÙĚńƙƊƈƳńŲĨŷėääƊƈûńŲƈŲƙīäƈŝńƳäŲ×ƈûŲńĴƈŝ°ŲƊƈōÖƈÿƲäƈ
sources of power. 
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5.4 Conclusion
This chapter highlighted the design goal, 
target user group and design direction that 
was selected for this project. Moreover, it 
SYXPMRIH�ǰZI�HIWMKR�VIUYMVIQIRXW�MRJSVQIH�F]�
the research, which will be used to evaluate 
XLI� WYGGIWW� SJ� XLI� ǰIPH� KYMHI�� 'EWIH� SR� E�
number of iterative design activities, including 

MHIEXMRK�� HIWMKRMRK� ERH� XIWXMRK�� E� ǰIPH� KYMHI�
for power literacy was designed. In order 
XS� IZEPYEXI� XLI� WYGGIWW� SJ� XLI� ǰIPH� KYMHI��
limitations and recommendations for the 
future, two evaluations were set-up and will 
be detailed in chapter 6.

8ěČƙŲäƈāŢōǆƈ�ėäƈÿäīÙƈČƙěÙäŢ
(image: freepik.com)
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Chapter 6: 
Evaluating the 
Field Guide
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Fĸ�ńŲÙäŲ�Ɗń�äƲ°īƙ°Ɗä�ƳėäƊėäŲ�Ɗėä�ÿäīÙ�ČƙěÙä�ĴääƊŷ�Ɗėä�
initial aims of the project, the design goal and the design 
requirements, two tests were conducted. The objectives, 
methods, and results of these evaluations will be 
described in this chapter.

6.1 Evaluation plan
&JXIV� ǰREPM^MRK� XLI� ǰIPH� KYMHI�� ER� IZEPYEXMSR�
plan was set-up in order to determine whether 
the design met the objectives for this project, 
the design goal and the design requirements. 

Using the project aims set out in chapter 1, as 
well as the design goal described in chapter 
��� XLI� SFNIGXMZI� SJ� XLI� ǰIPH� KYMHI� LEW� FIIR�
formulated as:

�ėäƈÿäīÙƈČƙěÙäŰŷƈńÅĢäÎƊěƲäƈěŷƈƊńƈėäīŝƈ
social designers build power literacy, 
°ŷƈ°ƈÿŲŷƊƈŷƊäŝƈńĸƈƊėäěŲƈĢńƙŲĸäƺƈƊńƳ°ŲÙŷƈ
a more socially just design practice. 

&W� WYGL�� XLI� KSEPW� SJ� XLI� ǰREP� HIWMKR� XS� FI�
IZEPYEXIH� EVI� XLVIIJSPH�� 8LI� ǰIPH� KYMHI�
should help designers to:

1. improve self-awareness of and
sensitivity to their own power and
privilege and understand how it
impacts the design process

2. begin to identify the underlying
social structures (norms, rules, roles,
assumptions, beliefs) in their projects
and design practices that lead to
power imbalances

3. develop a shared understanding of
power

.R� SVHIV� XS� QIIX� XLIWI� SFNIGXMZIW�� XLI� ǰIPH�
KYMHI�[EW�IZEPYEXIH�YWMRK�X[S�HMǯIVIRX�XIWXW��
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6.2 Evaluation with a social 
design student
6.2.1 Method & Procedure

+MVWX�� XLI�IRXMVI�HMKMXEP�ǰIPH�KYMHI�
MR�FSXL�ER�
MRXIVEGXMZI�HMKMXEP�FSSOPIX�ERH�THJ�JSVQEX��[EW�
given to a TU Delft Master’s design student 
[MXL� ǰZI� ]IEVW� SJ� [SVO� I\TIVMIRGI� MR� WSGMEP�
design projects. They were also given a Mural 
digital whiteboard link, where a template for 
EPP�RMRI�[SVOWLIIXW�MRGPYHIH�MR�XLI�ǰIPH�KYMHI�
[IVI�TVSZMHIH�JSV�XLIQ�XS�ǰPP�SYX�HMKMXEPP]��8LI�
student was given 10 days to complete the 
ǰIPH� KYMHI�� �MRGI� XLMW� [EW� RSX� IRSYKL� XMQI�
XS� TVSTIVP]� YWI� TEVX� X[S� SJ� XLI� ǰIPH� KYMHI��
the student was told to use either a current 
SV� TEWX� TVSNIGX� XS� ǰPP� SYX� XLI� TS[IV� GLIGO�
worksheets in this section. After completing 
XLI� ǰIPH� KYMHI�� XLI� WXYHIRX�[EW� MRXIVZMI[IH�
for 30 minutes about their experience using 
XLI� ǰIPH� KYMHI�� +SPPS[MRK� XLMW�� XLI� WXYHIRX�
was sent an online questionnaire where they 
answered questions about their experience 

WII�&TTIRHM\�)�JSV�XLI�IZEPYEXMSR�UYIWXMSRW���
2SVISZIV��XLI�[SVOWLIIXW�XLEX�[IVI�ǰPPIH�SYX�
were reviewed to see if the activities were 
interpreted in the intended way. 

6.2.2 Limitations

Due external constraints, the evaluation 
method and procedure had a number of 
limitations. First, due to time constraints of 
the project, there was not enough time for 
XLI�TEVXMGMTERX�XS�TVSTIVP]�YWI�XLI�IRXMVI�ǰIPH�
guide. As such, part two was not evaluated 
in the context of use, as it was not possible 
for the participant to use it throughout an 
entire design project, as intended. Moreover, 
due to constraints related to the COVID-19 
pandemic, as well as costs and time needed 

JSV� TVSJIWWMSREP� TVMRXMRK�� XLI� ǰIPH� KYMHI� [EW�
ǰPPIH�SYX�HMKMXEPP]�IZIR�XLSYKL�MX�MW�MRXIRHIH�XS�
be used in its physical, printed format. Finally, 
the participant was unable to do the group 
VIǱI\MZMX]�EGXMZMX]�SYXPMRIH�JSV�IEGL�[SVOWLIIX��
and as such that feature of the design and 
thus the third goal, a shared understanding, 
[EW�RSX�IZEPYEXIH�MR�XLMW�ǰVWX�WIX�YT��

6.2.3 Results

Overall, the participant felt that she learnt a 
PSX� JVSQ� YWMRK� XLI� ǰIPH� KYMHI�� IZIR� SZIV� XLI�
span of 10 days, especially in relation to the 
ǰVWX� X[S� KSEPW�� MQTVSZMRK� WIPJ�E[EVIRIWW�
of and sensitivity to her own power and its 
impact in the design process, and beginning 
to identify underlying social structures that 
lead to inequity in design projects. 

Figure 6.1 a screen short of the participant's 
privilege worksheet from the Mural whiteboard. 

In the short interview, the participant spoke 
EFSYX�LS[�LIV�I\TIVMIRGI�YWMRK�XLI�ǰIPH�KYMHI�
QEHI� LIV� VIǱIGX� E� PSX�� ERH� XLEX� MX� XSSO� LIV� E�
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lot of time and mental capacity, as practicing 
VIǱI\MZMX]� MR� XLMW�[E]�[EW� RSX� E� WOMPP� XLEX� WLI�
had used much in her previous practice, or 
that was taught in her current education at TU 
)IPJX��*ZIR�WS��WLI�JIPX�XLEX�YWMRK�XLI�ǰIPH�KYMHI�
brought up a lot of interesting insights, and that 
with time and practice it might become easier 
XS� FI� VIǱI\MZI� MR� LIV� TVSNIGXW�� +YVXLIV�� WLI�
JIPX�XLEX�YWMRK�XLI�ǰIPH�KYMHI�LEH�FVSYKLX�YT�
new insights, even for concepts she thought 
she already knew about. For example, in the 
privilege worksheet, even though she was 
familiar with the matrix of domination and the 
concept of privilege, actually colouring in the 
visual that had been created, as seen in Figure 
6.1, brought about a deeper level of awareness 
and understanding that she did not expect. It 
also allowed her to evaluate the success of 
the past project along values of equity and 
social justice, and to determine what could be 
improved for next time. Moreover, using the 
ǰIPH�KYMHI�FVSYKLX�YT�E�HIITIV�YRHIVWXERHMRK�
of power dynamics within the design team for 
XLI� TVSNIGX� WLI� [EW� VIǱIGXMRK� SR�� EW� [IPP� EW�
her own. 

“I think I felt discomfort, not 
because I felt judged from the 
guide, but I felt discomfort on 

thinking about how we managed 
the project; the things that were 

not right”

&W� I\TIGXIH�� XLI� ǰIPH� KYMHI� FVSYKLX� YT�
feelings of discomfort. However, these feelings 
were seen to be constructive and were not a 
result of feeling judged. 

While the overall experience was positive 
ERH� QIX� XLI� ǰVWX� X[S� KSEPW� FIMRK� IZEPYEXIH��
in terms of usability the participant got a bit 
confused between the goal power and role 
power worksheet, due to unclear distinction 
FIX[IIR� HMǯIVIRX� XIVQW� 
EGXSV�� WXEOILSPHIV�

ERH� VSPI��� ERH� XLI� VITIXMXMZI� REXYVI� SJ� XLI�
visuals in these two particular worksheets.

"I already knew about the matrix 
of oppression and privilege and 

had seen it, but it was super 
ěĴŝ°ÎƊûƙīƈƊńƈ°ÎƊƙ°īīƺƈÿīīƈěƊƈěĸƈ°ĸÙƈ

see where you are, and know 
that you can be privileged and 

oppressed at the same time" 

The results of the questionnaire showed 
XLEX� XLI� ǰIPH� KYMHI� WGSVIH� LMKLP]� MR� XIVQW�
of usability and the design requirement 
SJ� EGGIWWMFMPMX] � XLI� TEVXMGMTERX� EKVIIH� SV�
WXVSRKP]�EKVIIH�XLEX�XLI�ǰIPH�KYMHI�ERH�EPP�SJ�
its components were easy to understand, with 
an adequate amount of information. Moreover, 
the participant strongly disagreed with the 
statement, “I felt judged by the information 
ERH� UYIWXMSRW� MR� XLI� ǰIPH� KYMHI�Ƴ� 8LI� ǰIPH�
guide was also scored highly in terms of 
improving self-awareness and sensitivity to 
the participant’s own power, as well as the 
impact of power on the design process. The 
participant either agreed or strongly agreed 
with all statements related to becoming more 
aware of power and privilege for oneself, in 
the design process and in general, as well as 
identifying inequities in the design process. 
+MREPP]��XLI�TEVXMGMTERX�MRHMGEXIH�XLEX�XLI�ǰIPH�
guide was relevant, they would recommend 
XLI� ǰIPH� KYMHI� XS� SXLIVW� ERH� [SYPH� YWI� MX�
themself in the future in the questionnaire. 
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6.3 Evaluation with Kennisland
6.3.1 Method & Procedure

For the second evaluation, a 3.5 hour 
workshop was set-up with six members of 
the Kennisland team. Of the six participants, 
EPP� [IVI� [LMXI�� )YXGL�� ǰZI� [IVI� GMW[SQIR�
and one was a cisman. The workshop was 
held online due to external circumstances 

(4:.)���TERHIQMG���4RI�[IIO�ELIEH�SJ�XLI�
session, the participants were sent the digital 
ǰIPH� KYMHI� ERH� EWOIH� XS� VIEH� ERH� GSQTPIXI�
the introduction ‘getting started’ section, as 
well as to pick a past project to use for the 
workshop. Due to time constraints, only the 
[SVOWLIIXW�MR�TEVX�SRI�SJ�XLI�ǰIPH�KYMHI�[IVI�
XIWXIH� HYVMRK� XLI� WIWWMSR�� 5EVXMGMTERXW� [IVI�
WTPMX�YT�MRXS�XLIMV�TVSNIGX�XIEQW�
X[S�KVSYTW�SJ�
XLVII��� ERH� EWWMKRIH� FVIEOSYX� VSSQW� HYVMRK�
group discussion activities accordingly. For 
each form of power, participants were provided 
with a short introduction and were then given 
15 minutes to complete the worksheet, using 
a Mural digital whiteboard link that had been 
provided for each participant. Afterwards, 
each group was given 15 minutes to discuss 
the worksheet activities with their project 
teams, writing down any key insights that 
GEQI� YT�� 8LI� ǰVWX� I\IVGMWI� MR� XLI� TVMZMPIKI�
worksheet was adapted slightly for the context 
of Kennisland’s work in the Netherlands. For 
I\EQTPI��Ʋ)YXGL�EW�E�ǰVWX�PERKYEKIƳ�VITPEGIH�
Ʋ*RKPMWL�EW�E�ǰVWX�PERKYEKIƳ�
WII�&TTIRHM\�*���

At the end of the workshop, feedback on 
YWMRK� XLI� ǰIPH� KYMHI� [EW� TVSZMHIH� MR� E� ���
minute discussion. After which, participants 
[IVI�EWOIH�XS�ǰPP�SYX�ER�SRPMRI�UYIWXMSRREMVI�
where they answered questions about their 
experience using the introduction section of 
XLI�ǰIPH�KYMHI�ELIEH�SJ�XMQI��ERH�XLI�TEVX�SRI�
[SVOWLIIXW�HYVMRK�XLI�WIWWMSR�
WII�&TTIRHM\�
)�JSV�XLI�IZEPYEXMSR�UYIWXMSRW���2SVISZIV��XLI�
[SVOWLIIXW�XLEX�[IVI�ǰPPIH�SYX�[IVI�VIZMI[IH�
to see if the activities were interpreted in the 
intended way.

6.3.2 Limitations

As with the evaluation discussed previously, 
there were also a number of limitations for 
the evaluation method and procedure with 
Kennisland. Firstly, due to the timeline of the 
project as well as availability of Kennislanders, 
the 3.5 hour workshop was a much shorter 
timeframe than intended for part one of the 
ǰIPH�KYMHI�XS�FI�GSQTPIXIH��8LMW�EPWS�QIERX�
XLEX� TEVXMGMTERXW� ǰPPIH� SYX� IEGL� [SVOWLIIX�
consecutively, without much time in between 
XS� EPPS[� JSV� GSRXMRYSYW� VIǱI\MZMX]� ERH�
VIǱIGXMSR�FIJSVI�QSZMRK�SR�XS�XLI�RI\X�JSVQ�
of power. As well, given the time constraints, 
MX�[EW� RSX� TSWWMFPI� XS� XIWX� TEVX� �� SJ� XLI� ǰIPH�
guide with Kennisland before the end of this 
project. Similarly, because the workshop was 
held online, it was not possible to give each 
TEVXMGMTERX� TVMRXIH� [SVOWLIIXW� XS� ǰPP� SYX�� EW�
was intended. Finally, as english was not the 
native language of any of the participants, 
group discussions were conducted in Dutch 
EW� XLMW� [EW� HIIQIH� XS� FI� QSVI� FIRIǰGMEP�
JSV� TEVXMGMTERXW�� 8LMW� PMOIP]� EǯIGXIH� YWIV�
experience, as participants were using the 
worksheets in their second language, and 
then switching to their native language for the 
discussion. Moreover, I was unable to listen in 
and observe the discussions as a part of the 
evaluation as a result. 

6.3.3 Results

Based on the 10 minute discussion at the end 
SJ� XLI� WIWWMSR� ERH� XLI� UYIWXMSRREMVI� ǰPPIH�
out by all six participants, it was interpreted 
XLEX� XLI� WIGXMSRW� SJ� XLI� ǰIPH� KYMHI� XIWXIH�
were successful in meeting the objective and 
three corresponding goals laid out for the 
evaluation. 

8S� FIKMR� [MXL�� TEVXMGMTERXW� WGSVIH� XLI� ǰIPH�
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guide well in terms of usability and accessibility. 
All participants agreed or strongly agreed 
that the ‘getting started’ section was easy to 
understand, and the amount of information 
provided was adequate, with four feeling 
GSRǰHIRX�XLEX�XLI]�[IVI�ǰPPMRK�XLI�[SVOWLIIXW�
in correctly. Moreover, all participants did not 
feel judged by the questions asked in the 
worksheets.

.R� XIVQW� SJ� VIǱI\MZMX]�� XLI� GPIEV� QENSVMX]� JIPX�
XLEX� YWMRK� XLI� ǰIPH� KYMHI� QEHI� XLIQ� QSVI�
E[EVI� SJ� XLIMV� S[R� TS[IV� ERH� TVMZMPIKI� 
ǰZI�
SYX�SJ�WM\�EKVIIH�SV�WXVSRKP]�EKVIIH��ERH�XLEX�
it opened up their eyes to power dynamics 
XLEX�XLI]�[IVI�RSX�JYPP]�E[EVI�SJ�FIJSVI�
XLVII�
strongly agreed, one agreed and two neither 
EKVIIH�RSV�HMWEKVIIH���+YVXLIV��EPP�TEVXMGMTERXW�
EKVIIH�XLEX�YWMRK�XLI�ǰIPH�KYMHI�LIPTIH�XLIQ�
to identify inequities in the design process and 
that they learned something new about the 
impact of power and privilege in the design 
process. 

DisagreeStrongly
Disagree 

Neither 
Agree nor 
disagree

Agree Strongly
agree 

“I learned something new about the impact of 
privilege and power in design processes from using 
the field guide.”

Figure 6.2 all participants agreed or strongly agree 
with the statement "I learned something new 

about the impact of privilege and power in design 
ŝŲńÎäŷŷäŷƈûŲńĴƈƙŷěĸČƈƊėäƈÿäīÙƈČƙěÙäŢŪƈ

&PP� TEVXMGMTERXW� JIPX� XLEX� XLI� ǰIPH� KYMHI� [EW�
relevant to their work as a designer and to the 
work of Kennisland, would recommend the 
ǰIPH� KYMHI� XS� SXLIVW� ERH�[SYPH� YWI� MX� MR� XLI�
future. 

Finally, in response to the statement, after 
YWMRK�XLI�ǰIPH�KYMHI�XSHE]��.�JIIP�XLEX�Q]�XIEQ�
and I have a greater shared understanding of 
power, four participants indicated that they 
strongly agreed, one agreed and one indicated 
that they neither agreed nor disagreed.

“After participating in the 
workshop about power literacy I 
feel many things brewing inside 

of me. What it is and where it 
goes, I’m not sure yet. But I’ve 

ÙäÿĸěƊäīƺƈûńƙĸÙƈŷńĴäƈĸäƳƈäĸäŲČƺƈ
and language to work on social 

justice in and with my team!”

Moreover, based on the ten minute discussion 
with participants at the end of the workshop, 
XLI�ǰIPH�KYMHI�WIIQIH�XS�WYGGIWWJYPP]�MRGVIEWI�
self-awareness of power and privilege, as well 
as provide a number of ‘aha’ moments for 
participants in terms of identifying underlying 
structures that resulted in power imbalances 
or inequities. One participant mentioned that 
FIJSVI�YWMRK�XLI�ǰIPH�KYMHI�XLI]�JIPX�XLEX�XLI]�
already knew a lot about power and privilege, 
but that there was much more that came up 
than had been anticipated. Other participants 
EKVIIH�XLEX�F]�YWMRK�XLI�ǰIPH�KYMHI�XLI]�[IVI�
provided with language that they could use 
to talk about inequity and power dynamics 
in their projects together, as a team. Overall, 
participants agreed that the experience had 
been insightful for Kennisland, as well as for 
each of them personally. They indicated that 
YWMRK�XLI�ǰIPH�KYMHI�LIPTIH�FVMRK�YT�MRWMKLXW�
for inclusion and anti-racism in their projects–
something that is on-going discussion within 
the organization given recent events both 
globally and nationally related to systemic 
anti-black racism and the Black Lives Matter 
QSZIQIRX��5EVXMGMTERXW�[IVI� MQTVIWWIH�[MXL�
XLI� TVEGXMGEPMX]� SJ� XLI� ǰIPH� KYMHI�� EW� [IPP� EW�
the way that it was able to simplify and make 
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visible power dynamics in a way that was both 
accessible and profound. 

*ZIR�WS��GIVXEMR�EWTIGXW�[MXLMR�XLI�ǰIPH�KYMHI��
could be changed to improve usability. For 
example, one participant misinterpreted the 
ǰVWX�I\IVGMWI�MR�XLI�KSEP�TS[IV�[SVOWLIIX�ERH�

needed further explanation for the related 
exercise in the role worksheet. Moreover, a 
HMǯIVIRX�TEVXMGMTERX�LEH�MWWYIW�YRHIVWXERHMRK�
the term ‘stakeholder’ that was used, especially 
in the access worksheet. To help with this, a 
HIǰRMXMSR�SJ�XLI�XIVQ�LEW�FIIR�EHHIH�XS�XLI�
glossary on page 10. 

Figure 6.3 the role power and rule power 
ƳńŲĨŷėääƊŷ×ƈÿīīäÙƈěĸƈÅƺƈ°ƈŝ°ŲƊěÎěŝ°ĸƊƈÙƙŲěĸČƈƊėäƈ

workshop using Mural. 
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6.4 Conclusions
Based on the two evaluations conducted, it can 
FI�GSRGPYHIH�XLEX�XLI�ǰIPH�KYMHI�WYGGIWWJYPP]�
achieves the objective and design goals set-
SYX� MR� XLMW� TVSNIGX�� 9WMRK� XLI� ǰIPH� KYMHI� ERH�
the worksheets within it helped participants 
to become more self-aware, sensitive to and 
understand the impact of power in the design 
process. Moreover, the evaluations indicate 
XLEX�XLI�ǰIPH�KYMHI�LIPTW�HIWMKRIVW�XS�FIKMR�XS�
identify underlying structures and dynamics 
that cause power imbalances, as well as to 
build a shared understanding of power and 
privilege within the social and public sector 
HIWMKR�ǰIPH��*ZIR�WS��JYVXLIV�IZEPYEXMSRW�XLEX�
include more participants, take place over a 
longer period of time and involve using the 
IRXMVI� ǰIPH� KYMHI� MR� MXW� GSRXI\X� SJ� YWI� EVI�
needed in order to validate these conclusions. 
Further, changes in the design and content 
SJ� XLI� ǰIPH� KYMHI� ERH� TEVXMGYPEV� [SVOWLIIXW�
could be implemented to improve usability 
and impact. 
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Chapter 7: 
Final thoughts
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Fĸ�Ɗėěŷ�Îė°ŝƊäŲ×�ÿĸ°ī�ŲäĀäÎƊěńĸŷ�ńĸ�Ɗėä�°ÎėěäƲäĴäĸƊŷ�
and outcomes of this project, as well as limitations and 
recommendations for next steps will be discussed.

̗͒̑Ο ăņ×œņņăĦğΟ¾ğÝΟłáƆá×ŎăĦğ
This project was motivated by a desire 
for social justice, decolonization and 
democratization within design practice 
and education. I wanted to make a small 
contribution through the research and 
design activities of my thesis towards design 
processes and practices in which systems 
of oppression and the resulting inequities 
and injustices are challenged, rather than 
reproduced. This includes the opening up 
ERH�WLMJXMRK�SJ�TS[IV�[MXLMR�XLI�HIWMKR�ǰIPH�
itself, in terms of how designers work with 
the communities that they aim to support, 
as well as who gets to be a designer and 
[LS�KIXW�XS�HIǰRI�[LEX�HIWMKR�MW�MR�XLI�ǰVWX�
place. 

As such, at the outset of this project the aim 
was to bring a shared understanding and 
a self-awareness of power and privilege 
MRXS� XLI� ǰIPH� SJ� TEVXMGMTEXSV]� ERH�SV� TYFPMG�
and social sector design in order to prompt 
designers, especially those with greater 
privilege, to challenge inequity by sharing 
and/or giving up some of their power. As the 
project progressed the scope was narrowed to 
WTIGMǰGEPP]�WYTTSVX�HIWMKRIVW�MR�FYMPHMRK�XLIMV�
power literacy—the ability and willingness to 
recognize, name, interpret, understand the 
impact of, communicate and regulate their 
S[R� TS[IV� TSWMXMSR � EW� [IPP� EW� XS� MHIRXMJ]�
the underlying social structures and systems 
that lead to power imbalances to begin with. 
This narrowing of focus was motivated by the 
assumption that by building power literacy 
ERH� VIǱI\MZMX]� WOMPPW�� WSGMEP� HIWMKRIVW� [MPP� FI�
better able and more motivated to challenge 

existing power dynamics and social structures 
within their design projects and practice. 
As such, building up power literacy through 
VIǱI\MZMX]�[EW� MHIRXMǰIH�EW�E�TVIVIUYMWMXI�JSV�
designers to create meaningful, systemic 
change towards a socially just, democratic 
and decolonial form of participatory and 
social design. 

.R�SVHIV�XS�VIEGL�XLMW�KSEP��XLI�ǰIPH�KYMHI�JSV�
power literacy was designed and evaluated. 
&PXLSYKL� XLI� ǰIPH� KYMHI� 
EPSRK� [MXL� XLI�
TS[IV�PMXIVEG]�JVEQI[SVO�XLEX�MX�MW�FEWIH�SR��
is only a small step towards the greater aim of 
this project, I understand it to be an important 
contribution in addressing the current power 
and privilege gap in design education and 
practice globally, and especially in the 
Netherlands. 

Before concluding this thesis project, my 
VIWIEVGL�ERH�XLI�ǰIPH�KYMHI�LEW�EPVIEH]�LEH�
E�RYQFIV�SJ�MQTEGXW�ERH�WMHI�IǯIGXW��+MVWXP]��
my work has contributed to a discussion 
around anti-oppression and social justice 
within Kennisland. Although my work with 
Kennisland has been a factor in setting this 
conversation in motion, it has been in large 
part due to the expansion of the global Black 
Lives Matter movement in the wake of the 
police killings of George Floyd, Breonna 
Taylor and Ahmaud Arbery in the United 
States and the activism of Kick Out Zwarte 
5MIXI�� 'PEGO� 6YIIV� �� 8VERW� 7IWMWXERGI� 31��
Nederland Wordt Beter, Control Alt Delete 
and other similar organizations against anti-
black racism in the Netherlands. As a result 
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SJ� XLMW� KPSFEP� QSZIQIRX�� 0IRRMWPERH� 
ERH�
other predominantly white, social design or 
innovation organizations and institutions in the 
GSYRXV]� ERH� IPWI[LIVI��� LEZI� FIGSQI� QSVI�
receptive to engaging in discussions and 
action related to social justice, decolonization 
and anti-oppression. Consequently, having 
EGGIWW� XS� XLI� ǰIPH� KYMHI� ERH� TEVXMGMTEXMRK� MR�
XLI�TS[IV�PMXIVEG]�[SVOWLST�
EW�HIWGVMFIH�EW�
TEVX�SJ�XLI�IZEPYEXMSR�MR�(LETXIV����LEW�FIIR�
impactful for Kennislanders. For example, 
those who participated in the power literacy 
evaluation indicated that they are more 
motivated to take action as a result, and 
are better prepared due to an increase in 
awareness and the development of a shared 
language to discuss power dynamics and 
inequities internally at KL and within their 
public and social sector projects. 

2SVISZIV�� XLI� ǰIPH� KYMHI� ERH� Q]� VIWIEVGL�
has already generated interest from the 
design community at large. This has resulted 
from sharing details with a number of design 
educators and practitioners in Canada, in the 
Netherlands, as well as within a global design 
slack group called “Where are the Black 
)IWMKRIVW$Ƴ�

As a result, I feel that I have been successful 
in designing something that is impactful and 
IǯIGXMZI�MR�TVSZMHMRK�TS[IV�PMXIVEG]�IHYGEXMSR�
ERH� ƯELEư�QSQIRXW�JSV�HIWMKRIVW�
WTIGMǰGEPP]�
XLSWI� [MXL� E� JEMV� EQSYRX� SJ� TVMZMPIKI��� MR� E�
non-threatening and approachable way. 
2SVI� WTIGMǰGEPP]�� 0IRRMWPERH� LEW� I\TVIWWIH�
IRXLYWMEWQ�XS�GSRXMRYI�[SVOMRK�[MXL�XLI�ǰIPH�
guide in the future. In addition, with the launch 
SJ� [[[�TS[IV�PMXIVEG]�GSQ�� XLI� ǰIPH� KYMHI�
will be available for anyone to use, adopt or 
IZIR� QSHMJ]� JSV� RSR�GSQQIVGMEP� YWI� 
MX� LEW�
been licenced under Creative Commons 

((� '=�3(� ������� &JXIV� XLI� GSRGPYWMSR� SJ� XLMW�
thesis project, I hope to continue to contribute 
XS� XLI� ƯHIWMKR� NYWXMGIư� ǰIPH� F]� GSPPEFSVEXMRK�
and evolving these resources for use within 
QSVI� WTIGMǰG� ERH� PSGEP� HIWMKR� GSQQYRMXMIW��
particularly at TU Delft, in the Netherlands 

and/or in Vancouver and Toronto in Canada. 

7.1.1 Limitations

Even with all of the impact that this project had 
so far, there are a number of limitations that 
should be considered in terms of the approach 
SJ� XLI� TVSNIGX� ERH� XLI� ǰIPH� KYMHI� MXWIPJ�� +MVWX�
SJ�EPP��XLI�ǰIPH�KYMHI�LEW�FIIR�HIWMKRIH�MR�E�
somewhat generic way, in order to have the 
EHHIH�FIRIǰX�SJ�ǱI\MFMPMX]�ERH�EHETXEFMPMX]�XS�
E�RYQFIV�SJ�HMǯIVIRX�KISKVETLMGEP�ERH�HIWMKR�
contexts. However, as a result, it does not 
XEOI� MRXS� GSRWMHIVEXMSR� WTIGMǰG� PSGEP� ERH�SV�
historical contexts. As a result, certain aspects 
of it may not go deep enough and/or may 
result in the reproduction of inequity if used 
by designers in certain communities, without 
a nuanced adaptation. 

Next, the evaluation as described in chapter 
6 was somewhat limited due to the timeline 
of this project. As a result, further evaluation 
within the context of use and over a longer 
period of time would be needed to gain a 
better understanding as to whether the design 
KSEP� LEW� FIIR� QIX�� ERH� MJ� XLI� ǰIPH� KYMHI�
itself is successful in challenging, rather than 
VITVSHYGMRK�MRIUYMXMIW�[MXLMR�XLI�HIWMKR�ǰIPH��

Finally, due to the COVID-19 pandemic that 
has been unfolding during the entirety of 
this thesis project, most of the research and 
design activities have been conducted online, 
under unusual circumstances. As a result, the 
research and design outcomes have been 
EǯIGXIH�� 2SVISZIV�� EW� .� LEZI� E� ZIV]� PMQMXIH�
understanding of the Dutch language, I was 
unable to research, observe and participate 
within the projects and design processes of 
Kennisland to the extent that was desired. 
&PSRK�[MXL�Q]�ǰRMXI�JEQMPMEVMX]�[MXL�XLI�)YXGL�
historical context and culture when it comes 
XS� W]WXIQW� SJ� STTVIWWMSR� 
IWTIGMEPP]� MXW�
GSPSRMEP� PIKEGMIW��� XLI� ǰIPH� KYMHI� MW� PMQMXIH�
in that it was designed from my own situated 
perspective, as a white cisgendered Canadian 
WIXXPIV��&W�WYGL��MX�[MPP�SRP]�FIRIǰX�JVSQ�JYXYVI�
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feedback, adaptations and edits from those 
[MXL� HMǯIVIRX� ERH� XVEHMXMSREPP]� QEVKMREPM^IH�
viewpoints and lived experience. 

7.1.2 Recommendations and next 
steps

As a result of undertaking this project, I 
have been forced to develop my own power 
literacy, while confronting a number of social 
structures and systems of oppression that have 
been internalized by myself and those around 
me. I am thankful for this opportunity and I 
PSSO� JSV[EVH� XS� GSRXMRYMRK� XLMW� HMǲGYPX� ERH�
uncomfortable, yet undoubtedly important, 
work.

In order to continue on with the goals of this 
TVSNIGX�ERH�IRWYVI�XLEX�XLI�ǰIPH�KYMHI�ERH�XLI�
power literacy framework has a considerable 
reach, I have a number of recommendations 
and next steps outlined below, directed at 
either myself, Kennisland and/or TU Delft.

Further evaluation
8LI� ǰVWX� VIGSQQIRHEXMSR� ERH� RI\X� WXIT� JSV�
XLI� ǰIPH� KYMHI� [SYPH� FI� XS� JYVXLIV� XIWX� XLI�
ǰIPH� KYMHI� MR� MXW� GSRXI\X� SJ� YWI�� IWTIGMEPP]�
5EVX� �� SJ� XLI� ǰIPH� KYMHI� 
TS[IV� GLIGOW�� SZIV�
the entirety of a design project. These tests 
could be used to further evaluate the success 
SJ� XLI� ǰIPH� KYMHI� MR� MXW� IRXMVIX]�� [LMPI� EPWS�
providing useful insights for future iterations 
and evolutions. 

Implementation at Kennisland
+SV� MQTPIQIRXMRK� XLI� ǰIPH� KYMHI� [MXLMR�
0IRRMWPERH�� XLI� ǰVWX� WXIT� [MPP� FI� XS� TYFPMWL�
XLI� ǰIPH� KYMHI� SR� XLIMV� [IFWMXI�� &JXIV[EVHW��
Kennisland could hire a local social and/
or racial justice educator in order to help 
XVERWPEXI� XLI� ǰIPH� KYMHI� MRXS� )YXGL�� MR� SVHIV�
to make it more accessible for the Kennisland 
team, partners and clients. Kennisland could 
also work with this educator for further anti-
oppression training within the organization, as 
[IPP�EW�XS�EHETX�GIVXEMR�ǰIPH�KYMHI�[SVOWLIIX�

activities so that they can be used in client and 
partner planning meetings. 

zŲńĴńƊěĸČƈƊėäƈÿäīÙƈČƙěÙäƈěĸƈÙäŷěČĸƈ
practice and education

2SVISZIV�� XS� IRWYVI� XLI� ǰIPH� KYMHI� MW�[MHIP]�
used within the design community, a next step 
will be to share and promote the power literacy 
[IFWMXI� 
[LMGL� MRGPYHIW� HS[RPSEHEFPI�
ZIVWMSRW�SJ�XLI�ǰIPH�KYMHI��EW�E�JVII�VIWSYVGI�
for designers working in the social and public 
WIGXSV� 
MRGPYHMRK� TEVXMGMTEXSV]� HIWMKRIVW��
social designers, action researchers, social 
innovators, civic designers, urban designers, 
JEGMPMXEXSVW�ERH�IZIR�YVFER�TPERRIVW���

.HIEPP]��XLI�ǰIPH�KYMHI�GSYPH�EPWS�FI�EHETXIH�
JSV� E� RYQFIV� SJ� WTIGMǰG� GSRXI\XW� [MXLMR�
ERH� VIPEXIH� XS� XLI� HIWMKR� ǰIPH�� FEWIH� SR�
WTIGMǰG� MRXIVIWX� ERH� HIQERH� JVSQ� ZEVMSYW�
organizations and groups. For example, the 
TS[IV� PMXIVEG]� JVEQI[SVO� ERH� ǰIPH� KYMHI�
could be turned into a workshop training, to be 
brought to design organizations, companies 
and educational institutions. It would be 
recommended that this work is done in 
collaboration with anti-oppression facilitators 
ERH�SV� IHYGEXSVW� [LS� EPVIEH]� SǯIV� VIPEXIH�
educational training workshops. 

2SVI�WTIGMǰGEPP]��.�VIGSQQIRH�XLEX�XLI�TS[IV�
PMXIVEG]�JVEQI[SVO�ERH�ǰIPH�KYMHI�FI�EHETXIH�
JSV� YWI� WTIGMǰGEPP]� [MXLMR� 89� )IPJX� ERH� XLI�
Industrial Design and Engineering faculty, as–
to my knowledge at the time of writing this—
there is currently no formal or informal anti-
oppression training or education provided for 
WXEǯ�SV�WXYHIRXW��

Knowledge
Finally, in order to share the knowledge 
generated through my research, a 
recommended next step would be to publish 
and share a paper on the power literacy 
framework in a relevant design journal and/or 
at an upcoming conference. 
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�>���}�Ì�i�`iV�Ã���Ã�Ì�>Ì���«>VÌ�Ì�i�°

KlYc]`gd\]j2�>����`�Û�`Õ>�]�Ã�V�>��}À�Õ«��À��À}>��â>Ì����Ì�>Ì�Ü����
Li���«>VÌi`����Ã��i�Ü>Þ�LÞ�Ì�i�`iÃ�}��«À��iVÌ]�«À�ViÃÃ�>�`É�À��ÌÃ�
�ÕÌV��iÃ°�/�i���«>VÌ���}�Ì�Li��>À}i]�Ã�>��]�«�Ã�Ì�Ûi��À��i}>Ì�Ûi°



9

<]ka_f2�Ì�i���Ìi�Ì����>�`�Ì�i�Õ���Ìi�Ì���>����«>VÌ�Li���`�>���ÕÌV��i°�

ÛiÀÞ��i�`iÃ�}�Ã]�LÕÌ����Þ�ViÀÌ>���«i�«�i�>Ài�«>�`�Ì��`���Ì°��

HYjla[ahYlgjq�<]ka_f2�Ì�i���Û��Ûi�i�Ì��v�Û>À��ÕÃ�ÃÌ>�i���`iÀÃ����Ì�i�
`iÃ�}��«À�ViÃÃ°�*>ÀÌ�V�«>Ì����iÝ�ÃÌÃ�>���}�>�Ã«iVÌÀÕ�°

Hgo]j�Dal]jY[q2�Ì�i�>L���ÌÞ�Ì��«À>VÌ�Vi�Ãi�v�>Ü>Ài�iÃÃ��v]�Li�Ãi�Ã�Ì�Ûi�
Ì��>�`�Õ�`iÀÃÌ>�`�Ì�i���«>VÌ��v�«�ÜiÀ�����À`iÀ�Ì��>��}���ÕÌV��iÃ�Ì��
��Ìi�Ì���Ã°�

J]Û]panalq2�>��>VÌ�À½Ã�>Ü>Ài�iÃÃ��v�«�ÜiÀ�>�`�Ì�i�V�ÀÀiÃ«��`��}�
Ã�V�>��ÃÌÀÕVÌÕÀiÃ���ÌiÀ�>��âi`�LÞ�Ì�i�Ãi�ÛiÃ�>�`��Ì�iÀÃ�>À�Õ�`�Ì�i�°�
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Why does learning about power literacy matter to you as 
a designer? What three values are most important to you 
when addressing social issues?
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H9JL�)2�
FIVE SOURCES 
OF POWER

4GĝGEěKNI�ON�C�PCSě�
FGSKIN�PROęGEě
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K=D=;LAF?�9�HJGB=;L
��� Ì��Ã� ÃiVÌ���� Þ�Õ� Ü���� Li�
��ÌÀ�`ÕVi`� Ì�� wÛi� `�vviÀi�Ì]� ÞiÌ�
��ÌiÀÀi�>Ìi`]�v�À�Ã��v�«�ÜiÀ�Ì�>Ì�
Ã��Ü� Õ«� ��� Ì�i� `iÃ�}�� «À�ViÃÃ\�
«À�Û��i}i]� >VViÃÃ� «�ÜiÀ]� }�>��
«�ÜiÀ]� À��i� «�ÜiÀ� >�`� ÀÕ�i�
«�ÜiÀ°���À�i>V���v�Ì�i�wÛi]�Ì�iÀi�
�Ã� >�� >VV��«>�Þ��}� Ü�À�Ã�iiÌ�

>VÌ�Û�ÌÞ� Ì�>Ì� Þ�Õ� Ü���� w��� �ÕÌ� LÞ�
ÀiyiVÌ��}� ��� >� «>ÃÌ� iÝ«iÀ�i�Vi°�
/�� V��«�iÌi� Ì�iÃi� Ü�À�Ã�iiÌÃ]�
�Ì� �Ã� LiÃÌ� Ì�� �>Ûi� >� «>ÃÌ� `iÃ�}��
«À��iVÌ�������`�Ü���i�Þ�Õ�>�ÃÜiÀ�
Ì�i�µÕiÃÌ���Ã°�7�i��Ãi�iVÌ��}�>�
«À��iVÌ]�ÌÀÞ�Ì��«�V����i�Ì�>Ì�V�iV�Ã�
�vv�Ì�i�v����Ü��}�Ì�Àii�VÀ�ÌiÀ�>\ 

Multiple stakeholders were involved in some way during the 
design process (even if this was minimal or varied).

There was a clear group of stakeholders that had lived 
experience of the problem or issue that you were aiming to 
address (eg. an ‘end user’).

The project aimed to address a social issue (eg. improve 
GFWECVKQP� QWVEQOGU�� VJCV�YCU� KP� C� URGEKƂE� EQPVGZV� 
GI�� HQT�
youth in a particular neighbourhood).
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)&�HJANAD=?=



14

PRIVILEGE
O`Yl�ak�al7

*À�Û��i}i��Ã�Ì�i�ÌÞ«i��v�«�ÜiÀ�Þ�Õ�}iÌ�
vÀ��� >� Ã�V�>�� Ài�>Ì���� Ü�iÀiLÞ� Þ�Õ�
Li�iwÌ�`Õi�Ì��Ì�i�Ã�V�>��}À�Õ«�Þ�Õ�
Li���}�Ì�]�>Ì�Ì�i�iÝ«i�Ãi��v�>��Ì�iÀ�
Ã�V�>�� }À�Õ«°� �Ì� �Ã� >�� Õ�i>À�i`�
>`Û>�Ì>}i� }�Ûi�� Ì�� Þ�Õ� LiV>ÕÃi�
�v� Þ�ÕÀ� �`i�Ì�ÌÞ°� 7�i�� Þ�Õ� �>Ûi�
«À�Û��i}i]� �Ì� �Ã��vÌi����Û�Ã�L�i�Ì��Þ�Õ°�
	iV>ÕÃi� �`i�Ì�ÌÞ� V>Ìi}�À�iÃ� `�� ��Ì�
iÝ�ÃÌ���`i«i�`i�Ì�Þ�vÀ���i>V���Ì�iÀ��
­Ì�iÞ�>Ài�intersectional®]��Ì��Ã�«�ÃÃ�L�i�
Ì���>Ûi�«À�Û��i}i�>�`�>�Ã��iÝ«iÀ�i�Vi�
�««ÀiÃÃ���� >Ì� Ì�i� Ã>�i� Ì��i� ­v�À�
iÝ>�«�i]� �v� Þ�ÕÀ� }i�`iÀ� �`i�Ì�ÌÞ� �Ã�
V�Ã£��>�i]�and�Þ�Õ�>Ài�L�>V�®°� 

*À�Û��i}i��vÌi��}�ÛiÃ�Þ�Õ�>��i}�Õ«����
Li��}�>L�i�Ì��̀ ��Ã��iÌ���}]���yÕi�Vi�
>���ÕÌV��i�>�`É�À� ��yÕi�Vi��Ì�iÀÃ�
>À�Õ�`� Þ�Õ°� ��À� iÝ>�«�i]� �>Û��}�
«À�Û��i}i���}�Ì��i>��Þ�Õ�>Ài� Ì>�i��
��Ài�ÃiÀ��ÕÃ�Þ�Ü�i��Þ�Õ��>Ûi�>��i>�Ì��
�ÃÃÕi]�Þ�Õ�>««i>À���Ài�¼«À�viÃÃ���>�½�
>Ì� >�� ��ÌiÀÛ�iÜ� LiV>ÕÃi� �v� Þ�ÕÀ�
«�ÞÃ�V>�� V�>À>VÌiÀ�ÃÌ�VÃ]� Þ�Õ� `��½Ì�
�>Ûi� Ì�� V��ÃÌ>�Ì�Þ� Ì����� >L�ÕÌ� Þ�ÕÀ�
Ã>viÌÞ�Ü�i�� Þ�Õ½Ài� ��� «ÕL��V� Ã«>Vi]�
�À� Þ�Õ�`��½Ì��>Ûi� Ì��«�>��>�i>`� Ì��
i�ÃÕÀi� ÌÀ>�Ã�Ì� �Ã� >VViÃÃ�L�i� Liv�Ài�
Þ�Õ�`iV�`i�Ì��}��Ã��iÜ�iÀi°�/�iÃi�
ÌÞ«iÃ� �v� >`Û>�Ì>}iÃ� >Ài� Ã��iÌ���}�
Ì�>Ì�iÛiÀÞ��i�Ã��Õ�`��>Ûi�>VViÃÃ�Ì�]�
>�`�Ì��Ãi�Ü�Ì��«À�Û��i}i�V>��>VÌ�Ûi�Þ�
Ü�À�� Ì�� iÝÌi�`� Ì�i�� Ì�� Ì��Ãi� Ü�Ì��
Ü�Ì��ÕÌ� «À�Û��i}i� LÞ� ÕÃ��}� Ì�i�

1   cis (or cisgender) refers to someone who’s 
gender identity matches the gender that they 
were assigned at  birth.

��yÕi�Vi� ­�À�«�ÜiÀt®� Ì�>Ì� Ì�iÞ��>Ûi�
>Ã�>�ÀiÃÕ�Ì��v�Ì�i�À�Ã�V�>���`i�Ì�ÌÞ°

O`q�\g]k�al�eYll]j7

ƂÃ� >� `iÃ�}�iÀ]� Üi� �>Ûi� >� ��Ì� �v�
��yÕi�Vi����Ì�i�`iÃ�Ài`��ÕÌV��i�>Ã�
Üi���>Ã����Ì�i�Õ���Ìi�Ì���>����«>VÌÃ�
�v� �ÕÀ� `iÃ�}�� «À�ViÃÃ� >�`� `iÃ�}�°�
�v� Üi� LiV��i� ��Ài� >Ü>Ài� �v� �ÕÀ�
�Ü�� «À�Û��i}i� >�`� Ãi�Ã�Ì�Ûi� Ì�� ��Ü�
«À�Û��i}i�>�`��««ÀiÃÃ����vÕ�VÌ�������
Ì�i� V��ÌiÝÌ� Üi� >Ài� ��]� �Ì��i>�Ã�Üi�
V>��>VÌ�Ûi�Þ��>�i���v�À�i`�̀ iV�Ã���Ã�
����À`iÀ�Ì��>Û��`�Ài«À�`ÕV��}�ÃÌ>ÌÕÃ�
µÕ�� ��iµÕ�Ì�iÃ� >�`� «>ÌÌiÀ�Ã� �v�
�««ÀiÃÃ���°� ��ÃÌi>`]� Üi� V>�� �>�i�
`iV�Ã���Ã� ��� �À`iÀ� Ì�� iÝ«>�`� Ì�iÃi�
ÃÕLÌ�i� >`Û>�Ì>}iÃ� Ì�� �««ÀiÃÃi`�
Ã�V�>��}À�Õ«Ã�Ì�À�Õ}��ÕÌ��ÕÀ�`iÃ�}��
«À�ViÃÃ]� VÀi>Ì��}� >� ��Ài� iµÕ�Ì>L�i�
«�>Þ��}�wi�`°�

Im]klagfk�^gj�j]Û][lagf

7�>Ì�«À�Û��i}i�̀ ��Þ�Õ��>Ûi�>�`�Ü�>Ì�
Õ�i>À�i`�>`Û>�Ì>}iÃ���}�Ì�Ì��Ã�}�Ûi�
Þ�Õ� >Ã� >� `iÃ�}�iÀ¶� ��Ü���}�Ì� Ì��Ã�
�>Ûi� ��yÕi�Vi`� >�`� ��«>VÌi`� Þ�ÕÀ�
�>ÃÌ�`iÃ�}��«À��iVÌ¶�Ü�����}�Ì��>Ûi�
Lii�� Õ���Ìi�Ì���>��Þ� iÝV�Õ`i`� �À�
�>À}��>��âi`�>Ã�>�ÀiÃÕ�Ì¶

Download and print extra privilege 
worksheets for free at: 

www.power-literacy.com



PRIVILEGE
O`Yl�ak�al

Privilege

White
Cis 
men

Able-
bodied

Heterosexual

Citizen

Young 
adult

European 
origin

Upper 
class

Educated

Christian

Light 
skinned

English as a
first language

Black

Cis 
women

Trans, 
intersex 
or GNC 
persons 

Living 
with a 

disability Working 
class or poor

Middle 
class

Permanent 
Resident

No Status

Non-European 
origin

Limited formal 
education

Muslim
Jewish

English 
second 
languge

No 
english

Elder or 
youth

Dark 
skinned

Others

lgbtqia+

Atheist

G
EN

D
ER

 &
 S

EX

A
BI

LI
TY

CLA
SS

STATUS

LANGUAGE

ETHNICITY

AG
E

COLOUR

RELIGION

SEXUALITY

EDUCATION

RACE

Fat

Thin

BO
DY

 T
YP

E

Op
pr

ess
ion

Indigenous

POC

1. Look at the different
identies in the web. For each
category (eg. class) take a
marker and colour in the area
that correspondes to your
identity (eg. middle class).
Add in any categories that are
missing in the 2 blank sections
and colour in accordingly.

2. Write down the privilege
you have, and the resulting
advantages that you and
others may have had in your
last project as a result.

3. Write down the impact of
privilege and oppression on
the project.

4. Discuss 2 & 3 in a group.

@go�lg

)&�J][g_far]�qgmj�gof�hjanad]_]
Which parts of my identity give me privilege? The identities in the inner circle are 
privileged, where as the identities in the outer circle are more oppressed (this can vary 
depending on geographic context and other factors). 

,&�<ak[mkk�af�Y�_jgmh

*&�FYe]�qgmj�hjanad]_]�
What privilege do I have? What advantages do I experience in my daily life as a result? 
What biases and blind spots might I have brought into this project as a result?

+&�Mf\]jklYf\�aehY[l�
What advantages did those with privilege 
experience in the design process? Who 
may have been unintentionally excluded or 
marginalized as a result?

Privilege is the type of 
power you get from a social 
TGNCVKQP�YJGTGD[�[QW�DGPGƂV�
due to the social group you 
belong to, at the expense 
of another social group.  It 
is an unearned advantage 
given to you because of your 
identity. It is possible to both 
have privilege and experience 
oppression at the same time, 
since identity is intersectional. 
When you have privilege, it is 
often invisible to you. 



PRIVILEGE
WORKSHEET

/��Ã�Ü�À�Ã�iiÌ�Ü>Ã�`iÃ�}�i`�v�À�ÕÃi�>vÌiÀ�>�«À��iVÌ�
�Ã�V��«�iÌi`]�Ì��ÀiyiVÌ�L>V������Ì°���ÜiÛiÀ]��Ì��>Þ�

>�Ã��Li��i�«vÕ��>�`�>`>«Ìi`�v�À�ÕÃi�`ÕÀ��}�Ì�i�
«�>����}�«�>Ãi]�Liv�Ài�Ì�i�Li}�����}��v�>�«À��iVÌ°�

�Ì½Ã�ÀiV���i�`i`�Ì��`��Ì��Ã�>VÌ�Û�ÌÞ����>�}À�Õ«]�Ü�Ì��
i>V��`iÃ�}�iÀ�w����}��ÕÌ�Ì�i�À��Ü��Ü�À�Ã�iiÌ°�

/��i��ii`i`\�Îx��q�{x����°

@go�lg�mk]

v��`����
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Key takeaways for next time:
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*&�9;;=KK
POWER



19

ACCESS POWER
WORKSHEET

/��Ã�Ü�À�Ã�iiÌ�Ü>Ã�`iÃ�}�i`�v�À�ÕÃi�>vÌiÀ�>�«À��iVÌ�
�Ã�V��«�iÌi`]�Ì��ÀiyiVÌ�L>V������Ì°���ÜiÛiÀ]��Ì��>Þ�
>�Ã��Li��i�«vÕ��>�`�>`>«Ìi`�v�À�ÕÃi�`ÕÀ��}�Ì�i�
«�>����}�«�>Ãi]�Liv�Ài�Ì�i�Li}�����}��v�>�«À��iVÌ°�
�Ì½Ã�ÀiV���i�`i`�Ì��`��Ì��Ã�>VÌ�Û�ÌÞ����>�}À�Õ«]�Ü�Ì��
i>V��`iÃ�}�iÀ�w����}��ÕÌ�Ì�i�À��Ü��Ü�À�Ã�iiÌ°�

/��i��ii`i`\�Îx�q�{x����°

@go�lg�mk]

Übi���_he]�hnm�_hk�
the access power 

worksheet

v��`����



ACCESS POWER
O`Yl�ak�al

1. List ALL of the stakeholders
that may be impacted by the
design project and the social
issue it aims to address. Include
yourself (eg. designers). Next,
mark an X through the circles
of stakeholders who were not
included in the design process.

2. Use the design process
template, or make your own
on a seperate sheet of paper.
Write down the actors that
had access in each phase. Draw
a star on the phases with the
most important decisions.

���4GƃGEV�QP�VJG�YC[�CEVQTU�
were invited to participate 
using the guiding questions. 

4. Using the guiding questions,
TGƃGEV�QP�VJG�KORCEV�QH�CEEGUU�
power in the project.

5. Discuss in a group. Write
down any new insights.

6. Using the spectrum, indicate
the amount of access power
you had in this project.

Access power is the ability to 
KPƃWGPEG�YJQ�KU�KPENWFGF�KP�
and who is excluded from the 
design project and process. 

@go�lg

.&�Qgmj�Y[[]kk�hgo]j
How much access power did I have in 
the design process?

HighLow

-&�<ak[mkk�af�Y�_jgmh

set-up research synthesize ideate design

Designers

)&O`g�k�af
Who are the stakeholders involved in the 
issue? Who was included and who was 
excluded from the design process?

*&�Hgaflk�g^�Y[[]kk
Is access the same throughout the design process for each actor, or does it change? In 
Ü��V��«�>ÃiÃ�Ü>Ã�>VViÃÃ���Ài�Û>�Õ>L�i�>�`É�À���yÕi�Ì�>�¶�1Ãi�Ì�i�`�ÕL�i�`�>���`�
design process as a template,or make your own project timeline on a seperate piece of 
paper. 

+&�AfnalYlagfk
How were different actors invited to 
participate? How might the nature of the 
invitation affect their feelings of inclusion? 
Who decided who was included? What was the 
reason for inclusion/exclusion? 

,&�Mf\]jklYf\�aehY[l
Who was not represented? How might 
this have impacted relationships in the 
larger ecosystem? How might this have 
impacted outcomes? 
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ACCESS POWER

O`Yl�ak�al7

ƂVViÃÃ�«�ÜiÀ��Ã�Ì�i�>L���ÌÞ�Ì����yÕi�Vi�
Ü��V��ÃÌ>�i���`iÀÃ�>Ài���V�Õ`i`�>�`�
Ü��V���>Ài�iÝV�Õ`i`�vÀ���Ì�i�`iÃ�}��
«À�ViÃÃ�>�Ì�}iÌ�iÀ°�

O`q�\g]k�al�eYll]j7

/�i� ��«ÕÌ]� iÝ«iÀ�i�Vi� >�`�
«iÀÃ«iVÌ�ÛiÃ� Ì�>Ì� >Ài� ��V�Õ`i`� ���
Ì�i�`iÃ�}��«À�ViÃÃ�Ü�����>Ûi�>��Õ}i�
��«>VÌ� ��� Ì�i� `iV�Ã���Ã� Ì�>Ì� >Ài�
�>`i]�Ài�>Ì���Ã��«Ã�LiÌÜii��«i�«�i�
>�`]�Õ�Ì��>Ìi�Þ]�����ÕÌV��iÃ°����Ì��Ã�
Ü>Þ]� Ài«ÀiÃi�Ì>Ì���� �Ã� iÝÌÀi�i�Þ�
��«�ÀÌ>�Ì°� �v� ViÀÌ>��� ÃÌ>�i���`iÀÃ�
>�`É�À� Ã�V�>�� }À�Õ«Ã� >Ài� iÝV�Õ`i`]�
Ì�i� `iÃ�}�� «À�ViÃÃ]� �ÌÃ� �ÕÌV��iÃ�
>�`� Ì�i� Ài�>Ì���Ã��«Ã� Ì�>Ì� >Ài� LÕ��Ì�
Ì�À�Õ}��ÕÌ� Ü���� ���i�Þ� Ài«À�`ÕVi�
iÝ�ÃÌ��}���iµÕ>��Ì�iÃ�]���Ì�̀ ���}��ÕV��
Ì��V�>��i�}i�Ì�i�ÃÌ>ÌÕÃ�µÕ��Ã�ÌÕ>Ì����
Ì�>Ì� �Ã� «À�`ÕV��}� Ì�i� «À�L�i�� Ì��
Li}���Ü�Ì�°�1�`iÀÃÌ>�`��}�Ì��Ã� ÌÞ«i�
�v�«�ÜiÀ�>�`�Ü����>Ã��Ì�V>���i�«�Þ�Õ�
Ì��iÛ>�Õ>Ìi���Ü���V�ÕÃ�Ûi�Ì�i�`iÃ�}��
«À�ViÃÃ� �Ã°� �iÌiÀ�����}� ��Ü� �ÕV��
>VViÃÃ�«�ÜiÀ� Þ�Õ��>Ûi� ��� >�«À��iVÌ�
>���ÜÃ�Þ�Õ�Ì��ÕÃi�Þ�ÕÀ���yÕi�Vi����>�
Ü>Þ�Ì�>Ì�>��}�Ã�Ü�Ì��Þ�ÕÀ�Û>�ÕiÃ�>�`�
Ì�i�Û>�ÕiÃ��v�Ì�i�V���Õ��ÌÞ�Þ�Õ�>Ài�
`iÃ�}���}�Ü�Ì�°�

Im]klagfk�^gj�j]Û][lagf

7����Ã���V�Õ`i`�>�`�Ü����Ã�iÝV�Õ`i`�
vÀ���Ì�i�`iÃ�}��«À�ViÃÃ¶���Ü�`�iÃ�
Ì��Ã�V�>�}i�`i«i�`��}����Ì�i�«�>Ãi�
�v� Ì�i�«À��iVÌ¶���Ü��ÕV�� ��yÕi�Vi�
`�� Þ�Õ� �>Ûi� ��� `iV�`��}� Ü��� �>Ã�
>VViÃÃ�>�`�Ü�i�¶

Download and print extra access power 
worksheets for free at: www.power-literacy.com
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Key takeaways for next time:
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+&�?G9D�HGO=J
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GOAL POWER
O`Yl�ak�al7

��>��«�ÜiÀ��Ã�Ì�i�>L���ÌÞ�Ì�����Ì�>Ìi�Ì�i�
`iÃ�}��«À��iVÌ�Ì��Li}���Ü�Ì�]�>Ã�Üi���
>Ã� Ì�i� >L���ÌÞ� Ì�� ��yÕi�Vi� `iV�Ã���Ã�
Ài�>Ìi`� Ì�� vÀ>���}� Ì�i� «À�L�i�]�
}�>�Ã��>�`�Ì�i�ÃÌÀÕVÌÕÀi��v�Ì�i�̀ iÃ�}��
«À�ViÃÃ°�

O`q�\g]k�al�eYll]j7

/�i� «�ÜiÀ� Ì�� ���Ì�>Ìi]� ÃiÌ�Õ«�
>�`� vÀ>�i� >� `iÃ�}�� «À��iVÌ� �>Ã� >�
ÃÕLÃÌ>�Ì�>����«>VÌ����iÛiÀÞ�v����Ü��}�
`iV�Ã���� �>`i°� Ƃ�Ì��Õ}�� Þ�Õ� �>Þ�
��Ì� �>Ûi� V��«�iÌi� }�>�� «�ÜiÀ� >Ã�
>� `iÃ�}�iÀ]� Þ�Õ� ���i�Þ� �>Ûi� Ã��i�
`i}Àii� �v� ��yÕi�Vi� �ÛiÀ� «À�L�i��
vÀ>���}]� >�`� ÃÌÀÕVÌÕÀ��}� Ì�i� `iÃ�}��
«À�ViÃÃ°� �i«i�`��}� ��� Ü��V��
ÃÌ>�i���`iÀÃ� >Ài� }�Ûi�� >� Ã�>Ài� �v�
}�>�� «�ÜiÀ]� Ì�i� `iÃ�}�� «À�ViÃÃ�
>�`� �ÕÌV��iÃ� Ü���� ����� V��«�iÌi�Þ�
`�vviÀi�Ì� >�`� ���i�Þ� ÃiÀÛi� `�vviÀi�Ì�
��ÌiÀiÃÌÃ°� ƂÃ� ÃÕV�]� �Ì� �Ã� Û>�Õ>L�i� Ì��
V��Ã�`iÀ� Ü��V�� ÃÌ>�i���`iÀÃ� �>Ûi�
��yÕi�Vi� �ÛiÀ� Ì�iÃi� `iV�Ã���Ã� ­>�`�
Ü��V�� `��½Ì®� >�`� Ü�>Ì� Ì��Ã� ��}�Ì�
�i>�� ��� ÌiÀ�Ã� �v� «>ÀÌ�V�«>Ì���� >�`�
��V�ÕÃ���°� Ƃ``�Ì���>��Þ]� >Ã� >� Ã�V�>��
`iÃ�}�iÀ� �Ì� �Ã� ��«�ÀÌ>�Ì� Ì�� LiV��i�
��Ài� >Ü>Ài� �v� Ì�i�}�>�� «�ÜiÀ� Ì�>Ì�
Þ�Õ� �>Ûi]� Ã�� Ì�>Ì� Þ�Õ� V>�� iÛ>�Õ>Ìi�

�v�Þ�Õ�>Ài�ÕÃ��}��Ì� ���Ü>ÞÃ�Ì�>Ì�>��}��
Ü�Ì��Þ�ÕÀ�Û>�ÕiÃ]�>�`]��v���Ì]���Ü�Þ�Õ�
��}�Ì�V�>�}i�Ì��Ã°�

Im]klagfk�^gj�j]Û][lagf

7��� ���Ì�>Ìi`� Ì��Ã� «À��iVÌ� >�`�
`iV�`i`� Ü�>Ì� Ì�i� `iÃ�}�� «À�ViÃÃ�
Ü�Õ�`���V�Õ`i¶���Ü��>Ã�Ì�i�«À�L�i��
Lii�� vÀ>�i`]� >�`� Ü�>Ì� ÜiÀi� Ì�i�
}�>�Ã� �v� Ì�i� «À��iVÌ¶� ��Ü� `�`� Ì��Ã�
��«>VÌ�Ì�i�«À��iVÌ¶

Download and print extra goal power 
worksheets for free at: www.power-literacy.com



HjgZd]e

GOAL POWER
O`Yl�ak�al

1. Write down the problem
framing, as well as the desired
outcomes/goals of the project.

2. Add the actors who had
access to the design process
onto the map. Place those
who are most impacted by the
problem in the inner ring, and
those who are impacted less, or
indirectly in the outer rings. Use
a red marker to circle the actors
that initiated the project. Use a
green marker to circle the actors
that were involved in framing
the problem, setting goals and/
or setting up what the design
process will look like.

3. Write down the impact and
consider alternatives.

4. Discuss and add any new
insights that come up.

5. Indicate the amount of goal
power you had in this project.

Goal power is the ability to 
initiate the design project 
to begin with, as well as the 
CDKNKV[�VQ�KPƃWGPEG�FGEKUKQPU�
related to framing the problem, 
FGƂPKPI�FGUKTGF�QWVEQOGU�CPF�
structuring the design process.

@go�lg

)&�J][g_far]
��Ü�Ü>Ã�Ì�i�«À�L�i��`iw�i`��À�vÀ>�i`¶�7�>Ì�ÜiÀi�Ì�i�`iÃ�Ài`��ÕÌV��iÃ�
for the project?

*&�EYhhaf_�Yf\�fYeaf_�_gYdk
7��V��>VÌ�ÀÃ����Ì�>Ìi`�Ì�i�«À��iVÌ¶�7��V��>VÌ�ÀÃ��>`���yÕi�Vi����«À�L�i��
framing and setting goals? Observe whether goal power was concentrated 
in the outer or inner rings of the map. 

+&�Mf\]jklYf\�aehY[l
��Ü���}�Ì�Ì�i�vÀ>���}�>�`�}�>�Ã�`iw�i`�v�À�Ì��Ã�
project have affected participation? What and who may 
have been left out as a result? If goal power had been 
distributed differently, what alternative problem framing 
and desired outcomes might have been selected for the 
project?

-&�Qgm�_gYd�hgo]j
How much goal power did I have in the 
design process?

HighLow

,&�<ak[mkk�af�Y�_jgmh
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GOAL POWER
WORKSHEET

/��Ã�Ü�À�Ã�iiÌ�Ü>Ã�`iÃ�}�i`�v�À�ÕÃi�>vÌiÀ�>�
«À��iVÌ��Ã�V��«�iÌi`]�Ì��ÀiyiVÌ�L>V������Ì°��Ì��Ã�

ÀiV���i�`i`�Ì��wÀÃÌ�V��«�iÌi�Ì�i�«À�Û��i}i�>�`�
>VViÃÃ�Ü�À�Ã�iiÌÃ°��Ì��>Þ�>�Ã��Li��i�«vÕ��>�`�

>`>«Ìi`�v�À�ÕÃi�`ÕÀ��}�Ì�i�«�>����}�«�>Ãi]�Liv�Ài�
Ì�i�Li}�����}��v�>�«À��iVÌ°��Ì½Ã�ÀiV���i�`i`�Ì��`��
Ì��Ã�>VÌ�Û�ÌÞ����>�}À�Õ«]�Ü�Ì��i>V��`iÃ�}�iÀ�w����}�

�ÕÌ�Ì�i�À��Ü��Ü�À�Ã�iiÌ°

/��i��ii`i`\�Îä��q�{ä����°

@go�lg�mk]

v��`����
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Key takeaways for next time:
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,&�JGD=�HGO=J
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Übi���_he]�hnm�_hk�ma^�
role power worksheet

ROLE POWER
WORKSHEET

/��Ã�Ü�À�Ã�iiÌ�Ü>Ã�`iÃ�}�i`�v�À�ÕÃi�>vÌiÀ�>�«À��iVÌ�
�Ã�V��«�iÌi`]�Ì��ÀiyiVÌ�L>V������Ì°��Ì��Ã�ÀiV���i�`i`�
Ì��wÀÃÌ�V��«�iÌi�Ì�i�«À�Û��i}i�>�`�>VViÃÃ�
Ü�À�Ã�iiÌÃ°��Ì��>Þ�>�Ã��Li��i�«vÕ��>�`�>`>«Ìi`�v�À�
ÕÃi�`ÕÀ��}�Ì�i�«�>����}�«�>Ãi]�Liv�Ài�Ì�i�Li}�����}�
�v�>�«À��iVÌ°��Ì½Ã�ÀiV���i�`i`�Ì��`��Ì��Ã�>VÌ�Û�ÌÞ�
���>�}À�Õ«]�Ü�Ì��i>V��`iÃ�}�iÀ�w����}��ÕÌ�Ì�i�À��Ü��
Ü�À�Ã�iiÌ°

/��i��ii`i`\�Îä��q�{ä����°

@go�lg�mk]

v��`����



ROLE POWER
O`Yl�ak�al

)&�EYhhaf_�jgd]k
Which roles have been assigned to different stakeholders in the design process 
(eg. user, participant, co-designer, subject, etc.)? How does this affect relationshps 
between stakeholders? Are those closest to the problem marginalized as a result?

1. Add the stakeholders who
have access to the design process
onto the map. Place those who
are most impacted by the problem
in the inner ring, and those who
are impacted less or indirectly in
the outer rings. Write the role
assigned to each stakeholder in the
design process.
Draw a green line to connect
stakeholders that had recipricol
relationships. Draw a red line
between ones that had hierarchical
relationships. Draw a blue circle
around stakeholders with roles
that were given the highest
decision-making ability in the
design process.

2. Based on 1, Indicate to what
extent those with lived experience
were invited to participate.

���4GƃGEV�QP�VJG�FGEKUKQPU�OCFG�
related to roles using the guiding 
questions. What was the impact?

4 & 5. Discuss. Indicte the role 
power you had in this project.

Role power is the ability to 
KPƃWGPEG�VJG�TQNGU�VJCV�FKHHGTGPV�
stakeholders take on. This includes 
the ability to assign any roles or 
titles in the design process (eg. 
‘participant’, ‘co-designer’, or 
‘user’)��CU�YGNN�CU�KPƃWGPEKPI�VJG�
role each stakeholder plays in 
making decisions, especially who 
is given the ability to analyze 
CPF�RTKQTKVK\G�ƂPFKPIU�KP�VJG�
converging phases.

*&�Kh][ljme�g^�hYjla[ahYlagf
Based on the roles assigned to stakeholders with lived experience of the problem, 
where do they fall on the spectrum of participation below? Was this decision made 
consciously? If so, why?

+&�Mf\]jklYf\�aehY[l
Are these roles challenging or reproducing 
existing social structures found outside of the 
design project? What were the positive and 
negative impacts?

@go�lg
What effect (good or bad) might participation 
have had on those with lived experience 
of the problem? Those with less privilege? 
Consider whether non-participation was an 
option for these stakeholders.

-&�Qgm�jgd]�hgo]j
How much role power did I have in the 
design process?

HighLow

,&�<ak[mkk�af�Y�_jgmh

Problem

stakeholders 
consulted as users

stakeholders 
involved as 
particpants

stakeholders
empowered as (co)

designers
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ROLE POWER
O`Yl�ak�al7

,��i� «�ÜiÀ� �Ã� Ì�i� >L���ÌÞ� Ì�� ��yÕi�Vi�
Ì�i� À��i� Ì�>Ì� `�vviÀi�Ì� ÃÌ>�i���`iÀÃ�
Ü��� �>Ûi� >�Ài>`Þ� Lii�� }�Ûi�� >VViÃÃ�
Ì��Ì�i�`iÃ�}��«À�ViÃÃ�Ü����Ì>�i���°�/��Ã�
��V�Õ`iÃ�>�Þ�Ì�Ì�iÃ��À�À��iÃ� ­i}°� ¼`iÃ�}��
iÝ«iÀÌ½� ¼«>ÀÌ�V�«>�Ì½� ¼��ÌiÀÛ�iÜii½� ¼V��
`iÃ�}�iÀ½� ¼ÕÃiÀ]½� iÌV°®� }�Ûi�� Ì�� Ì��Ãi�
��V�Õ`i`����Ì�i�`iÃ�}��«À�ViÃÃ�>�`�Ì�i�
ÀiÃÕ�Ì��}���iÀ>ÀV��iÃ�Ì�>Ì�Ì��Ã�Ü����VÀi>Ìi°�
,��i�«�ÜiÀ�>�Ã�� ��V�Õ`iÃ� Ì�i�>L���ÌÞ� Ì��
��yÕi�Vi�Ì�i�À��i�Ì�>Ì�i>V��ÃÌ>�i���`iÀ�
Ü����«�>Þ�����>���}�`iV�Ã���Ã]�iÃ«iV�>��Þ�
Ü�>Ì�À��ip�v�>�ÞpÛ>À��ÕÃ�ÃÌ>�i���`iÀÃ�
>Ài�}�Ûi�����ÃÞ�Ì�iÃ�â��}�>�`�«À��À�Ì�â��}�
`ÕÀ��}�Ì�i�V��ÛiÀ}��}�«�>ÃiÃ

O`q�\g]k�al�eYll]j7

ƂÃ� >� `iÃ�}�iÀ� Þ�Õ� ���i�Þ� �>Ûi�
Ã��i� ��yÕi�Vi� �ÛiÀ� Ì�i� Ü>Þ� Ì�>Ì�
Û>À��ÕÃ� ÃÌ>�i���`iÀÃ� >Ài� ��Û��Ûi`°�
��À� iÝ>�«�i]� Þ�Õ� �>Þ� Li� >L�i� Ì��
��yÕi�Vi� Ü�i�� >�`� ��Ü� «i�«�i�
Ü��� �>Ûi� ��Ûi`� iÝ«iÀ�i�Vi� �v� Ì�i�
«À�L�i�� >Ài� ��V�Õ`i`Æ� Ì��Ã� ��}�Ì�
Li� >Ã� ��ÌiÀÛ�iÜiiÃ]� >Ã� ÕÃiÀÃ� Ì�� ÌiÃÌ�
Ã��ÕÌ���Ã� Ü�Ì�]� >Ã� «>ÀÌ�V�«>�ÌÃ� ��� >�
V��VÀi>Ì����ÃiÃÃ���]�>Ã�V��`iÃ�}�iÀÃ�
��Û�Ìi`� ��Ì�� Ì�i� `iÃ�}�� Ìi>�]� >�`É
�À� >Ã� iÝ«iÀÌÃ� LÀ�Õ}�Ì� ��� `ÕÀ��}�
ÀiÃi>ÀV�°� �i«i�`��}� ��� Ì�i� À��iÃ�
Ì�>Ì�>Ài�>ÃÃ�}�i`]�Ì�i�iÝ«iÀ�i�Vi�>�`�

�ÕÌV��iÃ��v�Ì�i�`iÃ�}��«À�ViÃÃ�Ü����
Li�ÛiÀÞ�`�vviÀi�Ì°�/�i�Ü>Þ�Ì��Ã�«�ÜiÀ�
�Ã� ÕÃi`� Ü���� `iÌiÀ���i� Ü�iÌ�iÀ� Ì�i�
`iÃ�}�� �iÌÜ�À�� V�>��i�}iÃ� iÝ�ÃÌ��}�
��iµÕ�Ì�iÃ� �À� Ài«À�`ÕViÃ� Ì�i�]�
>�`� Ì�� Ü�>Ì� iÝÌi�Ì� Ì�i� «À�ViÃÃ� �Ã�
`i��VÀ>Ì�V�>�`�iµÕ�Ì>L�i°�ƂÃ�ÃÕV�]��Ì�
�Ã���«�ÀÌ>�Ì�Ì��Li�>Ü>Ài��v�Ì��Ã�ÌÞ«i�
�v�«�ÜiÀ]���Ü��ÕV��Þ�Õ��>Ûi]� >�`�
�ÌÃ���«>VÌ°�

Im]klagfk�^gj�j]Û][lagf

7�>Ì� >Ài� Ì�i� `�vviÀi�Ì� À��iÃ]�
Ài�>Ì���Ã��«Ã� >�`� ��iÀ>ÀV��iÃ�
LiÌÜii�� Ì��Ãi� Ü��� >Ài� ��Û��Ûi`¶�
��Ü� `�iÃ� ¼��Û��Ûi�i�Ì»� `�vviÀ� v�À�
i>V��ÃÌ>�i���`iÀ¶

Download and print extra role power 
worksheets for free at: www.power-literacy.com
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Key takeaways for next time:
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-&�JMD=�HGO=J
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RULE POWER
O`Yl�ak�al7

,Õ�i�«�ÜiÀ��Ã�Ì�i�>L���ÌÞ�Ì����yÕi�Vi�
Ì�i� Ü>Þ� Ì�>Ì� Ì��Ãi� ��� Ì�i� `iÃ�}��
«À�ViÃÃ� Ü���� Ü�À�� Ì�}iÌ�iÀ°� �Ì�
��V�Õ`iÃ� Ì�i� >L���ÌÞ� Ì�� ��yÕi�Vi�
Ü�>Ì� �Ã� V��Ã�`iÀi`� ��À�>�]� Ü�>Ì� �Ã�
>���Üi`� >�`� Ü�>Ì� �Ã�½Ì]� ��Ü� >VÌ�ÀÃ�
Ü���� V���Õ��V>Ìi� Ü�Ì�� i>V�� �Ì�iÀ]�
��V�Õ`��}��>�}Õ>}i�ÕÃi`]�>�`�Li��ivÃ�
>L�ÕÌ�Ü�>Ì� ÌÞ«iÃ��v� ���Ü�i`}i�>Ài�
Û>��`°�

O`q�\g]k�al�eYll]j7

ƂÃ� >� `iÃ�}�iÀ]� iÃ«iV�>��Þ� �v�
��Û��Û��}� Û>À��ÕÃ� ÃÌ>�i���`iÀÃ� ���
>� «>ÀÌ�V�«>Ì�ÀÞ� «À�ViÃÃ]� Ì�i� ¼ÀÕ�iÃ�
�v� Ì�i� }>�i½� `iÌiÀ���i� Ì�i�Ü>Þ� ���
Ü��V�� «>ÀÌ�V�«>Ì���� V>�� Õ�v��`]� >�`�
Ü����Ì�ÕÃ���yÕi�Vi�Ì�i�iÝ«iÀ�i�Vi��v�
>���>VÌ�ÀÃ]�Ì�i�Ài�>Ì���Ã��«Ã�LiÌÜii��
Ì�i�� >�`]� Õ�Ì��>Ìi�Þ]� �ÕÌV��iÃ°�
/�i�Ü>Þ�Ì�>Ì�ÀÕ�i�«�ÜiÀ��Ã�ÕÃi`�Ü����
`iÌiÀ���i���Ü�V��v�ÀÌ>L�i�`�vviÀi�Ì�
ÃÌ>�i���`iÀÃ� >Ài� Ü�Ì�� Ã�>À��}�
Ì�i�À� ���Ü�i`}i]� Ü�iÌ�iÀ� ViÀÌ>���
ÃÌ>�i���`iÀÃ� >Ài� �i>À`� >Ì� >��]� >�`�
Ü�>Ì� Ü>ÞÃ� �v� ���Ü��}� >�`� `���}�
>Ài� `ii�i`� Û>��`°� 7�Ì��ÕÌ� Li��}�
V��ÃV��ÕÃ� �v� Ì��Ã� ÌÞ«i� �v� «�ÜiÀ]�
��Ü� �Ì� ��«>VÌÃ� Ì�i� `iÃ�}�� «À�ViÃÃ]�
>Ã�Üi���>Ã���Ü�ÀÕ�i�«�ÜiÀ���ÌiÀÃiVÌÃ�

Ü�Ì��«À�Û��i}i]�Ì�i����i�����`�Ì�>Ì�Ì�i�
`iÃ�}�� «À�ViÃÃ� Ü���� Li� iÝV�ÕÃ���>ÀÞ�
>�`� Ài«À�`ÕVi� ��iµÕ�ÌÞ� �Ã� �ÕV��
}Ài>ÌiÀ°�

Im]klagfk�^gj�j]Û][lagf

��Ü��`��Üi�Ü�À��Ì�}iÌ�iÀ����Ì�i
`iÃ�}�� «À�ViÃÃ¶� 7�>Ì� ÀÕ�iÃ]� ��À�Ã�
>�`É�À� Li��ivÃ� >L�ÕÌ� ¼«À�«iÀ½�
Li�>Û��ÕÀ]� ��ÌiÀ>VÌ���Ã� >�`� Ü>ÞÃ� �v�
V���Õ��V>Ì��}�>Ài���yÕi�V��}�Ì��Ã¶

Download and print extra rule power 
worksheets for free at: www.power-literacy.com



RULE POWER
O`Yl�ak�al

1. Write down your observations
during the design process in
the tip of the iceberg, using the
guiding questions and prompts.

���9TKVG�FQYP�CPF�TGƃGEV�QP�
the underlying rules, norms, 
assumptions and beliefs for 
your observations in the section 
of the iceberg that is below 
the surface, using the guiding 
questions. 

���9TKVG�FQYP�CPF�TGƃGEV�QP�
the impact of the rules, norms 
and beliefs underlying the way 
actors worked together in this 
project, and how privilege may 
have factored into this. 

���&KUEWUU�[QWT�TGƃGEVKQPU�KP�
a group, and write down any 
additional insights. 

5. Using the spectrum, indicate
the amount of rule power you
had in this project.

Rule Power is the ability to 
KPƃWGPEG�VJG�YC[�VJCV�VJQUG�KP�
the design process will work 
together. This includes what 
is considered ‘normal,’ what is 
and isn’t allowed, the language 
being used, and beliefs about 
what types of knowledge and 
ways of doing are valid in the 
design process. 

@go�lg

)&�L`]�lah�g^�l`]�a[]Z]j_
What did I see, hear and feel during the design process, especially during 
participatory sessions? Where and when were participatory sessions held? How 
did different actors look and dress? How were they introduced? What was the 
format of the sessions? Who spoke most? What language, terms and jargon 
did you use? What was the length, quantity and quality of sessions? What kind 
of and whose knowledge was centred? How could actors communicate during 
and between sessions? How were decisions made?

*&�EYcaf_�l`]�afnakaZd]�nakaZd]�
What rules, norms, assumptions or beliefs might underlie the observations 
Þ�Õ�ÜÀ�Ìi�`�Ü�¶���Ü�`�iÃ�Ì��Ã���yÕi�Vi�Ü�>Ì��Ã�`ii�i`�>««À�«À�>Ìi����
terms of behaviour and social interactions between actors?

+&�Mf\]jklYf\�AehY[l
Who may have been disadvantaged or 
marginalized as a result? Did identity and privilege 
��yÕi�Vi�Ì�i�¼ÀÕ�iÃ��v�Ì�i�}>�i½�v�À�Ì�i�`iÃ�}��
process? Did rules for working together during the 
design process make participation more or less 
equitable between different actors? How so?

-&�Qgmj�jmd]�hgo]j
How much rule power did I have in the 
design process?

HighLow

,&�<ak[mkk�af�Y�_jgmh

)&

*&
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RULE POWER
WORKSHEET

/��Ã�Ü�À�Ã�iiÌ�Ã��Õ�`�Li�`��i�>vÌiÀ�>�«À��iVÌ��Ã�
w��Ã�i`]�Ì��ÀiyiVÌ�L>V������Ì°��Ì��Ã�ÀiV���i�`i`�
Ì�>Ì�Þ�Õ�wÀÃÌ�V��«�iÌi�Ì�i�«À�Û��i}i�>�`�>VViÃÃ�

Ü�À�Ã�iiÌÃ°��Ì��>Þ�>�Ã��Li�ÕÃivÕ��>�`�>`>«Ìi`�Ì��
ÕÃi�`ÕÀ��}�Ì�i�«�>����}�«�>Ãi�>Ì�Ì�i�Li}�����}��v�
>�«À��iVÌ]�>Ã�Üi���>Ã����«Ài«>À>Ì����v�À�>�Þ�«�>ÃiÃ�
Ü�iÀi�Þ�Õ�>Ài���Û��Û��}��À���Û�Ì��}����ÃÌ>�i���`iÀÃ�

Ü���>Ài��ÕÌÃ�`i��v�Ì�i��>���«À��iVÌ�Ìi>�°�°

/��i��ii`i`\�Îäp{ä����°

@go�lg�mk]

v��`����
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Key takeaways for next time:
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H9JL�*2
POWER CHECKS

4GĝGWKUKěX�KN
ěJG�ĂGĚF
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Now that you have a deeper understanding of 
power, how it has impacted past projects and an 
ZpZk^g^ll�h_�rhnk�hpg�ihlbmbhg%�bm�l�mbf^�mh�Ziier�
rhnk�ebm^kZ\r�ldbeel��bg�ma^�Û^e]%��bg�rhnk�g^qm�]^lb`g�
project.

��� Ì��Ã� ÃiVÌ���]� Þ�Õ� Ü���� Li� }Õ�`i`� Ì�À�Õ}�� «�ÜiÀ� V�iV�Ãp�
���i�ÌÃ�Ì�À�Õ}��ÕÌ�Ì�i�`iÃ�}��«À�ViÃÃ�Ü�iÀi�Þ�Õ�Ã��Ü�`�Ü��
Ì��ÀiyiVÌ������Ü�«�ÜiÀ��Ã�Ã��Ü��}�Õ«����̀ iÃ�}��̀ iV�Ã���Ã�>�`��ÌÃ�
«�Ìi�Ì�>����«>VÌ°�1Ã��}�v�ÕÀ�Ã����Ã�v�À�«�ÜiÀ���ÌiÀ>VÞ�­ÀiV�}��âi]�
�>�i]�Õ�`iÀÃÌ>�`���«>VÌ�>�`�>VÌ®�Þ�Õ�Ü����LiV��i���Ài�>Ü>Ài�
�v�Ì�i�«�ÜiÀ�`Þ�>��VÃ�>Ì�«�>Þ�>�`�Ì�i�À�«�Ìi�Ì�>����«>VÌ°��Ì�Ü����
Ì�i��Li�Õ«�Ì��Þ�Õ�Ì��>VÌ� ���>�Ü>Þ�Ì�>Ì�i�ÃÕÀiÃ��ÕÌV��iÃ�>�`�
��«>VÌ�vÀ���Ì�i�«À��iVÌ�>��}��Ü�Ì��Þ�ÕÀ��À�}��>����Ìi�Ì�>�`�Û>�ÕiÃ°

-iÌ�Õ«��v�Ì�i�«À��iVÌ
ƂÌ�Ì�i�ÃÌ>ÀÌ��v�Ì�i�`�ÛiÀ}i�Vi�«�>Ãi­Ã®
ƂÌ�Ì�i�ÃÌ>ÀÌ��v�Ì�i�V��ÛiÀ}i�Vi�«�>Ãi­Ã®
7À>«�Õ«��v�Ì�i�«À��iVÌ

Ƃ�Ü�À�Ã�iiÌ�Ü�Ì��}Õ�`��}�µÕiÃÌ���Ã�v�À�Ì�i�v�ÕÀ�ÃÌi«Ã��v�>�«�ÜiÀ�
V�iV�]�Ü�>Ì�Ì��«>Þ�>ÌÌi�Ì����Ì��>�`�Ã�V�>���ÕÃÌ�Vi�Ì�«Ã�>Ài��ÕÌ���i`�
v�À�i>V���v�Ì�iÃi�VÀ�Ì�V>�����i�ÌÃ°

9�Õ�Ã��Õ�`�ÕÃi�Ì��Ã�ÃiVÌ�����v�Ì�i�wi�`�}Õ�`i�Liv�Ài�Þ�Õ�ÃÌ>ÀÌ�
>�`�Ì�À�Õ}��ÕÌ�Þ�ÕÀ��iÝÌ�`iÃ�}��«À��iVÌ°�9�Õ�Ü����Li�}Õ�`i`�
Ì�À�Õ}��Ì�i�v�ÕÀ�ÃÌi«Ã��v�>�«�ÜiÀ�V�iV��>Ì�>��Õ�LiÀ��v�VÀ�Ì�V>��
���i�ÌÃ\
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POWER CHECKS

(OTR�5ěGPS�HOR�
4GĝGWKUKěX

7�Þ� `�� «�ÜiÀ� V�iV�Ã� �>ÌÌiÀ¶�
7�Ì��ÕÌ� LÕ��`��}� ��� ��Ìi�Ì���>��
���i�ÌÃ� v�À� ÀiyiÝ�Û�ÌÞ� ��Ì��Ì�i�
`iÃ�}�� «À�ViÃÃ]� Üi� >Ài� ���i�Þ�
Ì��V��Ì��Õi����>ÕÌ�«���Ì]�i>Ã��Þ�
`iv>Õ�Ì��}�Ì��¼LÕÃ��iÃÃ�>Ã�ÕÃÕ>�½�
Ü�Ì��ÕÌ� V��Ã�`iÀ��}� ��«>VÌ°� ƂÃ�
ÃÕV�]� >� «�ÜiÀ� V�iV�� �vviÀÃ� >�
���i�Ì�Ì��«>ÕÃi�>�`�ÀiyiVÌ����
��Û�Ã�L�i� «�ÜiÀ� ÃÌÀÕVÌÕÀiÃ]� >�`�
V��Ã�`iÀ�Ü�>Ì�V�>�}iÃ��ii`�Ì��
Li��>`i�v�À���«>VÌ�Ì��>��}��Ü�Ì��
Û>�ÕiÃ�>�`���Ìi�Ì���°�

Ƃ�«�ÜiÀ� V�iV�� V��Ã�ÃÌÃ� �v� v�ÕÀ�
ÃÌi«Ã�Ì�>Ì�V�ÀÀiÃ«��`�Ü�Ì��i>V��
�v�Ì�i�v�ÕÀ�«�ÜiÀ���ÌiÀ>VÞ�Ã����Ã\�

)&�J][g_far]
,iV�}��âi� Ì�i� iÝ«��V�Ì� >�`�
��«��V�Ì� `iV�Ã���Ã� Ì�>Ì� >Ài�
Ã�>«��}�Ì�i�`iÃ�}��«À�ViÃÃ�>�`�
��Ü��ÕV����yÕi�Vi�Þ�Õ�­>Ã�Üi���
>Ã��Ì�iÀ�>VÌ�ÀÃ®��>Ûi��ÛiÀ�Ì�i�°

*&�FYe]
 >�i� Ì�i� v�À�Ã� �v� «�ÜiÀ� Ì�>Ì�
>Ài�«ÀiÃi�Ì����Ì�i�̀ iV�Ã����Li��}�
�>`i°

+&�Mf\]jklYf\
1�`iÀÃÌ>�`� Ì�i� ��«>VÌ� Ì�>Ì�
Ì�iÃi� `iV�Ã���Ã� Ü���� �>Ûi�
��� ÃÌ>�i���`iÀÃ� Ü�Ì�� ��Ûi`�
iÝ«iÀ�i�Vi� �v� Ì�i� «À�L�i�]�
>Ã� Üi��� >Ã� ��� �ÕÌV��iÃ� �v� Ì�i�
«À��iVÌ°

,&�9[l
ƂVÌ� ��� >� Ü>Þ� Ì�>Ì� Ü���� >��}��
�ÕÌV��iÃ�Ü�Ì����Ìi�Ì���Ã�L>Ãi`�
��� ��Ã�}�ÌÃ� }>Ì�iÀi`� vÀ��� Ì�i�
wÀÃÌ�Ì�Àii�ÃÌi«Ã°
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(OTR�%RKěKECĚ�
/OMGNěS�HOR�
2OVGR�%JGELS

9�Õ� Ã��Õ�`� V��`ÕVÌ� «�ÜiÀ�
V�iV�Ã� >Ì� VÀ�Ì�V>�� ���i�ÌÃ� ���
Ì�i�`iÃ�}��«À�ViÃÃ°�ƂÃ�ÃÕV�]�Ì�i�
v����Ü��}�«>}iÃ��v�Ì�i�wi�`�}Õ�`i�
��V�Õ`i�v�ÕÀ�v��`��ÕÌ�Ü�À�Ã�iiÌÃ�
v�À�V��`ÕVÌ��}�«�ÜiÀ�V�iV�Ã�>Ì�
>��Õ�LiÀ��v�VÀ�Ì�V>�����i�ÌÃ�
Ì�À�Õ}��ÕÌ� Ì�i�`iÃ�}��«À�ViÃÃ\��
ÃiÌ�Õ«]� `�ÛiÀ}��}]� V��ÛiÀ}��}�
>�`�Ü>À«�Õ«°

¼-iÌ�Õ«½� ÀiviÀÃ� Ì�� Ì�i� ÃÌ>}i�
Ü�iÀi� Ì�i� «À��iVÌ� �Ã� Li��}� ÃiÌ�
Õ«°�/��Ã���}�Ì�Li�Liv�Ài��À�Ü���i�
«Ài«>À��}�>�«À�«�Ã>��v�À�>�V��i�Ì]�
«>ÀÌ�iÀ��À�vÕ�`iÀ°

¼��ÛiÀ}��}½�ÀiviÀÃ�Ì��>�Þ�«�>ÃiÃ�
Ü�iÀi�`>Ì>��Ã�Li��}�V���iVÌi`��À�
ÃÌ>�i���`iÀÃ� >Ài� Li��}� ��Û�Ìi`�
Ì�� «>ÀÌ�V�«>Ìi� ��� Ì�i� `iÃ�}��
«À�ViÃÃ°�

"��Ì�i��Ì�iÀ��>�`]�¼V��ÛiÀ}��}½�
ÀiviÀÃ�Ì��>�Þ�«�>ÃiÃ����Ì�i�̀ iÃ�}��
«À�ViÃÃ� ��� Ü��V�� «ÀiÛ��ÕÃ�Þ�
V���iVÌi`�̀ >Ì>��Ã�Li��}�>�>�Þâi`]�
ÃÞ�Ì�iÃ�âi`��À�«À��À�Ì�âi`°�

���>��Þ� ¼ÜÀ>«�Õ«½� ÀiviÀÃ� Ì�� Ì�i�
�>ÃÌ�«�>Ãi��v�Ì�i�«À��iVÌ]�Ü�iÀi�
`i��ÛiÀ>L�iÃ� >Ài� Li��}� w�>��âi`�
>�`�Ì�i�ÃÕVViÃÃ��v�Ì�i�«À��iVÌ��Ã�
Li��}�iÛ>�Õ>Ìi`°�


>V��Ü�À�Ã�iiÌ���V�Õ`iÃ
��v�À�>Ì���� v�À� Ü�i�� Ì�� ÕÃi� �Ì]�
Ü�>Ì�Ì��«>Þ�>ÌÌi�Ì����Ì��>Ì�Ì�>Ì�
���i�Ì� ��� Ì�i�`iÃ�}��«À�ViÃÃ]�
Ì�«Ã� vÀ��� Ì�i� wi�`� >�`� }Õ�`��}�
µÕiÃÌ���Ã�v�À�i>V���v�Ì�i�v�ÕÀ�
ÀiyiÝ�Û�ÌÞ�ÃÌi«Ã°�


ÝÌÀ>� Ü�À�Ã�iiÌÃ� >Ài� >Û>��>L�i�
Ì��`�Ü���>`�v�À�vÀii�>Ì
ÜÜÜ°«�ÜiÀ���ÌiÀ>VÞ°V��°
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Rhn�pbee�Ûg]�ma^l^�_hnk�ihp^k�\a^\d�
worksheets on the following pages: 

���5Gě�TP
���&KUGRIKNI
���%ONUGRIKNI
���9RCP�TP

Extra worksheets are available to download for
free at www.power-literacy.com



SET-UP

HYq�Yll]flagf�lg2

)&�J][g_far]

*&�FYe]
What forms of power are present?

$GHQTG�C�RTQLGEV�JCU�QHƂEKCNN[�
started decisions are already 
being made, whether they are 
explicit or implicit ones, that will 
impact the design process and 
affect the distribution of power 
within it. As such, before starting 
any given project, it’s important 
to take a moment to unpack 
underlying assumptions, beliefs 
CPF�PQTOU�CPF�TGƃGEV�QP�VJG�
impact that these may have on 
the decisions being made. 

Hjanad]_] 9[[]kk�Hgo]j ?gYd�Hgo]j

Jgd]�Hgo]j Jmd]�Hgo]j

,&�9[l
What actions need to be taken in this phase to align the impact 
of the design process with our intentions and values? What are 
three actions we can take to move in that direction?

Goal Power: decisions about 
goals, problem framing and 
structure of the design process

Access Power: decisions about 
who will be invited to participate 
in the project, and when. 

Privilege: decisions will be 
affected by the lived experience 
and perspectives of those in the 
room. 

1. Include values and intentions
in the proposal. This way, you
can go back to the proposal in
order to hold key decision-makers
accountable.

2. Ensure representation within
the design team. Having a
diversity of perspectives will help
VQ�ƂNN�DNKPF�URQVU�CPF�DWKNF�VTWUV�
with the communities you are
designing with.

Lahk�^jge�l`]�Ú]d\2

+&�Mf\]jklYf\�AehY[l
How might these decisions determine which perspectives 
are valued? What impact might this have on stakeholders 
with lived experience of the problem? Is the problem 
being addressed the right one and how might this impact 
the design process? 

Who has initiated this project and what desired outcomes are being 
set? How are we framing problems and why? What structure for the 
design process is being suggested?

What social identities are represented here? Are marginalized 
perspectives present in the set-up of this project?

Who will be included in the design process and in what ways? 
When will access be granted, and when will it be denied?

In what other ways is power showing up in the set-up of this 
«À��iVÌ]�>�`�Ü�>Ì���yÕi�Vi�`��Üi��>Ûi¶�

Will existing inequities be reproduced or challenged?

)&

*&

+&



Hgo]j�;`][c2
SET-UP

č�ÃiÌ�Õ«�«�ÜiÀ�V�iV��Ü�����`i>��Þ�Li�
V��`ÕVÌi`�Liv�Ài��À�Ü���i�«Ài«>À��}�>�

«À�«�Ã>��v�À�>�V��i�Ì]�«>ÀÌ�iÀ��À�vÕ�`iÀ°��/��Ã�
Ü�À�Ã�iiÌ�Ã��Õ�`�Li�V��«�iÌi`�LÞ�Ì�i�

`iÃ�}��Ìi>�]�>���Ì�}iÌ�iÀ°�

/��i��ii`i`\�Îä���{x����°

O`]f�lg�mk]

Set-up Discover <]Úf] Develop Deliver

v��`����



DIVERGING )&�J][g_far]

*&�FYe]
What forms of power are present?

During divergent phases different 
stakeholders are often invited 
into the design process. As 
a designer you usually have 
KPƃWGPEG�QXGT�VJG�YC[�XCTKQWU�
actors are involved and the role 
that they take during participatory 
moments. For example, you likely 
JCXG�KPƃWGPEG�QXGT�JQY�VQ�KPENWFG�
people who have lived experience 
of the problem being addressed: 
as ‘subjects’ to collect data from, 
‘users’ to test solutions with, 
‘experts’ from the community to 
consult with, ‘co-designers’ of 
solutions or some other variation. 

Hjanad]_] 9[[]kk�Hgo]j ?gYd�Hgo]j

Jgd]�Hgo]j Jmd]�Hgo]j

,&�9[l
What actions need to be taken in this phase to align the impact 
of the design process with our intentions and values? What are 
three actions I can take to move in that direction?

Role Power: decisions about what 
role participating stakeholders 
will be given during data 
collection and co-creation.

Rule Power: decisions about the 
rules of how stakeholders will 
work together. This includes 
language, norms for behaviour, 
forms of communication and 
setting, among other factors. 

1. Partner, don’t invade. Build
trusting relationships that are
reciprocal with those in the
community. What value can you
offer in return to those who are
participating?

2. Go to them. Meet marginalized
stakeholders on their terms, in a
setting that is comfortable for
them.

Lahk�^jge�l`]�Ú]d\2

+&�Mf\]jklYf\�AehY[l
How might these decisions determine which perspectives 
are valued? What positive and negative impacts might 
these decisions have on stakeholders, especially those who 
have lived experience of the problem? What effect might 
this have on outcomes? 

Who has initiated this project and what desired outcomes are being 
set? How are we framing problems and why? What structure for the 
design process is being suggested?

What social identities are represented here? Are marginalized 
perspectives present in the set-up of this project?

Who will be included in the design process and in what ways? 
When will access be granted, and when will it be denied?

In what other ways is power showing up in the set-up of this 
«À��iVÌ]�>�`�Ü�>Ì���yÕi�Vi�`�����>Ûi¶�

Will existing inequities be reproduced or challenged?

)&

*&

+&

HYq�Yll]flagf�lg2



Hgo]j�;`][c2
DIVERGING

č�`�ÛiÀ}i�Vi�«�ÜiÀ�V�iV��Ü�����`i>��Þ�Li�V��`ÕVÌi`�
Liv�Ài�Ì�i�ÃÌ>ÀÌ��v�>�Þ�«>ÀÌ�V�«>Ì�ÀÞ����i�ÌÃ�Ü�iÀi�

ÃÌ>�i���`iÀÃ�>Ài�Li��}���V�Õ`i`����Ì�i�`iÃ�}��«À�ViÃÃ°
/��Ã���V�Õ`iÃ�V���iVÌ��}�`>Ì>�Ì�À�Õ}����ÌiÀÛ�iÜÃ]�

�LÃiÀÛ>Ì���Ã]�ÃÌ�ÀÞÌi����}]�V��VÀi>Ì����ÃiÃÃ���Ã]�ÕÃiÀ�
ÌiÃÌ��}�>�`��Ì�iÀ�v�À�Ã��v�«>ÀÌ�V�«>Ì���°�/��Ã�Ü�À�Ã�iiÌ�
Ã��Õ�`�Li�V��«�iÌi`�LÞ�Ì�i�`iÃ�}��Ìi>�]�>���Ì�}iÌ�iÀ°�

/��i��ii`i`\�Îä���{x����°

O`]f�lg�mk]

Set-up Discover <]Úf] Develop Deliver

v��`����



CONVERGING

HYq�Yll]flagf�lg2

)&�J][g_far]

*&�FYe]
What forms of power are present?

During converging phases of the 
design project, the design team 
is likely undertaking decisions 
related to analysis, synthesis 
and prioritization. This involves 
making sense of the information 
that has been collected, deciding 
what is most important, and/or 
translating insights into a design 
output. Your privilege, the norms 
and rules surrounding behaviour 
and procedures, as well as who 
is given access to this phase will 
have a considerable impact on 
the design process and outcomes. 

Hjanad]_] 9[[]kk�Hgo]j ?gYd�Hgo]j

Jgd]�Hgo]j Jmd]�Hgo]j

,&�9[l
What actions need to be taken in this phase to align the impact 
of the design process with our intentions and values? What are 
three actions we can take to move in that direction?

Rule Power: Rules and norms 
around prioritization and decision 
making. This includes language 
being used, the selected 
approach for analysis, what forms 
of knowledge are deemed most 
valid and communication styles.

Privilege: decisions will be 
affected by the lived experience 
and perspectives of those in the 
room. 

Access Power: decisions 
about who will be involved in 
interpreting, synthesizing and 
prioritizing information.

1. Invite pariticpation. inviting
marginalized stakeholders to
be involved in convergence can
redistribute power and create a
more democratic design process.

Lahk�^jge�l`]�Ú]d\2

+&�Mf\]jklYf\�AehY[l
What positive and negative impacts might these decisions 
have on stakeholders, especially those who have lived 
experience of the problem? What effect might this have on 
outcomes? 

7��V��ÃÌ>�i���`iÀÃ�>Ài�>L�i�Ì����yÕi�Vi�ÃÞ�Ì�iÃ�Ã�>�`�«À��À�Ì�â>Ì����
of insights?

What social identities are represented here? Are marginalized 
perspectives present in this phase?

How is convergence being carried out? How will decisions be 
made, and what unspoken norms, beliefs and assumptions are 
��yÕi�V��}�Ì��Ã¶

In what other ways is power showing up in the set-up of this 
«À��iVÌ]�>�`�Ü�>Ì���yÕi�Vi�`��Üi��>Ûi¶�

Will existing inequities be reproduced or challenged?

)&

*&

+&



Hgo]j�;`][c2
CONVERGING

�č�V��ÛiÀ}��}�«�ÜiÀ�V�iV��Ü�����`i>��Þ�Li�
V��`ÕVÌi`�Liv�Ài�Ì�i�ÃÌ>ÀÌ��v�«�>ÃiÃ�Ì�>Ì�

��V�Õ`i�>VÌ�Û�Ì�iÃ�Ài�>Ìi`�Ì��>�>�ÞÃ�Ã]�ÃÞ�Ì�iÃ�Ã�
>�`�«À��À�Ì�â��}°�/��Ã�Ü�À�Ã�iiÌ�Ã��Õ�`�Li�

V��«�iÌi`�LÞ�Ì�i�`iÃ�}��Ìi>�]�>���Ì�}iÌ�iÀ°�

/��i��ii`i`\�Îä��{x����°

O`]f�lg�mk]

Set-up Discover <]Úf] Develop Deliver

v��`����



WRAP-UP

HYq�Yll]flagf�lg2

)&�J][g_far]

*&�FYe]
What forms of power are present?

It’s a good idea to take a moment 
to consider how power is 
distributed in the design process 
DGHQTG�VJG�ƂPCN�FGEKUKQPU�CTG�
made and the project ends. This 
power check can serve as a way 
to assess whether impact and 
intentions are aligned and if 
inequities are being challenged. 

Hjanad]_] 9[[]kk�Hgo]j ?gYd�Hgo]j

Jgd]�Hgo]j Jmd]�Hgo]j

,&�9[l
What actions need to be taken in this phase to align the impact 
of the design process with our intentions and values? What are 
three actions we can take to move in that direction?

Goal Power: FGEKUKQPU�CDQWV�ƂPCN�
outcomes, and what is considered 
successful and relevant.

Privilege: decisions will be 
affected by the lived experience 
and perspectives of those in the 
room.

Rule Power: underlying norms, 
rules and assumptions about what 
a successful outcome is, and how 
it should be communicated. 

1. Bring in alternative
perspectives. Before delivering
VJG�ƂPCN�TGEQOOGPFCVKQPU�QT�
design output, identify blind
spots by including the opinions of
those with lived experience (and
pay them for their time!).

Lahk�^jge�l`]�Ú]d\2

+&�Mf\]jklYf\�AehY[l
How might these decisions determine which perspectives 
are valued? What impact might this have on stakeholders 
with lived experience of the problem? Would all 
stakeholders deem the design outcome as relevant and/or 
successful? 

7�>Ì�`iV�Ã���Ã�>Ài�Li��}��>`i����w�>���ÕÌV��iÃ]�>�`�Ü����Ã�
assessing success and relevance?

��Ü�Ü����Ì�i�`iÃ�}��«À�ViÃÃ�Li�ÜÀ>««i`�Õ«¶���Ü�Ü����w�>��
decisions and evaluations be made, and what unspoken norms, 
Li��ivÃ�>�`�>ÃÃÕ�«Ì���Ã�>Ài���yÕi�V��}�Ì��Ã¶

What social identities are represented here? Are marginalized 
perspectives present in the set-up of this project?

In what other ways is power showing up in the set-up of this 
«À��iVÌ]�>�`�Ü�>Ì���yÕi�Vi�`��Üi��>Ûi¶�

Will existing inequities be reproduced or challenged?
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*&

+&
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After completing these four power checks, write down why 
power literacy matters to you as a designer. Take a moment 
mh�k^Ü^\m�hg�Zgr�\aZg`^l�_khf�rhnk�hkb`bgZe�Zglp^k�hg�
page 10. 
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Appendix B: 
Project Brief



DESIGN 
FOR 

IDE Master Graduation 

luoelft 

Project team, Procedural checks and personal Project brief 

This document contains the ag1eements made tx!tween student and supervisory team about the student's IDE Maste, 
Graduation Project. This document can also .-.Clude the irwolvement of an external organisation. howeve,, it does not CO\'er any 
legal employment 1elationship that the student and the cient (might) ag1ee upoo. Next to that. this document (adlitates the 
1equired procedural checks. In this document:

The student defines the team. vlhat he/she is go.'lg to do/deliver and how that will come about. 
SSC E&SA (Shared Service Center, Education & Student Affairs) reports on the student's registration and study prog,ess.
IDE"s Board of Examiners confirms if the student is allowed to start the Graduation Project.

0 USE AOOBEACROB.A.T REA0£ftTO OPEN, Eon AND SAvt THIS DOCUNENT 
D:w ca:lag:a trtl 1eo:ie11 ca..: 1uu :ne:ictl-e1 ,1.1b1\ln1, su:hb "te.,.1!,,,.IMacleu .wl!b•w1,-:a:1 

STUDENT DATA a. MASTER PROGRAMME 

Sa,,•e this form according the format �IOE Master Graduation Project Brief_familyname_fintname_studentoornbet_dd-mm-YYVV", 
Complete all blue parts of th,e form and include the approved Project &ef in your Gradiuation Report as Appendix 1 ! CD 

family name GoocHII Your master pr"ogtamme !only select the ot)tions thal appty to Vou): 

ii'litiak »A �fvMI MM8 1/tliYI IOE Ma'1 .. I!)! ( ) IPO ) (ii on ) ( ) SPO ) 
student nutntler 489ID0._ 2 tlO!l IOE master: 

inchvidual prog aMMe; lgivt date of apl)rova I 

countiy Jbt Nm.bedao,b 
ho<lours programme; CL_Horoin Pt00t••114 .... 

spocial sati.on / annotation: 

•• chair Mteke van drr Bil 6ml[WP{ dept. / soctiott ,oos..,,"'"MOQ"""-----
•• m01uor Aoy etodaf dept./ soctiott LHCJl ... u{c,OC...,c ____ _

2"' mMtor Wlc!ifb Yrouwt Md IK!-rn tubbtn

CO(l'{l",81\IS 
foptiooall 

organisation 
c t y .  Atnut«km country. The Netherlands 

) M!!'e7! 

) e. .... .,.., 

Chalf should requ8St the IOE 
Board of Examiners for apl)rova 
of a t100 IOE mentor, ,nc udil'lg a 

0 rootivation lettet and c.v . 

0 Sooond mentor on y 
applies Ill ca:se the 
as:signment is hosted by 
an external organisation 

0 Ensure a heterogeneous team.. 
In case you Vi sh to inch.Kie two 
team members from the same 
section. p ease  expla n Vifly. 

IOE TU Delft • E&SA Oepartmoot Ill Graduatioo project b'ief & study overview Ill 2018-01 v30 Page 1 of7 



Procedural Checks - IOE MasterGradu.atioo 

APPROVAi. PROJECT BRIEF

To 00 filled In b'f the cha 11 of the SJpe",IS(Y)I tear, 

,<f 
TUDelft 

Olgllal>, 
Mieke signed trt 

Mioke Ylll'I der 

van der 811i.e,w.,.• 
Bijl- g,�.,., 

date 23 • m 2020 signatu,e Brouwer 13�:•1

Maste, eloctivos oo. of EC accumul.a18d in totat 
Of v;hich, t.akitlg the cooditional re<;ui,ement s 

into aooount. can be part of lhe exam ptogramm� 
Liu of alactiws obtained before die third 
semeS1er withoot apptOval of the BoE 

oame 

FORMAi.APPROVAi. GRADUATION PROJECT 

date 

EC 

EC 

-- all 1' year l'Nlstcr courses oasscd 

NO missing·'' yea• masto, coU'ses me

signatu,e 

To 00 filled In b'f the Board of Examiners of ID[ TU Dellt Pi ease chec< the supe".flS<>'Y tear, and study the parts of the brief marked•• 
Next. oleasc assess (d1s)aop1cwo ard s1!)'l this Proiect S.•1ef. by 1Jsing the cr1te1Ia below. 

• Ooos the pt0ject fit within the (MSc)-pt0gr.amme of
lite Sludent I taking into acoount. if desc,ibOO, the
a.ctivities done next to the obligatory MSc specifa:
ooo,ses)?

• Is the level of the project challengitlg enough for a
MSc IOE gralfuating studoo1?

• Is the i:rojec1 expected to b8 doable witlwl 100
w0rking days/20weeks?

• Ooos the COO'C)OSilion of the &llp8'Visocy t�am
o-otrc)lywith the ,egul.alions ard fi1 the ass:ignrnent?

Mme date 

■3¥1- ) APPROVED ■ ) NOT APPROVED l

•ii ;,;.;1;1-1 J APPROVED # J NOT APPROVED J

'----------------- comments 

signatu,e 

IOE ru Delft . E&SA Oepartmenl /// G,aduatioo p,oject b'ief & study ov8rview /// 2018-01 v� Page2of7 
Initials & Name MA Goodwill Studon1 r.Jmber 4897.130 
r,u., <f l'lojeet .stlifli��l�ll!l!""'.,.__ __________ _ 



Pen10 n al Project Brief . IDE ..... , Graduation 

,; 
TUDelft 

i:roj,ec1 title 

Please state lhe title o,f you, g1aduation project (atlovel ard the start date and erd date (betovl). Keep lhe title COO'C)act ood sif'r()te. 
QI) not use itlbreviations. The ,emaitldet of this documetit al tows yw to define at1d cla,ifyyou, graduation project 

Sll'Ut date 10 • 02 • 2020 

INTRODUCTION -

26 · 06 · l!ll!l end date 

Please de5e1ibe, the conte:c.t of your pro,ee1. and add1ess the main ruiksOOk!ers li1U1estsl within this context in a concise ;et 
c�to m&Mer. Who are irwolved. what do they v.'l!ue and how d, they Clfflnllv operate within the givt,n context? Whal are the
main Of)portunities and limitations yoo are currently aware of {cultu;cil- and social nonn:s. resoorces !time. money, ... !. techrology, .. J 

The context of my graduatiol'\ p,0Jec1 is �ign and reW":arch prac:tibonen who .we hired to md d.cions in CDffllk1C. 
system�w,th multiple �takeholders tn the !Ocial and public sec.too .. In �rbe\Aar. I Mn irnfesled fl the rok-,,. 
1elationflips and powe, dynamio that play out between the design & 1eseairch p,acUionen, and �em suleholder1-, 
as well as between different group�ol stakeholders within the: s-ptem 111 quntion 

Ah.houg� there i� much work bttlg done to better underand proceu,n to address cOff1)lex SOOtU b.suesin the 
fietds of :ie�ign, SOCial innovalJOl"I, public uv•,ovation. and sys:ems lhl"lkftg.1 fnd lNt dw emphasis� to be on 
designing the .solution, with not MOUQh auentJOn on designing (fo, and wrttv ,�Q)orst. 2019). Oewgn and 
1ew.-arch practrtioners who are toming into thes.e cornplexsyi;cems, often hued by powerful imb1\1b01'1$ {eg. 
government fl'lilni.ruies, muniopalrtie:sl to WOr'k with marg.halo:ed comrni.ri•ie!.. cOIJd bf' better � to 
uncforSttnd power dynamcs, the: power tl\at d-.ey hold ;u l)tfcewed 'e,rpert$.' ,nd w,ys to Jffi¥ne idt'" ol pc-,wtr. 
rol.s aind relatiOllS througho ut their design PfOCCt» for mote s.ooaly ,ust Ot.AC<me:l.. As such. there ii a hugt 
opportu'Vty to de:mocmue: ar.d decolonize• the re:se.arth and de:wgn ptOOHS 1111N social ,nd Pl,Ck: sea.or IAru,ari, 
20 IS) , Pl. tht �I! time. CUii Ml hmiUtlOl"IS l'l'Wlke this di""-ull This ftdudes a ladt ol � ff10W'Cft .and 
fran"lit'W01k.s for considering powtr and embeddl"IQ prtf'IOl)li,1,of soo,I juiuc.• aind lll'lli,oppmi,on ttvougholst ft 
design u?St!:arch proc:eu, Moreove1, many inMutions and prKtJbCW'lttS are,.� unaware d cht N!'ed and 
1mpert.ance o( �uch a foundation wh(,,n dtiigning m tht publiC and social s«tor, thd rnakn it cYkul co� 
dttislon,mak.ffl 10 altocau, the necesSMy resourm 10 � and �men, ttW14' p,oceue,, ,net 10 tffec.li� u�

r�airch and dt!:sign p,act1bOl"lt!:tS 10 lhink in tho way, 

Mor• �C:lflc.lly, I will bf/ wo11dn9 with �n4'1nd,MI or9Wt.U1Jon tNt ,a,:��� iOCJill ptog,ffl .n dw 
public and sooal M.'C:tors, I 1im 10 bt'l.tl?I' undeuund their o.,nen11H01chand df,t;;gnpnxnsand �•� do 
1hls by intCMtwlng KL p11C.'1Jtlontn on l.ht-ir diffl?l'tn.t � and undenundings ol powrtr I WI dwn cl'aoost I ol 
1heil cu,-cnt proJeas as a caw study 10 obstfw, paincipaiu ,n and txpb-e how powtt � a,t/could bt 
addttutd, I will also intt!:l'View 01her rc">:arch and CH".119n prxu..ontn wodong en the soo.11 and pubhc ttaO' (fig. In 
1hc r'.tkb iOClal innov�tlon, syRenu thinl:ing. toOII jusuuand fuun forming ,HtM'Ch) on thetr u� ol 
powtf In the dtslgn ftifflch PIOCt!:H, Tht goal iS lOCJHlt IOffifthin9 lhal � P,ICIIOOnffl blcornt fflCWIWMt"' 
powet d,'Nffllcs (and their 'syRcmlc t,tf1' l\'lnk. 2019'� as ¥rt-II as 10 p,\WtlM guidelints on how to 1tl11mt power, 1olts 
and !t!:IOIION whtn dti,gnlng fo, comple• sodtul lnUH. 

-in thisconle:1(1 dtcoloniilng dt1ign re'trs 10 acknow)fdgng how lhe CU"1en1 systlffl ol Pffi1«9e and CIPPftuO'\
po,ltlon ng of �t,n no,ms as wptrlo,,and al)pfOpfladon d non·Wtiltm cuhum Crooctd in lht Nsto,yO, C'Mch
(and glo)IJ) colon.,t,,m) 1!Ttc1 (k,s,gn 1nd ••�rch J)rl('bCft 111'1 tht pvb'c HCtOI', and lhtn bm9ng in�
foims ofknowtedge and lc11n.ng il"I orM'! toad,ust m,ndwu,� and norms (l(hlndwatl. 2019) 

space avail.tile fOf images/ fig,11es on oext page 
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Personal Project Brief . 10E Masm Gradu..,.

TD l'UCE YOUR IMAGE IN THIS AREA: 
• SAYE THIS DOCUMENT TD YOUR CONPUTU AND Dl'£N IT•- IIEADEll
• CLIO( All£A TD l'UCE INA5E / FIGUlll

PWSE NDTE: 
• IMAGE W1U. SCALE TD m AUTDIU.TICALLY
• NATIYE IIU.G( RATIO IS l&:10
• IF YOU EXPERIENCE l"IIDIUNS IN UPUIADINS, COWEIT INA&E TD l'DF AND T1IY AGUI

image/figure 1: 

TD f'l.ACE YOUR IMAGE IN THIS AREA: 
• SAYE THIS DOCUMENT TD YOUR CONl'UTER AND Dl'EII IT• - READER
• CLIO( All£A TD f'lACE IIU.5E / FIGUlll

PWSE NOTE: 
• IMAGE Will. SCALE TD m AIITDIU.TICALLY
• NATIYE IIU.G( RATIO IS l&:10
• IF YOU EXPERIENCE l"IIDIUMS IN UPUIADINS, COWEIT IMAGE TD l'DF AND T1IY AGUI

� 
TUDelft 

image/figure 2: -----------------------------
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Pel'tl on al Project Brief . 10E Masm G,adu...., 

PROBLEM OEFINITION -

� 
TUDelft 

Limit and define the SCOP! and sollllioo S4)3C8 of yoor p1oject to one that Is manageable within one Master Graduation Proj,ect of 30 
EC I= 20 full time weeks 11 100 worulg days) ard clearly indicate vAlat issuc(s) should be addtessod in this projecl 

),tow might� l'l'\alot de:1,tQn &1e!ie.vth pr�won�uwhoaire irnplemfnling p.anap,itotypioc.t'»fS n the 
iooaVpubJ.ic i«1or i'I01e cognilant lO un�ying ,elauonshlf)S .vd power dyNl'l'IIOt �. how mg'-we 
,quip thrmwith tht minds,ets. ,),ppr()ac:t'lei and/Of tOoli 10 shit aind rdr� wchdyn.Ji� tOMN-e moreil"IC:k.rsiw 
d�ign p,oe:esses th•t ch,11enge the .nai us quo? 

Of.sign and rt)t.lrch l)f actltiontrs aiming to make� .-i tht MXill ¥ld pubk: s«tOQ lilt oten OVffWt'K'lmtd by 
1he powe dynamc, they flnd, al\d UNWi\lt of th« � t,OCj,M WUCI.Uttl and mtnt.11 modtb Wt GkM them 
(V,nlii, R-.,dogves •ndWen.-, l;dm•n. 20l 7) hen when d'lt'y do N>'l"t'.,.. ,,ndtu,unding o/ power.1hity-. olten 
\lnf<luipptd 10 intt111<>ne in order to OHtt l()(::ially ,u�t prottt$tS few rna,g1Nlilfd � AddCIONly, many 
,�rch and design P,.lctilfOl"lers i,ck tht toob 10 � tM powe, and p,M1trgt thM. thty � hold .H 
exprru: and how 1his m,y afftet their 1tl.iuonsh•1» tov"90l.n si..� (A)". 2017) ThtM f,ct°" CM\ttSuk il'l 
mismatched prn:)f•litS ,net fun he, m,1,g Niltzt tht communiutS 1h11. wttt 1"11tndt-dto bt strWd dYougtl tht Pfo,tCt. 
As such, through 1h1, projec,. 1 am to brn'IQ undtrst1nd1"'9S ol powt1 ,,._o tht 1$ffi0ift d � ""'ots.gn 
pr•cti110�,s �o ,lfl WOtlill'Q in tti. soci,11 •r.d public klO.Oli 1 .,..,i �· l)CMW � W tht � JOCiat 
�IUClUfC:S that uptdd lhtm n ,1n ,1pp!,ed case Sludy w1h K«inuqnd (Q.). I wl (hen W,,f thfo lnrrw'lgs lro,n my 
1t101ch p,ocen ,1nd dts19n a toolbVguideMts lo1 dtSiQMfS 1M ttsc..Mch«s 11 W1I http pr,ar�s btootN �t 
o( their own pnVlltgt and powe, dyNima In siit.eholder rtl.it«IShipi.. whH p,CMdilng �OKhCn) t0 tt#r� � 
tdtilgn ,olu •nd 1tll1lons 1hroughout p,n.ic:1PoKOI')' proctsMS. 

ASSIGNMENT'" 
State in 2 or 3 sonto�es what you .we going to research, Olsign. croate and I or generate, tNlt villi so/\<e (pJrt of) tho issua[s) pointocl 
out in "problem definition�. Then illustrate this assignment by iOOical.ig what kind of solution you expect an:I / or  aim to deliver, for 
instance. a product. a p,o1uct-service combination. a strntegy illustrated throogh prodtlct 01 product-se-rvice cofltlination ideas, -•- . In 
case of a Specialisation md/or Arvlotation. make sure the assigrment ,onccts this/these. 

��ofadd,m.,mgl00<Ul-�--A.design.-­
in one of their oxrent projecn. I..,. also research ('ttwot4' ii� and itaatixe 1eview) YTU app,ooches. that 

cOfflldei power and re!ffi:rilips when desqwig b social and pii:iic imov.ibon. Piiliig ti'cin lfils researd\. I wil 
design a f@mmgrtc fu: mnsi1e,ing pgwer ;of social so Kb ra ixJudi1g gyi:Sdi>es aod6x a tcxti thal beb 

research and design practitioners acknowledge and refi-ame power� privilege Mid retmons ttwoughout 
participatory PfOCes.e5. 
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Person al Project Brief . IOE Master Gradua1ion

PU.NNIN6 AND APPROACH• 

� 
TUDelft 

Include a Gann Chart (replace the example below • more exatl1)Ies can be foord in Malll.lal 21 that shows d'le different pl\clses of yow 
p,oject. deliverables you have in mind. rneetif'IIIS, and how you (Han to spend your time. Please note that all activities should fit witlwl
the gi\'en net time of 30 EC,. 20 full time weeks or 100 workwlg days. and )'Ol.lr plalVling should inciude a kick-off meeting, mid-term 
mltil'ting. g1oon tight mooting and graiilation ceremooy. lllusuate your Gantt Oiart by, fcw instance. explaining )'Our approach. and 
plea:so Wldicate periods of part-time activities ilnd/or periods of no( spending time on your grad\latioo project. if 00'/. fo1 Wlstance 
because of holidays or parallel activities.

Start d:118 10 2 2020 end date 

- -

--

=T"''T'""I'-"'•--•--•-• _, _ _.,...._.,.,..,_--•"-"'•-a.••--•"-"'""••-"'c-;;-..--.-,..,. 
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Persona'! Project Brief• IOE MasmGraduation 

MOTIVATION ANO PERSONAL AMBITIONS 

,f 
TUDelft 

Explain 'Mly you set up this project. what competerces yoo '1\'ant to prove and liearrt For o.xaffll)le: acqui1cd cornpeteoce5 from your
MSc progrnmme. the electil.•e semester, e:ttra-cumtular activities !etc.) and point oot the competences you hava yet d1l\'eloped. 
Optjonally, describe wlich persooal learning ambitions you ex,oficilt).r want to address WI this project, on top ot tho learning objectives 
or the Graduation Project such as: in depth knowledge a on specific subject. broadening yolM competences 01 experimenting with a 
specific tool and/01 methodology, .... Stick to no more than li\'e ambitions. 

I set up this project because I feel that kn�ge: and tools to� Wtthlfcw J)OWft, � and (the poho at)
tebtlonshlps Is notably mini� from ou1 deslin trducabOn, At the s.ame time,. lr'I the f1fl<h of 100ill desigl\ de-si9n b 
social Innovation, systemc design and specula!Ne deslgt\. I bel.ll!WtM laliO tedge and a �und,rruancling of 1he 
role of designer (and researthef) as a faolitJtor and teframe1 of relaticln$hips ,s becoming men wnpoltMlt than ewt" 

I wot.M like to both apply and grow my el!pef'ience embedding p,indP'es d civic de,gn ([)Np� ,nd speaJacJw 
design (Read a Boole) In the c»ggn proceu. as well as to further deYetop my de-sign tesrtMd\COITIC)etfflCM$. I would 
also l](e to apply what rve �amed through M'I external urban 9f(>gfaphy fil«tNe I took.at UvA. irdJding 
compelencits In critical 1h1nk.tlg, social science research and undffitanding urban intqull«y I W0Ud atso ib to 
further develop my e,cpe,irnce applyw'lg systems thl'llo:ng and �emic desJgn app,OKhes. 

Reftrences 

Ansari. A{2018} Wha1 it Oecolon,Sitlon of De,s.gn In� Two Ptog� b &Nnop,tcn.Beyond(Nnge-' 
Ouesuonmg the role of design In times d g&oblrl tr,nsfo,m,hons proceedings d the The Second SON °"9"
Resu,ch Winter Summit 2018. Rett.ewd from 
https:/ /Www.decolonls1n�n.colT\f K1 ions-and-.nterwntk,nJ/pubiouons/"1018/what ...,.dK_c1on&s.,1ion,ol-<1esiign,I 
nvolve,• by ahmed-ansarV 
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Appendix C: 
Ideating and 
Testing



C.1.1 Concept one: card deck

8LI�ǰVWX�GSRGITX�I\TPSVIH�[EW�XLI�MHIE�SJ�
a card deck, that would be both informative 
and could be used in a playful way to spark 
dialogue between design groups. The card 
deck would include informative cards and 
VIǱI\MZMX]�UYIWXMSR�GEVHW��.RJSVQEXMZI�GEVHW�
[SYPH� MRGPYHI� E� GEVH� JSV� IEGL� SJ� XLI� ǰZI�
forms of power and four power literacy 
WOMPPW�� *EGL� VIǱI\MZMX]� UYIWXMSR� GEVH�[SYPH�
correspond to a combination of one of the 
forms of power and one of the power literacy 
skills, and include a question that would 
TVSQTX�XLI�HIWMKRIV�XS�VIǱIGX�MR�VIPEXMSR�XS�
them. Initial inspiration and sketches for this 
concept can be seen in Figure 5.4. 

Figure 5.4 an initial concept sketch (behind), and 
the design for happiness deck used as inspiration 

(in front) from Delft Institute for Positive design, 
2018. 

C.1.2 Concept two: power
literacy canvas

The second concept was to create a number 
of canvases or  worksheets that designers 
[SYPH� ǰPP� MR� XS� FYMPH� TS[IV� PMXIVEG]� WOMPPW��
Initial inspiration for this concept came 
from canvases such as the Business Model 
(ERZEW� 
WII� MR� ǰKYVI� ������ 8LMW� GSRGITX�
MRGPYHIH�ǰZI�[SVOWLIIXW��SRI�JSV�IEGL�JSVQ�
of power. The worksheets would consist 
SJ� E� RYQFIV� SJ� VIǱI\MZMX]� UYIWXMSRW� ERH�
I\IVGMWIW� XLEX� HIWMKRIVW�[SYPH� ǰVWX� ǰPP� SYX�
themselves and then discuss in a group. An 
MRMXMEP�[SVOWLIIX�JSV�XLI�ǰVWX�JSVQ�SJ�TS[IV��
TVMZMPIKI��GER�FI�WIIR�MR�ǰKYVI�����

C.1 Exploring the design space



Figure 5.5. the business model canvas from Business Model Generation, used as inspiration (behind), and 
ƊėäƈÿŲŷƊƈěƊäŲ°Ɗěńĸƈńûƈŝ°ŲƊƈńûƈƊėäƈŝńƳäŲƈīěƊäŲ°ÎƺƈÎ°ĸƲ°ŷƈşěĸƈûŲńĸƊŠŢ

C.1.3 Concept three: an
educational workbook

The third concept was an educational 
workbook that would explain the power 
literacy framework in more depth than would 
be possible in a card deck, while prompting 
designers after each section with a number 
SJ� UYIWXMSRW� JSV� VIǱI\MZMX]�� 8LI� [SVOFSSO�
would provide an introduction section that 
would help to build a shared understanding 
SJ� TS[IV� PMXIVEG]�� ERH� XLIR� I\TPEMR� XLI� ǰZI�
forms of power, followed by the four skills. 
Inspiration was taken from workbooks 
HIWMKRIH�JSV�GLMPHVIR��EW�WIIR�MR�ǰKYVI������

Figure 5.6 inspiration was taken from children's 
workbook, like this one from Head and Heart 

Mindfulness. 



Concept 
one: card 

deck

Concept two: 
power literacy 

canvas

Concept 
three: 

workbook

)7����VIǱI\MZMX] - + +
)7����I\TIVMIRXMEP�

learning + + -
DR 3: accessible 

ERH�ǱI\MFPI - + +
DR 4: depth x - +
DR 5: non-

perscriptive + + +
Kennisland 
preference

x + +
Design Goal: 

supports a shared 
understanding

- + +

Table 5.1 the scores for each of the three concepts based on design requirements, kennisland's preferences 
and the design goal. 

C.1.4 Selecting a concept

.R� SVHIV� XS� WIPIGX� E� ǰREP� GSRGITX�� XLI� XLVII�
concepts were evaluated based on criteria 
XEOIR�JVSQ�XLI�HIWMKR�VIUYMVIQIRXW�
)7���XLI�
design goal and the preferences of Kennisland. 
Table 5.1 shows how each concept scored: 

+ = high score
- = medium score
x = low score

Based on the criteria, a mixture of concept 2 
and 3 was selected to move forward with. The 
next iteration of the design was developed 
MRXS�XLI�GSRGITX�SJ�E�ǰIPH�KYMHI��





C.2 Field guide test with a
social designer
C.2.1 Set-up and procedure

&� [VMXXIR� HVEJX� SJ� XLI� ǰIPH� KYMHI� EPSRK� [MXL�
ǰZI� JYPP]� HIWMKRIH� [SVOWLIIX� EGXMZMXMIW� MR�
Mural were sent to a social designer based in 
Canada, with past experience working in the 
Netherlands. She was asked to go through 
XLI�ǰIPH�KYMHI�ERH�GSQTPIXI�XLI�[SVOWLIIXW�
within 10 days. Limited instructions were given 
beyond this, as the purpose of this activity 
[EW� XS� HIXIVQMRI� [LIXLIV� XLI� ǰIPH� KYMHI�
provided enough guidance to complete as a 
standalone product. 

The participant provided feedback in a 30 
minute feedback call, as well as in written post-
its in the Mural whiteboard. The worksheets 
XLEX�WLI�ǰPPIH�SYX�[IVI�EPWS�VIZMI[IH��MR�SVHIV�
to see how she used and interpreted the 
activities.

C.2.2 Results

4ZIVEPP�� WLI� JSYRH� XLI� ǰIPH� KYMHI� IEW]� XS�
understand, analyze for herself, and she felt 
like the prompts allowed her to respond in a 
way that is not judgmental or negative, which 
made her feel encouraged. She found the 
instructions easy to follow, and the pattern or 
repetition across templates aided with this. 
Moreover, the participant indicated that using 

a past project experience as an anchor helped 
her ground herself and think more critically. 
Finally, she indicated that she felt that the 
ǰIPH� KYMHI�[EW�ZIV]� WYGGMRGX� ERH� HIWGVMFIH�
everything very well, with just enough detail

For the introduction section, the participant 
indicated that having a glossary was helpful. 
She also used the extra space to add her 
own terms, as intended. Based on feedback, 
XLI�ǰREP�ǰIPH�KYMHI�[MPP�MRGPYHI�E�HIǰRMXMSR�SJ�
social justice. 

+SV� TEVX� SRI�� ǰZI� JSVQW� SJ� TS[IV�� EPP� ǰZI�
[SVOWLIIXW�[IVI�ǰPPIH�SYX�[MXLSYX�ER]�QENSV�
MWWYIW���LI�MRHMGEXIH�XLEX�XLI�ǰJXL�[SVOWLIIX��
VYPI�TS[IV��[EW�XLI�LEVHIWX�XS�ǰPP�SYX��&W�WYGL��
XLMW�[SVOWLIIX�[MPP�FI�SVHIVIH�PEWX�MR�XLI�ǰIPH�
guide, so that users have a chance to build 
YT� XLIMV� VIǱI\MZMX]� FIJSVI� EXXIQTXMRK� XLMW�
worksheet activity. Finally, for part two, power 
checks, the participant found the guiding 
questions helpful. However, she felt that it was 
missing references to part one. As a result, 
XLI� ǰREP� ǰIPH� KYMHI� [MPP� MRGPYHI� GLIGOFS\IW�
for each form of power the second step 
of the power check, naming. From using 
XLI� ǰIPH� KYMHI�� XLI� TEVXMGMTERX� [EW� EFPI� XS�
VIǱIGX�ERH�JSVQ�RI[�MRWMKLXW�ERH�MHIEW�JSV�E�
more equitable design process in her future 
projects, including the incorporation of more 
participatory and democratic models for 

C.3 Field guide test with 
Kennisland
KSZIVRERGI�SYXWMHI�SJ�XLI�HIWMKR�ǰIPH��

C.2.1 Set-up and Procedure

An initial test was set-up with four Kennislanders 
to determine whether the initial design was 
meeting requirements and functioning as 

intended. 
Six Kennislanders were approached, and four 
were available to participate. All participants 
were Dutch citizens, white and female, and 
they varied in age. All participants were 
interested novices—they had an interest in 



social justice and power literacy, but were 
near the beginning of their learning journeys. 

Due to time limitations, it was not possible 
to test the entire design, but two worksheet 
activities on privilege and access power were 
XVMIH� SYX�� 8LI� ǰVWX� EGXMZMX]� MR� XLI� TVMZMPIKI�
[SVOWLIIX� [EW� EHETXIH� XS� FI� QSVI� WTIGMǰG�
to the Netherlands context, as this is where 
XLI� TEVXMGMTERXW� PMZI� ERH�[SVO� 
WII�&TTIRHM\�
*���8LI�WIWWMSR�[EW�GSRHYGXIH�SRPMRI�HYI�XS�
SYXWMHI� GMVGYQWXERGIW� 
(4:.)����� ERH� EW� E�
result the worksheets were not tested in the 
physical form that they are intended to be 
used in. Instead, the worksheets were added 
to Mural, a digital collaborative whiteboard, 
[LIVI� TEVXMGMTERXW� ǰPPIH� XLIQ� SYX� EJXIV� ER�
MRMXMEP� ǰZI� QMRYXI� XYXSVMEP�� 5EVX� SJ� XLI� WIWWMSR�
was recorded and played back afterwards in 
order to identify key insights.

C.3.2 Results & Key Insights

As a result of the session, a number of insights 
were gained to iterate on the initial design of 
XLI�ǰIPH�KYMHI�

In terms of what worked well, it seemed that 
LEZMRK� FSXL� MRHMZMHYEP� VIǱIGXMSR� ERH� KVSYT�
discussion as a part of the worksheet activities 
[EW� IǯIGXMZI�� 5EVXMGMTERXW� JIPX� PMOI� XLI� KVSYT�
discussion enriched the learning experience. 
Moreover, these two worksheet activities 
resulted in a greater awareness of power and 
privilege, especially on the impact it had in 
XLI� TEWX� TVSNIGX� XLI]� [IVI� VIǱIGXMRK� SR�� &PP�
four participants were observed to become 
more aware of power and privilege, especially 
on the impact it had on their past project, 
and whether this impact aligned with their 
original intentions. In addition, even though 
all participants indicated that they had been 
somewhat aware of power dynamics before 
the session, using the worksheets allowed 
them to get a deeper self-awareness of their 
own privilege and a clear understanding of who 
was left out as a result. Next, the visualisation 
components in the two worksheets helped 
XLIQ� [MXL� VIǱI\MZMX]ƮXLVII� TEVXMGMTERXW�
explicitly mentioned that the visualization 
EMHIH�XLIMV�EFMPMX]�XS�KS�HIITIV�MR�VIǱIGXMRK�SR�
XLIMV�TIVWSREP�MRǱYIRGI�ERH�TSWMXMSREPMX]��

In terms of improvements that can be made, 
participants liked that they were given a visual 
I\EQTPI� SJ� LS[� XS� ǰPP� GIVXEMR� TEVXW� SYX� SR�
Mural. This is missing from the standalone 
ǰIPH� KYMHI�� WS� MX� [MPP� RIIH� XS� FI� XVERWPEXIH�
into that context to make the worksheets 
more accessible. Moreover, certain issues 
with visibility and readability based on the 
font colour and size were pointed out, which 
will be changed in the next iteration. As well, 
participants felt like they were a bit rushed 
MR� ǰPPMRK� SYX� ERH� HMWGYWWMRK� XLI� [SVOWLIIXW �
about thirty to forty minutes would be a more 
appropriate amount of time to spend ideally. 
Finally, although participants found the 
activities impactful, they felt a bit overwhelmed 
and discouraged afterwards, as there were no 
tips or recommendations provided to help 
them act. As such, some recommendations 

WII�PIWWSRW�PIEVRIH�MR�GLETXIV��������GSYPH�FI�
EHHIH� XS� TEVX� X[S� SJ� XLI� ǰIPH� KYMHI� MR� SVHIV�
to encourage and motivate users to make a 
GLERKI��2SVISZIV��XLI�ǰREP�HIWMKR�SJ�XLI�ǰIPH�
KYMHI�[MPP�MRGPYHI�VIǱIGXMSR�SV��OI]�XEOIE[E]ư�
pages after each worksheet, where users can 
ǰPP�MR�[LEX�XLI]ưZI�PIEVRIH�JVSQ�XLI�EGXMZMX]��WS�
that they feel guided and less overwhelmed 
by what they have discovered. 

In summary, it seemed that the worksheets 
[IVI� IǯIGXMZI� MR� FYMPHMRK� YT� MRMXMEP� VIǱI\MZMX]�
and power literacy skills for all four participants. 
The experience also seemed to be appreciated 
ERH�I]I�STIRMRK �MX�[EW�WYKKIWXIH�ERH�EKVIIH�
upon by all four participants that the rest of the 
0IRRMWPERH�XIEQ�[SYPH�FIRIǰX�JVSQ�YWMRK�XLI�
worksheets in a similar session in the future. 

Positive Takeaways

+ Individual and group
+ Made the invisible visible
+ Increased depth of understanding
+ Visual representations

Things to improve

ƭ�*\EQTPIW�XS�ǰPP�MR�ZMWYEPW��
–Visibility and readability
–Indicate Timing
–Lack of positive reinforcement or
encouragement
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Appendix D: 
Evaluation 
Questions



D.1 Evaluation questions: TU
Delft design student

�ńƈƳė°ƊƈäƹƊäĸƊƈÙńƈƺńƙƈ°ČŲääƈƳěƊėƈƊėäƈûńīīńƳěĸČƈŷƊ°ƊäĴäĸƊŷÖ
(1-strongly disagree, 2-disagree, 3-neither agree nor disagree, 4-agree, 5-strongly agree)

���.�JSYRH�XLI��KIXXMRK�WXEVXIH��WIGXMSR�SJ�XLI�ǰIPH�KYMHI�IEW]�XS�YRHIVWXERH�
���.�JSYRH��5EVX����ǰZI�JSVQW�SJ�TS[IV��SJ�XLI�ǰIPH�KYMHI�IEW]�XS�YRHIVWXERH�
���.�JSYRH��5EVX����TS[IV�GLIGOW��SJ�XLI�ǰIPH�KYMHI�IEW]�XS�YRHIVWXERH�
���.�JIPX�GSRǰHIRX�XLEX�.�[EW�ǰPPMRK�MR�XLI�QENSVMX]�SJ�XLI�[SVOWLIIXW�GSVVIGXP]�
���8LI�EQSYRX�SJ�MRJSVQEXMSR�TVSZMHIH�MR�XLI�ǰIPH�KYMHI�[EW�EHIUYEXI�

If the amount of information was not adequate, please indicate if you would have 
wanted more or less of an explanation.

- I wanted more information
- I wanted less information
- I was happy with the amount of information provided

���.�JIPX�NYHKIH�F]�XLI�MRJSVQEXMSR�ERH�UYIWXMSRW�MR�XLI�ǰIPH�KYMHI�
���8LI�ǰIPH�KYMHI�STIRIH�Q]�I]IW�YT�XS�TS[IV�H]REQMGW�MR�Q]�[SVO�XLEX�.�[EW�RSX�JYPP]�E[EVI�
of before.
���&JXIV�YWMRK�XLI�ǰIPH�KYMHI��.�EQ�QSVI�E[EVI�SJ�Q]�S[R�TVMZMPIKI�ERH�TS[IV�
���8LI�ǰIPH�KYMHI�LIPTIH�QI�XS�MHIRXMJ]�MRIUYMXMIW�MR�XLI�HIWMKR�TVSGIWW�
����.�PIEVRIH�WSQIXLMRK�RI[�EFSYX�Q]�S[R�TVMZMPIKI�ERH�TS[IV�JVSQ�YWMRK�XLI�ǰIPH�KYMHI�
11. I learned something new about the impact of privilege and power in design processes from
YWMRK�XLI�ǰIPH�KYMHI�
����9WMRK�XLI�ǰIPH�KYMHI�LEW�QSXMZEXIH�QI�XS�QEOI�GLERKIW�MR�Q]�RI\X�TVSNIGX�
����8LI�ǰIPH�KYMHI�MW�VIPIZERX�XS�Q]�[SVO�EW�E�HIWMKRIV�VIWIEVGLIV�
����.�[SYPH�VIGSQQIRH�XLMW�ǰIPH�KYMHI�XS�SXLIV�HIWMKRIVW�
����.�[SYPH�YWI�XLI�ǰIPH�KYMHI�EKEMR�MR�XLI�JYXYVI�

BńƳƈÙěÙƈƙŷěĸČƈƊėäƈÿäīÙƈČƙěÙäƈĴ°ĨäƈƺńƙƈûääīŨ

Any other comments or suggestions?



�ńƈƳė°ƊƈäƹƊäĸƊƈÙńƈƺńƙƈ°ČŲääƈƳěƊėƈƊėäƈûńīīńƳěĸČƈŷƊ°ƊäĴäĸƊŷÖ
(1-strongly disagree, 2-disagree, 3-neither agree nor disagree, 4-agree, 5-strongly agree)

���.�JSYRH�XLI��KIXXMRK�WXEVXIH��WIGXMSR�SJ�XLI�ǰIPH�KYMHI�IEW]�XS�YRHIVWXERH�
���.�JIPX�GSRǰHIRX�XLEX�.�[EW�ǰPPMRK�MR�XLI�QENSVMX]�SJ�XLI�[SVOWLIIXW�GSVVIGXP]�
���8LI�EQSYRX�SJ�MRJSVQEXMSR�TVSZMHIH�MR�XLI�ǰIPH�KYMHI�[EW�EHIUYEXI�

If the amount of information was not adequate, please indicate if you would have 
wanted more or less of an explanation.

- I wanted more information
- I wanted less information
- I was happy with the amount of information provided

���.�JIPX�NYHKIH�F]�XLI�MRJSVQEXMSR�ERH�UYIWXMSRW�MR�XLI�ǰIPH�KYMHI�
���8LI�ǰIPH�KYMHI�STIRIH�Q]�I]IW�YT�XS�TS[IV�H]REQMGW�MR�Q]�[SVO�XLEX�.�[EW�RSX�JYPP]�E[EVI�
of before.
���&JXIV�YWMRK�XLI�ǰIPH�KYMHI��.�EQ�QSVI�E[EVI�SJ�Q]�S[R�TVMZMPIKI�ERH�TS[IV�
���8LI�ǰIPH�KYMHI�LIPTIH�QI�XS�MHIRXMJ]�MRIUYMXMIW�MR�XLI�HIWMKR�TVSGIWW�
���.�PIEVRIH�WSQIXLMRK�RI[�EFSYX�Q]�S[R�TVMZMPIKI�ERH�TS[IV�JVSQ�YWMRK�XLI�ǰIPH�KYMHI�
9. I learned something new about the impact of privilege and power in design processes from
YWMRK�XLI�ǰIPH�KYMHI�
����9WMRK�XLI�ǰIPH�KYMHI�LEW�QSXMZEXIH�QI�XS�QEOI�GLERKIW�MR�Q]�RI\X�TVSNIGX�
����8LI�ǰIPH�KYMHI�MW�VIPIZERX�XS�Q]�[SVO�EW�E�HIWMKRIV�VIWIEVGLIV�
����8LI�ǰIPH�KYMHI�MW�VIPIZERX�XS�0IRRMWPERH�W�[SVO�
����&JXIV�YWMRK�XLI�ǰIPH�KYMHI�XSHE]��.�JIIP�XLEX�Q]�XIEQ�ERH�.�LEZI�E�KVIEXIV�WLEVIH�YRHIVWXERHMRK�
of power.
����.�[SYPH�VIGSQQIRH�XLMW�ǰIPH�KYMHI�XS�SXLIV�HIWMKRIVW�
����.�[SYPH�YWI�XLI�ǰIPH�KYMHI�EKEMR�MR�XLI�JYXYVI�

BńƳƈÙěÙƈƙŷěĸČƈƊėäƈÿäīÙƈČƙěÙäƈĴ°ĨäƈƺńƙƈûääīŨ

Any other comments or suggestions?

D.2 Evaluation questions:
Kennisland
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Appendix E: 
Privilege 
Worksheet 
Netherlands 
Context



Privilege

Privilege

White
Cis 
men

Able-
bodied

Heterosexual

Citizen

Young 
adult

Dutch

Upper 
class

Educated

Christian

Light 
skinned

Dutch as a
first language

Non-Black 
POC

Cis 
women

Trans, 
intersex 
or GNC 
persons 

Living 
with a 

disability
Working 

class or poor

Middle 
class

Permanent 
Resident

No Status

Limited formal 
education

Muslim
Jewish

Dutch as 
second 
languge

No 
Dutch

Elder or 
youth

Dark 
skinned

Others

lgbtqia+

Atheist

G
EN

D
ER

 &
 S

EX

A
BI

LI
TY

CLA
SS

STATUS

LANGUAGE

ETHNICITY

AG
E

COLOUR

RELIGION

SEXUALITY

EDUCATION

RACE

Fat

Thin
BO

DY
 S

IZ
E

Op
pr

ess
ion

 Other 
European

Frisian

Non-European

Health 
issues

Black 

1. Recognize your own privilege
Which parts of my identity give me privilege? The identities in the inner circle are 
privileged, where as the identities in the outer circle are more oppressed (this can vary 
depending on geographic context and other factors). 

2. Name your privilege
What privilege do I have? What advantages do I experience in my daily life as a result? 
What biases and blind spots might I have brought into this project as a result?

What is it

1. Look at the different
identies in the web. For each
category (eg. class) take a
marker and colour in the area
that correspondes to your
identity (eg. middle class).
Add in any categories that are
missing in the 2 blank sections
and colour in accordingly.

2. Write down the privilege
you have, and the resuting
advantages that you and
others may have had in your
last project as a result.

3. Write down the impact of
privilege and oppression on
the project.

4. Discuss 2 & 3 in a group.

How to

Privilege is the type of 
power you get from a social 
TGNCVKQP�YJGTGD[�[QW�DGPGƂV�
due to the social group you 
belong to, at the expense 
of another social group.  It 
is an unearned advantage 
given to you because of your 
identity. It is possible to both 
have privilege and experience 
oppression at the same time, 
since identity is intersectional. 
When you have privilege, it is 
often invisible to you. 



Privilege

White
Cis 
men

Able-
bodied

Heterosexual

Citizen

Young 
adult

Dutch

Upper 
class

Educated

Christian

Light 
skinned

Dutch as a
first language

Non-Black 
POC

Cis 
women

Trans, 
intersex 
or GNC 
persons 

Living 
with a 

disability
Working 

class or poor

Middle 
class

Permanent 
Resident

No Status

Limited formal 
education

Muslim
Jewish

Dutch as 
second 
languge

No 
Dutch

Elder or 
youth

Dark 
skinned

Others

lgbtqia+

Atheist

G
EN

D
ER

&
SE

X

A
BI

LI
TY

CLA
SS

STATUS

LANGUAGE

ETHNICITY

AG
E

COLOUR

RELIGION

SEXUALITY

EDUCATION

RACE

Fat

Thin

BO
DY

SI
ZE

Op
pr

ess
ion

 Other 
European

Frisian

Non-European

Health 
issues

Black 

1. Recognize your own privilege
Which parts of my identity give me privilege? The identities in the inner circle are 
privileged, where as the identities in the outer circle are more oppressed (this can vary 
depending on geographic context and other factors). 

4. Discuss in a group

2. Name your privilege 
What privilege do I have? What advantages do I experience in my daily life as a result? 
What biases and blind spots might I have brought into this project as a result?

3. Understand impact
What advantages did those with privilege 
experience in the design process? Who 
may have been unintentionally excluded or 
marginalized as a result?




